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ELEMENTARY  DRAMA 


PRAM  (?£500RCE 


This  is  DRAMA  RESOURCE,  a  set  of  sample  lessons  designed 
to  form  a  basic  framework  or  initiator  for  teachinq  the 
various  dramatic  forms.   Included  are  sample  lessons  in: 

STRUCTURE?   DRAMATIC  PlAY 

PRAHATIC    MOVEMENT 

HIME 

CHORAL    SPEECH 

5T0RY  TELLING 

PRAMATrZATIAN 

PUPPETRY 

CHCflC  DRAMA 

REAPERS1   THEATRE 

5T0RV  "THEATRE 

PL/W  MAKING 

GROUP    DRAMA 

These  lessons  are  three-hole  punched,  labelled  and  page 
numbered  so  that  you  can  easily  insert  them  with  your 
curriculum  guide  material  dealing  with  specific  dramatic 
forms. 


i 


SAMPLE  LESSON  PLAN: 

STRUCTURED  DRAMATIC  PLAY 
ORIENTATION 


STRUCTUReP   PRAMATIC  PlAY 

INTe^RATOR 


GRADE. 
TIME. 

OBJECTIVE. 

BACKGROUND 
INFORMATION: 

ADVANCED 

PLANNING 

MATERIALS. 


1-2 

15  minutes 

To  orientate  children  to  dramatic  play. 

First  experience  with  drama  --  children  are  familiar 
with  informal  classroom  setting. 

Teacher  plans 

-  the  sequence  of  the  lesson 

-  physical  space  the  children  will  use 

-  control  methods  the  teacher  will  use 

-  questions  for  the  final  question  period 


► 


CATEGORIES 


Introduction 


STRATEGIES 

Teacher  will  seat  children  in  a  circle 
on  the  floor,  or  will  gather  them  in 
a  small  group. 


TEACHER  NOTES 

Begin  with   child- 
ren  in  physical 
position  where 
you   feel  most 
comfortable . 


Motivation  Teacher  will   provide   a    focus   by   getting 

responses    from   children:      meaning  of 
drama,    why   they   are    in   a   circle   or   how 
we   behave    in   a   drama   lesson. 


Teacher  will 
establish  his   or 
her  own   expected 
rules   for   the 
drama  classroom. 

Teacher  may 
motivate   in   role 
or  out  of   role, 
e.g.,   mother 
hen  gathering 
chicks. 


> 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


Exploration  Teacher  will  introduce  and  practice 

of  Space  control  method  to  be  used  (e.g.,  use  of 

bell,  lights,  percussion  instruments,  a 
word  such  as  freeze,  or  handclaps) . 

Example:   When  the  bell  rings  all  stop 
with  no  movement.   Teacher  will  guide 
children  to  explore  the  room  with  an  eye 
to  safety,  structure  and  texture.   She 
will  lead  them  to  practise  control 
methods . 


Teacher  will 
side-coach 
children  to  the 
use  of  space  in 
drama. 


Reflection/  Return  to  circle  or  grouping  --  teacher 

Sharing  leads  children  to  express  what  they 

learnt  about  the  room, 

e.g.,  -  Where  are  the  danger  spots? 

-  What  did  their  hands  feel? 

-  What  kinds  of  stories  does  this 
room  hold? 

-  Are  there  any  caves,  dungeons, 
forests? 

-  How  did  you  feel  as  you  moved? 


By  expressing 
the  emotions, 
the  children 
may  internalize 
the  rules  of 
the  drama  lesson 
so  they  may  be 
utilized  in  the 
following  lessons. 


EVALUATION 

TEACHER/ 

STUDENT 


Student 

-  the  quality  of  the  child's  response  to  the  control  device 

-  immediate  response;  held  stillness 

-  the  quality  of  reflection 

-  awareness  of  a  variety  of  textures,  safety  precautions 


FOLLOW-UP 


Teacher 

-  Were  signals  clear?   Was  action  slowed  down  enough  to  develop 
ideas? 

-  What  worked?  What  went  wrong? 

-  What  further  development  is  needed? 

The  next  lesson  may  build  upon  this  exploration  of  general  space  as 
a  basis  to  explore  personal  space .   Concentration  or  sensory 
experiences  can  be  introduced.   The  next  lesson  will  review  initial 
groupings,  general  room  exploration,  control  devices  and  drama 
class  rules. 
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5TRUCTUR6P   PRAMATIC  PtAV 


SAMPLE  LESSON  PLAN: 


SEPARATE'  5UBUKT 


STRUCTURED  DRAMATIC  PLAY 

SOUND  TO  STIMULATE  DRAMATIC  EXPRESSION 

GRADE:  3-4 

TIME:         30-40  minutes 


OBJECTIVE. 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS, 


To  provide  children  with  sensory  awareness  on  sound 
experiences  in  structured  dramatic  play. 

The  children  and  teacher  have  met  before  —  controls/ 
rules  and  expectations  have  been  set.   In  the  last 
lesson  the  children  have  explored  space  (general  and 
personal) . 

The  teacher  looks  for  or  gathers  objects  in  the  room 
to  use  to  create  sounds.   For  sequence  of  the  lesson 
with  questions  for  reflection,  please  read  "Teaching 
With  Dramatics"  by  June  Cottrell  (Chapter  3:   Sensory 
Adventures,  pages  59-69). 


CATEGORIES 
P  troduction 


Warm-up 


STRATEGIES 

The  children  sit  at  their  desks  and  listen 
to  sounds  within  the  room. 

The  children  listen  for  sounds  from  outside 
the  room. 

The  children  listen  to  their  own  breathing 
by  blocking  out  all  other  sounds. 


The  teacher  directs  the  children  one  row 
at  a  time  to  move  their  desks  to  create 
maximum  space  for  drama.   Suggest  the 
children  must  move  the  desks  by  creating 
as  little  sound  as  possible.   The  children 
are  also  warned  they  must  not  touch  or 
brush  against  anyone  or  anythina. 

When  the  task  has  been  completed  the 
children  sit  in  a  circle. 


TEACHER  NOTES 

The  teacher 
encourages 
them  to  close 
their  eyes  in 
order  to 
"concentrate  on" 
the  sounds . 
"Can  you  hear 
two  different 
sounds?  Where 
are  they  coming 
from  in  the 
room?" 

The  teacher 
asks  the 
children  for 
ideas  of  how 
to  move  the 
desks  . 

Cooperation . 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTESi 


Tea.oh.ev 
prepares/ 
motivates 
students 


The    teacher    asks    the    students    to    share   what 
sounds    they   heard   when    sittincr    in    their 
desks. 

What    sounds   were   created   when    the    desks 
were   moved? 


Sight 
exercise 


Listening/ 

imagination 

exercise 


Relocation 


The    teacher   pairs   each    student   with   the 
child    sitting   next    to   him/her.       The 
children   close   their   eyes   and   the   teacher 
sets    the    task:       "You   will    look    for    five 
objects    that    I   will    change    in   the    room. 
When    I    am    finished,    you    and    your   partner 
will    look    for    all    five    objects   that    have 
been   changed. "      Caution    them  not   to   touch 
or   call   out   when    exploring   the    room. 
When   the    time    is   up   the   teacher   then 
changes    the    objects    back   to   their    proper 
location. 


The   teacher    recreates   one   of    the    sounds. 
The   children    are    asked    to   think   where 
they   might    be    if    they   heard    the    sound   or 
what    else   miaht   make   a    similar    sound. 

Repeat   with   two   or    three   more    of   the 
sounds    -    share   with    the    group. 


The    children    find   their    own    space    away 
from   their   partners.       The    teacher   makes 
three    sounds    (all    different) .       The    order 
is    repeated   and    the   children    are    requested 
to   close    their   eyes    and    imagine   a    story 
from   the    sounds. 


Random 
grouping   - 
group   if 
there   is    an 
odd  number. 

Change 
objects    at 
a   high   level 
as  well   as 
low   levels. 
Create   sounds 
with   some . 
This   helps 
the   students 
become 
observant . 

Take   answers   V 
from   individual 
children. 
Ask   questions 
to   strengthen 
imagination : 
"Where  might 
the   sound 
come    from? 
How   does    it 
make   you   feel?" 
etc. 

To  motivate, 
ask   them  to 
think   of: 
time   of   year; 
where;    when; 
what   happened; 
why. 
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CATEGORIES 

Reflection/ 
Sharing 


STRATEGIES 

The    children    return    to   their   partner    and 
share    their    stories. 


TEACHER   NOTES 

This  sets  the 
stage  for  the 
next    lesson. 


They   ask   questions    of   each    other's    stories 

They    tell   what    sound/sounds    they    liked 
best    and   why. 


Give   the 
students    30 
seconds   to 
accomplish 
this   task. 

Remind    them   of 
the   rules   for 
the   sight 
exercise . 


Shar 


The    children   return    to   the    class    circle 
and    share. 


listening 
exercises 


Sharing 


The    teacher   sets    the    task.       "This   time    I 
will    create    five    sounds    in   the    room.      Your 
eyes   will   be   closed.      When    I    am  done    and 
say    'go'    you   and   your   partner   will    look 
for   the    locations    of    the    sounds." 


The    children   discuss   with   their   partner 
what    they   thought    the    sounds   were   when 
they  heard   them. 


Side   coaching 
"work   together", 
"look   for   all 
five",    "Time    is 
running  out." 
"Times   up   sit 
down  where  you 
are. " 

Imagination. 


FOLLOW-UP  Work   through   other   sense   awareness   activities. 

See: 

Teaching  with  Creative  Dramatics.   Cottrell,  June.   Pages  125-127. 

INTEGRATION       Have  the  children  write  a  story  in  language  arts  based  on  the  ideas 
from  listening  experience. 

Explore  sounds  outside  in  science. 
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SAMPLE  LESSON  PLAN: 

STRUCTURED  DRAMATIC  PLAY 
TABLEAUX  FROM  PICTURES 


5TRUCTUR6P   PRAMATIC  PLAY 

integrator 


GRADE:  5-6 

TIME:  30  minutes 

OBJECTIVE:         To  introduce  the  students  to  the  dramatic  concept  of 
tableaux. 

To  encourage  cooperation  in  small  group  work. 
To  reinforce  classroom  control. 
To  stimulate  the  use  of  the  students'  imagination. 

ADVANCED  A  photograph  of  two  working  cowboys.   A  recording 

PLANNING  of  music  suitable  for  a  western  film,  e.g., 

MATERIALS:         A.  Copland  (composer)  "Billy  the  Kid",  or  from  a 
western  movie. 


CATEGORIES 
Introduction 


Initial 
Activity 


Introducing 
Tab leaux 


STRATEGIES 

The  students  are  seated  at  their  desks. 
The  teacher  shows  them  a  photograph  of  two 
working  cowboys. 

The  students  choose  partners,  find  a  space 
in  the  room  and  reproduce,  as  accurately 
as  possible,  the  cowboy's  poses. 


The  teacher  explains  that  the  photograph 
is  a  "still"  or  "frame"  from  a  film. 
The  students  are  asked  to  imagine  that 
the  film  is  running  slowly  backwards 
for  ten  seconds.   The  students  reproduce 
this  movement.   Then  the  teacher  runs 
the  film  ahead  twenty  seconds.   The 
students  reproduce  this  sequence.   The 
teacher  asks  the  students  to  create  a 
still  from  the  opening  of  the  sequence, 
a  still  which  reproduces  the  pose  of  the 
photograph  and  a  still  from  the 
continuation  of  the  sequence. 

On  signals  given  by  the  teacher,  the 
students  reproduce  the  pose  of  each  one 
of  the  stills/tableaux  and  freeze. 


TEACHER  NOTES 

Not  every  drama 
class  requires 
a  cleared  space. 

In  early  classes 
it  is  appropriate 
to  allow  students 
to  choose  their 
own  partners. 


(II 


Slow  motion 
allows  the  work 
to  be  more 
precise  and  more 
controlled. 


♦  » 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


Developing  The  teacher  plays  a  piece  of  music  suitable 

Exercise  for  a  western  film  (Aaron  Copeland's  "Rodeo" 

or  "Billy  the  Kid").   This  represents  the 
sound  track  for  a  lost  western  film.   Each 
student  listens  to  the  music  and  imagines 
the  action  which  the  music  underscored. 
The  students  share  their  ideas  with  their 
partners . 

The  teacher  plays  the  music  again  and  the 
partners  agree  on  a  sequence  of  four 
"stills"  that  could  be  taken  from  the  film. 

They  develop  the  "stills"  and  on  signals 
given  by  the  teacher,  move  from  one  tableaux 
to  the  next . 


The  students  may  share  the  sequence  of 
tableaux  with  other  students  if  they  are 
ready  and  willing. 


In  the  early 
stages  of 
dramatic  play, 
allow  the 
students  to 
decide  when 
they  are  ready 
to  share  their 
work . 


Additional  To  extend  the  class,  groups  of  four  can 

Activities  produce  a  sequence  of  tableaux  based  on 

for  the  western  themes  such  as  "the  saloon", 

Lesson  "the  arrival  of  the  stage  coach",  "the 

gunfight" . 


FOLLOW-UP 


A  collection  of  pictures  would  be  useful  in  stimulating  the 
enactment  of  different  content  and  themes.   Pictures  including 
characters  actively  involved  are  recommended  for  beginning 
drama  students,  e.g.,  A  Prairie  Boy's  Summer  (1975)  and  A  Prairie 
Boy's  Winter  (1975)  by  William  Kurelek.   Montreal:   Tundra  Books. 


INTEGRATION  Language  Arts:   Show  the  students  how  a  "shot  chart"  for  a  film  is 

created.   (There  are  fast  sketches  of  the  camera  angles  required 
for  a  sequence  of  a  film.)   Students  could  choose  a  story  and 
produce  twelve  shots  for  a  particular  sequence. 

Social  studies:   Students  could  produce  tableaux  of  events  in 
history  or  tableaux  which  illustrate  abstract  ideas  such  as 
injustice,  oppression. 

Music:   Incorporating  music  encourages  music  appreciation. 
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PRAMATIC  MOVtHeWT 

separate  suejecr 


SAMPLE  LESSON  PLAN: 

DRAMATIC  MOVEMENT 
THE  GOLDEN  FREEZE 

GRADE:       1-2 
TIME:       30  minutes 

OBJECTIVE :       Become  aware  of  the  difference  between  motion  and 
motionless;  and  achieve  control  of  body  stillness, 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS. 


This  is  the  third  lesson  in  a  dramatic  movement  class 
The  previous  lessons  dealt  with  defining  spatial 
boundaries  within  the  gymnasium. 

-  area  of  gymnasium  or  room  sectioned  off  (a  large 
area  is  not  needed) 

-  control  method  used  (e.g.,  tambourine) 

-  questions  for  final  reflection  period 

-  materials,  hoops,  tambourine  story 


CATEGORIES 
Introduction 


Warm-up 
Activity 


Development 
of  Skill 


STRATEGIES 

Teacher  reads  story  King  Midas  and  the 
Golden  Touch 

Teacher  asks  children  if  they  could  sit 
down  and  become  as  still  as  gold  when  a 
hoop  is  placed  over  them. 


Teacher  in  role  of  King  instructs  children 
to  move  one  finger  as  the  magic  water  is 
sprinkled  over  them.   Another  finger  is 
added,  then  arms,  shoulders,  head,  legs, 
until  everything  is  moving.   The  teacher 
uses  the  tambourine  to  signal  stop  in  a 
freeze  position. 

The  King  tells  the  children  that  they  may 
step  out  of  their  hoops  and  walk  around  at 
the  sound  of  the  signal  from  the  tambourine 
When  the  tambourine  stops  they  must  freeze. 
The  King  reminds  them  to  think  about  how 
still  they  are  -  hands,  eyes,  feet. 


TEACHER  NOTES 

Story  provides 

concrete 

motivator. 

Hoops  provide  a 
useful  control 
device. 

Use  a  role  that 
demands  authority 
as  a  control  de- 
vice.  Use  of 
role  also  develops 
atmosphere. 


The  side  coaching 
slows  down  the 
experience  to 
provide  a  focus. 


60-A 


CATEGORIES  STRATEGIES 

The  King  instructs  the  children  to  try 
skipping  and  then  running  but  they  must 
stop  when  they  hear  the  sicrnal. 

Relaxation  The  King  tells  the  children  that  to  rid 

Exercise  themselves  of  the  frozen  spell  forever, 

they  must  reverse  the  movement  procedure . 
The  children  get  back  inside  their  hoops 
and  the  King  takes  them  back  through  the 
stages  from  everything  moving,  to  one 
finger  moving,  to  stillness. 

Reflection  Teacher  leads  discussion  out  of  role  with 

a  focus  on  personal  feelings  and 
experiences . 

-  Have  you  ever  been  in  a  position  where 
you  could  not  move?   How  did  you  feel? 

-  What  parts  of  the  body  were  most 
difficult  to  keep  still? 

-  Have  you  ever  liked  something  as  much 
as  the  King  liked  gold?  What  did  you 
do  to  get  it? 


TEACHER  NOTES 


Physical  and 
emotional 
relaxation  . 


Kelps  promote 
deeper  under- 
standing of 
inner  feelings 


EVALUATION 

TEACHER/ 

STUDENT 


Student 

-  the  quality  of  control  (stillness-movement) 

-  the  quality  of  involvement  and  concentration 

-  insights  about  the  movement  experiences 


Teacher 

-  What  worked  best  and  what  did  not  work? 

-  Was  the  role  effective? 

-  What  changes  occurred  unpredictably?   How  did  you  cope? 

-  What  learning  has  been  developed  that  will  remain  for 
the  future? 


FOLLOW-UP 


Continued  development  in  control  of  stillness  and  movement. 
Introduce  different  ways  of  moving  —  slide,  run,  crawl. 
Begin  to  emphasize  different  body  parts. 
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PRAMATIC  MOVEMENT 

INTe$RATOR 


SAMPLE  LESSON  PLAN 

DRAMATIC  MOVEMENT 
FOLK  DANCING 


GRAVE, 
TIME, 

OBJECTIVE, 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS. 


5-6 

one  hour 

To  enjoy  folk  dancing. 

To  be  responsible  in  a  group. 

The  students  have  developed  skills  in  body  and  space 
awareness,  ways  of  moving,  and  have  had  some  experience 
with  rhythm.   The  children  are  studying  ancient 
civilizations  in  social  studies.   They  have  been 
involved  in  readings,  map  and  picture  study,  discussions, 
storytelling,  reporting,  and  art  activities  related 
to  their  theme . 

-  the  sequence  of  the  lesson 

-  materials  available  (e.g.,  record,  record  player, 
paper,  crayons) 

-  strategy  to  place  children  in  small  groups 

-  an  uninterrupted  period  of  time 

-  physical  space  to  work  freely  in  small  groups 


CATEGORIES 
Introduction 


Discussion 


STRATEGIES  TEACHER  NOTES 

Children  make  list  of  similarities  between 
their  culture  and  that  of  ancient  civiliza- 
tions. 

Teacher  asks  if  students  would  like  to  make 
up  a  dance  using  some  steps  from  an  ancient 
Greek  dance. 

Teacher  leads  discussion  on  dance,  noting  Provide  back- 
similarities  and  differences  in  our  culture.  ground 
Discussion  should  focus  on  why  people  dance,  information 
when,  where  and  how  they  dance.  to  develop  dance 


60-C 


CATEGORIES  STRATEGIES 

Warm-up  Teacher  leads  exercises  to  loosen  up  leg 

muscles.   Example  -  sitting  on  the  floor, 
student  points  toes  towards  floor  then 
flexes  toes  upwards. 

Development  Teacher  teaches  the  whole  group  the  three 

of  Skill  steps  to  be  used  in  the  dance: 

right  foot  -  step  to  side 
left  foot  -  step  back 
right  foot  -  close  by  bringing 
back  beside  left  foot. 

The  teacher  places  the  students  in  groups  of 
five  by  counting  off  numbers  and  instructs 
them  to  use  the  steps  to  create  a  dance. 
In  their  groups,  the  students  must  choose 
a  theme,  make  a  diagram  of  where  each 
person  will  move  and  tell  how  it  relates 
to  their  theme. 


Motivation  Music  is  played  while  students  practise 

their  dance. 

Shaving  Students  are  given  the  opportunity  to 

explain  and  show  their  dance  or  show 
their  diagram  with  an  explanation. 


Reflection  Discussion,  with  focus  on  similarities 

they  could  see  in  today's  dance  and 
feelings. 


TEACHER  NOTES     A 

Safety  precaution 
to  warm  up  muscles 
before  any  stren- 
uous activity. 


Being  part  of  a 
group  reduces 
feelings  of  self- 
consciousness  and 
encourages  sharing 
and  brain  storming. 

Diagram  demands 
committment. 

Provides  added 
stimulus. 


! 


Focus  is  not  on 
the  performance 
but  the  under- 
standing and 
enjoyment  of 
the  dance. 

Kelps  promote 
deeper  under- 
standing of 
their  own 
personal 
expressions. 
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EVALUATION 

TEACHER/ 

STUDENT 


Student 

-  the  level  of  contribution  to  the  group 

-  quality  of  their  reflection  on  the  experience 

-  the  level  of  their  thinking  in  their  verbal  contributions 


Teacher 


-  the  atmosphere  in  the  room,  attitude  of  the  class 

-  Did  the  signals  from  the  class  indicate  they  were 
developmentally  ready? 

-  How  did  the  class  affect  instruction? 

-  Control  devices  most  effective? 

-  What  learning  occurred? 


• 
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Art:   Students  can  walk  across  a  large  sheet  of  paper  with  paint 
on  their  feet.   They  are  to  try  to  use  the  patterns  from  their 
dance . 

Science:   Students  can  research  information  about  dances  animals 
do  and  compare  them  with  dances  performed  by  human  beings. 

Music:   Students  can  provide  their  own  sounds  by  using  rhythm 
instruments. 

Math:   Students  from  each  group  can  graph  the  number  of  steps 
made  every  20  seconds. 

Language  arts:   Students  can  develop  a  story  about  their  dance 
and  narrate  it  as  it  is  being  performed. 

Movement:   Students  can  develop  a  new  dance  using  three  different 
steps,  and  incorporate  the  use  of  sudden  and  sustained  movement. 


60-E 


MIME 

5CPARATe    SUBJecT 


SAMPLE  LESSON  PLAN 


MIME 


STORY  STIMULATES  MIME  EXPERIENCE 


GRADE. 
TIME: 

OBJECTIVE: 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS. 


ft)  CATEGORIES 
Warm-up 


Imaginative 
Warm-up 


Physical 
Warm-up 


1-2 

30  minutes 

To  introduce  the  concept  of  mime  as  acting  out 
without  using  words. 

The  children  have  already  participated  in  introductory 
drama  games  and  activities  (four  weeks)  and  have 
completed  a  unit  on  movement.   Controls  are  well- 
established  and  they  are  used  to  working  in  an  open 
space. 

The  drama  teacher  has  collaborated  with  the  language 
arts  teacher  resulting  in  the  choice  of  the  story 
Lisa's  Bear  by  Pat  Ingraham  from  the  Exgressway_  s 
reader  "Somersaults'*    (Gage  Publishing  Ltd., 
page  59)  as  a  framework  for  the  lesson. 


STRATEGIES 

Students  enter  room  and  sit  in  a  circle. 
Teacher  talks  about  mime  and  demonstrates 
what  it  is. 


e.g. 


Teacher  opens  an  imaginery  lunch 
pail  and  takes  something  out  to 
eat  or  drink.   Students _ open  lunch 
pails  and  choose  something  to  eat 
or  drink. 


Teacher  gives  mimed  directions  for 
children  to  follow. 


e.g.,  Everybody  stand. 
Everybody  stand, 
and  stop. 


Everybody  sit. 
Everybody  limp, 


TEACHER  NOTES 

Beginning 
ritual  has  been 
established. 

Demonstrating 
to  children 
saves  a  lot 
of  talk  but 
it  is  important 
that  the 
children  are 
encouraged 
not  to  copy. 
Always  ask 
them  to  do 
"something  else" 
or  "use  your 
own  ideas,  not 
mine. " 

All  mime 
lessons  should 
begin  with  a 
warm-up  for 
the  body  and 
the  imagination. 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


Skill 
Deve loping 
Activity 


Touch  that  wall  and  that  wall  and  come 
back  to  the  circle  and  sit. 
Shake  out  your  hands  and  your  arms 
and  your  shoulders  and  stop. 

Teacher  reads  tne  story  and  children  talk 
about  their  own  camping  out  experiences. 

Children  are  directed  to  find  a  place 
alone  and  stand  facing  the  teacher  in 
order  to  be  ready  to  mime  the  story. 


Teacher:   I  want  you  to  imagine  that  you 
are  inside  a  tent  alone  and  it  is  very 
dark.   Feel  for  your  sleeping  bag. 
You  find  it  and  now  climb  inside  and 
show  me  how  warm  and  comfy  it  is  and 
let  me  see  how  safe  you  feel. 

Now  show  me  that  you  are  beginning  to 
feel  a  little  bit  nervous.   You  pre- 
tend you  are  a  brave  pilot  waiting 
all  alone  to  be  rescued. 

Now  you  are  tired  of  being  the  pilot 
and  you  pretend  you  are  a  fisherman 
catching  lots  of  fish  -  and  the 
thought  of  fish  makes  you  feel  so 
hungry  and  you  remember  you  have  a 
box  of  cookies.   Find  the  cookies 
and  eat  some,  and  suddenly  there  is 
a  loud  sound  outside.   You  stop 
eating  and  listen  -  find  your  flash- 
light and  shine  it  around  -  there  it 
is,  a  little  frightened  raccoon.   You 
laugh   to  yourself  and  click  off 
your  flashlight.   Eat  another  cookie 

-  mm,  now  you  feel  better.   Suddenly 
you  hear  footsteps  -  you  sit  up  - 
and  listen.   The  footsteps  are 
coming  closer  and  closer.   Someone 
is  coming  into  the  tent!   It's,  it's 

-  your  brother]  He  climbs  into  a 
sleeping  bag  beside  you  -  and  soon 
you  are  sound  asleep. 


Do  this  to  a 
count,  e.g. 
"When  I  say  go, 
I  want  you  to 
quickly  find  a 
place  alone  and 
stand  facing  me. 

To  a  count  of 
six  -  go!   One, 
two  .  .  ." 


Here,  a  scene,  has 
been  "lifted"  from 
the  story.   The 
teacher  relates 
the  sequence  of  acti- 
vities and  does  not 
read  it.   Every 
detail  is  not 
included  so  what 
you  can  remember 
is  sufficient. 
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CATEGORIES 


Culmination 


STRATEGIES 

By  the  time  I  count  to  six  could  you 
wake  up  and  come  and  join  me  in  the 
circle. 


The  class  concludes  with  a  discussion 
of  how  it  felt  to  be  alone   in  the  tent 
at  night.   Teacher  comments  on  the  good 
mime  he/she  saw  and  how,  although  no  one 
spoke  a  word,  thoughts  and  feelings  could 
be  plainly  seen  by  the  way  the  children 
used  their  faces  and  bodies. 


TEACHER  NOTES 

If  the  children 
do  not  remain 
involved,  shorten 
it  or  make  it  more 
interesting  by 
adding  something 
related  but  extran- 
eous.  In  this 
instance  -  the 
feelings  of  the 
child  in  the  story 
have  been  made  more 
important  than  they 
appear  in  print. 


P 
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MIME! 


56PARATe    5UBJecT  ! 


SAMPLE  LESSON  PLAN 

MIME 

COMMUNICATING  A  STORY  USING 
MOVEMENT  AND  GESTURES 


GRADE. 
TIME. 

OBJECTIVE. 


BACKGROUND 
INFORMATION, 


ADVANCED 
PLANNING 

MATERIALS, 


3-4 

40  minutes 

To  use  movement  and  gesture  to  communicate  a  story 
and  to  explore  sign  language  to  enrich  the  experience 

To  this  point  the  children  have  developed  a  sense 
of  beginning,  middle  and  end  through  scenarios  which 
have  been  teacher  initiated.   They  have  learned 
to  begin  their  scenes  with  a  freeze  and  to  end 
scenes  with  a  freeze.   The  children  work  well  in 
small  group  situations. 

A  legend,  Maneboza  and  the_Sun  God,  has  been  selected 
from  Driftwood  and  Dandelions  by  John  Mclnnes  and 
Emily  Hearn  (Nelson  -  Language  Development  Reading 
Program) .   The  legend  has  been  read  in  detail  and 
the  children,  with  the  teacher's  assistance  have 
developed  a  scenario  in  preparation  for  this  drama 
class.   The  drama  teacher  has  borrowed  a  drum  from 
the  music  teacher  for  use  during  the  lesson. 


♦  > 


CATEGORIES 
Warm-up 


STRATEGIES 

Children  sit  with  teacher  in  a  circle  on 
the  floor.   The  work  accomplished  in  the 
last  lesson  is  reviewed,  and  plans  for 
the  lesson  about  to  take  place  are  revealed, 

i.e.,  Following  the  warm-up  the  children 

will  form  small  groups,  find  a  space 
alone,  assign  roles  and  plan  and 
practice  their  mime  scene. 


TEACHER  NOTES 

Children  begin 
and  end  classes 
in  this  formation. 
They  also  have 
established  a 
method  of  getting 
the  chairs  and 
desks  to  and 
from  their 
regular  locations 
so  as  to  create 
a  maximum  space 
for  activity. 
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CATEGORIES 

Physical 
Warr- 


STRATEGIES 

Children  are  directed  to  find  a  place 
alone  and  face  the  teacher.   Different 
parts  of  the  body  are  loosened  up  to 
drum  rhythm  beaten  out  by  the  teacher. 


TEACHER  NOTES 


Imaginative 
Warm-up 


Skill 
Development 


e.g.,  Listen  to  this  rhythm.   When  I  say 
go,  begin  to  move  only  your  feet 
in  time  to  it. 

Ready,  go  I  (rhythm  begins  and 
children  respond)  and  freeze] 
Relax. 

Here  is  another  rhythm,  listen  and 
goi  etc. 

Imagine  you  are  Maneboza  paddling  along  in 
his  canoe.   Follow  the  drum  beat  and  paddle 
faster  or  slower,  always  following  the 
beat.   Show  me  how  you  are  feeling  as  you 
are  paddling  along. 

Ready,  go! 


Upon  completion  of  warm  up,  children  are 
directed  to  group  work. 

Scenario  based  on  story,  e.g., 

Beginning  -  Maneboza,  mighty  warrior  is 
visited  by  elders  of  tribe.   They 
"tell"  him  their  problem. 

Maneboza  leaves  his  lodge  and  sets 
out  to  find  the  Sun  God. 

Middle  -  Arrives  at  Sun  God's  cave  and 
hides  behind  rock. 

Sun  God  returns,  Maneboza  jumps  out 
and  "tells"  him  why  he  has  come. 

Sun  God  becomes  frightened  and  runs 
into  his  cave. 

There  is  a  chase.   Maneboza  gains  on 
Sun  God  and  almost  catches  him. 

Sun  God  wrenches  himself  free  and  dis- 
appears into  cavern  in  lake. 

Maneboza,  with  one  flaming  feather 
from  Sun  God's  headdress,  falls  back 
to  earth. 


Teacher  invents 
imaginery  trip 
which  children 
express  through 
mime. 
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CATEGORIES  STRATEGIES  TEACHER  NOTES 

End  -  Maneboza  returns  home  and  is  met  by 

the  tribe.   They  all  gather  in  main  lodge 
and  warm  themselves 

Culmination  Groups    reconvene    and   work    is    shared. 

Children  comment  on  what  works  well  for 
themselves  and  others. 

Desks  are  returned  to  places. 


•  > 


72-F 


MIME 

sepARAte  soever 


SAMPLE  LESSON  PLAN: 

MIME 

USING  MIME  IN  CHARACTER  DEVELOPMENT 


GRADE. 
TIME. 

OBJECTIVE. 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS. 


5-6 

40  minutes 

To  develop  an  awareness  of  the  body  as  an  instrument 
of  communication  with  particular  emphasis  on 
developing  character  using  the  feet. 

The  children  will  have  had  some  previous  experience 
at  communicating  character  through  movement  and 
gesture,  and  will  also  be  familiar  with  scene 
building  --  beginning,  middle  and  end.   If  classes 
occur  within  the  regular  classroom,  chairs  and  desks 
will  have  been  pushed  back  to  allow  maximum  space 
for  movement.   The  children  will  always  do  this  in 
an  established  pattern  so  that  it  becomes  routine. 

A  poem  or  a  scene  from  a  story  which  has  obvious 
possibilities  for  acting  out  will  have  been  selected 
Likely  it  will  have  been  found  within  the  language 
arts  program  and  be  related  to  a  theme  currently 
being  explored. 


CATEGORIES 
Warm-up 


Physical 
Exercises 


STRATEGIES 

Children  and  teacher  sit  in  a  circle, 
legs  and  feet  extended  before  them. 


-  Stretch  feet,  make  them  as  long  as 
possible,  as  wide  as  possible. 

-  Wriggle  toes,  quickly  and  slowly. 

-  Stretch  feet,  point  toes  to  floor, 
point  toes  in  direction  of  body. 
Keep  calves  and  heels  on  floor. 

-  Circle  feet  to  right,  to  left  and 
shake  them  out.   Relax. 

On  a  signal  from  the  teacher,  children 
stand  and  move  into  a  space  alone. 


TEACHER  NOTES 

The  circle  is 
an  ideal 
formation  for 
beginning  and 
ending  all  drama 
classes. 

In  the  area  of 
mime,  the  warm- 
up  for  the  body 
and  the  imagi- 
nation is  usual. 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


Imaginative  Children   explore   moving    in   different   ways 

Exercises  as    directed   by   the    teacher   who   provides 

an    imaginative    framework    for    the    action. 

-  Walk   as    if   you   are    going   to  meet   a 
friend   and   you   are   very    late. 

-  Be    a   baskethall   player   dribbling    and 
passing    the    ball. 

-  Be    an    important   person   moving    through   a 
crowd    of   curious    and    admiring   people. 

-  Be    a   tightrope   walker   up    on    the    high 
wire    far   above    the    crowds   who   are 
watching    you    from  below. 

-  Be    a   person   who   is   waiting    impatiently 
outside    a   phone    booth   which    is    in    use. 

-  Be    a    juggler   who    is    lying    on   his    back 
and   juggling   objects   with   his    feet. 

Children,    freeze,    relax,    sit    and    face 
teacher. 


Remember  to 
focus   attention 
on   the   feet. 

Make   sure  your 
control   signals 
are  clearly 
established  at 
the  outset, 
e.g.    When    I    say 
go,    you  may 
begin  exploring 
the    following 
activities. 
When    I   clap,    I 
want   you   to 
freeze   as    if   you 
have  been  caught 
by   a  photographer 
in   the  middle  of 
doing   something. 


Developing 
Activity 


Teacher    reads   poem   aloud    to    students. 

FOOTPRINTS  IN  THE  NIGHT  -  Elizabeth  Coatsworth 

Who  came  to  our  door 
in  the  dead  of  the  night 
while  the  foghorns  groaned 
and  the  long  eaves  wept? 

Whoever  came 

neither  rapped  nor  called, 
not  the  smallest  sound 
reached  where  we  slept. 

Whoever  came 
to  the  cold  doorstone 
paused  and  listened 
and  then  went  on. 

Small  steps  in  the  snow 
show  whence  he  came , 
and  small  steps  point 
the  way  he  has  gone. 


This  poem  has  been £  | 
selected  from     W'< 
Starting  Points 
in  Language  B 
-  Theme  "Below 
32°,"  p.  108. 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


A  mime    scene    is    developed   which    involves 
two   characters. 

Children   discuss    and   plan    their    scenes. 
They  decide    how   they   will   physically   com- 
municate   their   characters,    bearing    in 
mind    the    importance    of    their    feet. 


Example    of  mime    scene    based   on    "Footprints 
in    the    Night".       Groups    of    two    (three    if 
necessary) . 

Beginning    -   A   person   prepares    to   go    to 
bed.       Person    goes    to    sleep. 

Middle    -   The   visitor    silently   enters    and 
approaches    the    door    of    a    house. 
The    visitor   makes    a   decision.       The 
visitor    leaves. 

End    -    Sleeping   person    awakes,    looks    out 
of    the    window,    sees    footprints    and 
goes    to   door,    opens    it    and    studies 
footprints,    closes    door    and    scene 
ends . 

If    three    children    are    involved    -   who   will 
the   extra   person   be?      Another   visitor   or 
another    inhabitant    of    the    house? 


With  inexperienced 
students,    the 
scene    is  developed 
by  the   students 
and  teacher. 

With  more   experi- 
enced  students, 
the   beginning 
and  middle  might 
be  developed 
leaving  the   end 
up  to   their 
discretion. 

Experienced 
students   can 
assume   the 
responsibility 
for  developing 
the    scene  alone. 
The   teacher 
circulates   and 
assists   as 
necessary. 

Questioning  will 
lead   to   thoughtful 
action.      Remember 
the   feet   are 
important.      How 
can  the  mime 
implement   this 
focus? 

Who   or  what   is 
the   visitor    - 
person,    animal   or 
thing?      How  does 
the  visitor  move? 
Can  we   see  what 
the  visitor   is 
thinking? 

How  does   this 
person  feel  when 
he/she  awakes? 
How  does   this 
person   respond 
to   the   footprints? 
Can  we  see  what 
is  going  on    in 
the  mind   of   this 
individual? 
Can  we  make   the 
ending   interesting? 
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CATEGORIES 
Culmination 


STRATEGIES 

a.   Children  return  to  the  circle  and  a 
discussion  (verbal  sharing)  and 
evaluation  ensues. 


OR 


TEACHER  NOTES 

It  is  not  always 
necessary  to 
share  work  by 
acting  out. 


r 


b.       Groups    share    their   work    by   acting 
out    their    scenes    for   each   other. 


Usually,    all 
children  want   to 
share  their  work. 
When   small   groups 
are   involved  this 
becomes   boring, 
and  the  children 
become  restless. 
Thus ,    observe 
two  or  three 
pairs,    then  pairs 
are  paired  and 
share  with   each 
other.      Those  who 
have   shared  with 
the   class  may 
choose   to  go  to 
one   group  and  be 
observers.  m 

Always   give   the       m 
observers   a   task, 
e.g. ,    find  one 
idea   that   you 
particularly 
liked    in   the 
mime . 

-  Is  there   a 
suggestion 
you  might  make 
to   this   group 
which  will    help 
them  another  time? 

-  Think  of  a 
question    to   ask 
the   group  when 
they   finish 
sharing  their 
work  with  us. 


If    desks    have    been   pushed   back,    they 
are    returned   to   their  usual    formation 
in    preparation    for    following   class. 
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MIME 

INTeSRATOR 


SAMPLE  LESSON  PLAN: 


MIME 

USING  MIME  TO  TEST  READING  COMPREHENSION 


GRADE. 
TIME. 

OBJECTIVE. 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS. 


1-2 

30  minutes 

To  test  comprehension  of  a  story  using  mime  to 
motivate  recall. 

The  teacher  has  read  the  story,  Lisa's  Bear  (in 
"Somersaults",  Expressways,  Nelson)  to  the  class 


The 


children  have  talked  about  the  story  and  illustrated 
favorite  parts  of  the  story  putting  themselves  in  the 
picture  in  place  of  Lisa. 

The  teacher  has  prepared  a  series  of  questions  to  see 
how  well  the  story  has  been  comprehended.   Children's 
art  work  from  previous  day  has  been  displayed  on  the 
wall  of  the  classroom  so  that  pictures  are  in  the 
sequence  of  the  story. 


*       CATEGORIES 
Warm-up 


» 


Skill 
Deve loping 
Activity 


STRATEGIES 

Children  gather  around  the  teacher.   They 
sit  on  the  floor,  teacher  on  a  chair. 

Children  are  given  a  few  minutes  to  go  to 
the  wall  and  look  at  the  pictures  to 
refresh  their  memories  with  regard  to 
story  content  and  return  to  the  teacher. 

Children  are  then  asked  to  find  a  place  on 
the  floor  where  they  can  be  alone  and  be 
facing  the  teacher. 


The  teacher  advises  the  children  that 
he/she  is  going  to  ask  them  some  questions 
but  their  answers  to  those  questions  are  to 
be  silent  ones.   They  will  mime  the  answers 
as  they  might  in  a  drama  class. 

e.g.,  One  day  Lisa  built  something  in  her 
backyard.   Show  me  what  she  built 
(children  respond)  -  And  freeze  -  And 
relax.   That's  right,  she  built  a  tent 


TEACHER  NOTES 


The  language  arts 
teacher  has  made 
a  point  of 
observing  how  the 
drama  teacher 
organizes  the 
children  for  acting 
out  experience. 


If  you  wish,  the 
children  can 
observe  each  other. 
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CATEGORIES  STRATEGIES 

Her  brother,  Bob,  tried  to  scare  her.   He 
warned  her  about  a  certain  animal.   Show 
me  that  animal  and  move  around  the  room 
the  way  that  animal  might  move.   (Children 
respond.)   And  freeze,  and  relax. 

But  Lisa  was  not  afraid,  she  went  and  got 
her  sleeping  bag,  a  flashlight  and  some^ 
thing  else.   Can  you  show  me  what  else  she 
took  into  her  tent?   (Children  respond.) 

Lisa  decided  to  play  a  pretend  game  all  by 

herself.   First  of  all  she  pretended  she 

was  someone  who  was  lost  in  the  bush.   Can 

you  show  me  who  this  was?   (Children  respond 

Then  she  stopped  playing  "pilot"  and  pre- 
tended she  was  doing  something  else.  Can 
you  show  me  what  that  was? 

After  this  Lisa  got  hungry.  What  did  she 
do?   (Children  respond. ) 

-  How  did  Lisa  manage  to  see  in  the  dark? 

-  Can  you  show  me  how  Lisa  felt  when  she 
heard  the  sound  of  footsteps? 

-  Can  you  show  me  what  Lisa  was  doing  when 
the  story  ended? 

Culmination  Children  retrieve  their  pictures  from  the 

wall  and  add  something  new,  something  that 
they  have  just  remembered. 

If  a  child  cannot  add  to  his  picture, 
identify  a  friend  who  might  be  able  to 
make  a  suggestion. 


TEACHER  NOTES 


i 


Half  the  class  sits 
and  observes  while 
the  other  half  does 
the  action.   Then 
reverse  rules. 


Provide  a  lot  of 
positive  feedback, 


Never  pursue  an 
activity  to  the 
point  where 
children  lose 
interest,  but  do 
bring  it  to  a 
satisfactory 
conclusion  for 
them. 


o 


FOLLOW-UP        Select  another  story  to  explore  through  mimed  activities. 

It  is  not  always  possible  or  necessary  to  do  an  entire  story. 

Sometimes,  within  a  story,  there  is  an  episode  or  a  scene  which  lends 
itself  to  acting  out. 

e.g.,  In  a  subsequent  story,  "Pete  and  the  Flowers"  by  Lesla  Berg,  the 

opening  episode  p.  83-84  provides  an  opportunity  for  mimed  activity. 
In  this  case  you  might  want  to  explore  how  Pete's  feelings  change 
from  happy,  to  curious,  to  fear. 

Pete  sees  a  garden  bursting  with  flowers.   He  stops  and  stares  at  them. 
He  reaches  out  to  touch  a  flower.   Someone  (teacher)  shouts  "Leave 
those  flowers  alone." 

Pete  gets  a  terrible  fright.   He  stands  very  still  and  thinks  he  is 
going  to  cry. 
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MIME 

INTEGRATOR 


SAMPLE  LESSON  PLAN 

MIME 

CREATIVE  WRITING  THROUGH  MIME 


GRADE. 
TIME. 

OBJECTIVE. 

BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS. 


3-4 

40  minutes 

To  motivate  creative  writing  through  mime. 

The  children  have  read  "Maneboza  and  the  Sun  God"  in 
Drif twood_and  Dandelions ,  (Nelson  -  Language 
Development  Reading  Program) .   They  have  suggested 
and  recorded  other  possible  deeds  and  adventures 
that  the  warrior,  Maneboza,  might  become  involved 
with.   They  have  created  mimes  based  on  the  story 
with  their  drama  teacher.   They  have  also  created 
masks  of  the  Sun  God  in  art. 

Desks  have  been  arranged  so  that  groups  of  children 
can  work  together.  Adventures,  as  suggested  by  the 
class,  have  been  written  up  on  the  board. 

-  The  river  and  the  lake  have  dried  up. 

-  The  moon  and  stars  have  been  stolen. 

-  The  Sun  God  is  imprisoned  in  his  cave. 

-  The  children  have  been  kidnapped. 

-  The  deer  and  elk  have  decided  to  move  away  to 
another  country. 

-  A  giant  eagle  is  stealing  people. 

-  The  North  Wind  blows  all  the  hunters  away. 


CATEGORIES  STRATEGIES 

Warm-up  Groups  are  asked  to  select  one  adventure 

and  to  plan  an  outline  of  a  story. 


TEACHER  NOTES 

Students  are 
sitting  in  desks 
in  groups  of 
three  or  four. 


Students  can  take 
turns  at  making 
notes.   One 
might  record 
ideas  for  the 
beginning  part, 
one  for  the 
middle  and  one 
for  the  end. 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 

Teacher   circulates 
from  group   to  group 
asking  questions 
as   necessary  to 
stimulate    ideas. 


Skill  As    rough   outlines    are    completed,    groups 

Development  are    directed   to   a    space    in    the    room  where 

they   may   try   out    their    stories    in   mime. 

Teacher  directs    groups   to   areas   where   two 
groups   may    share    their   mimed    stories   with 
each   other.      The   observers    are    asked   to 
point    out   what    is    good   about   the   mime 
work   and    secondly   to   give    them  a   couple 
of   helpful    suggestions. 

Culmination  Groups    return    to   desks    and   individuals   write 

their   stories 


Teacher  circulates, 
reminding   them  to 
begin  with  a   freeze 
and    end  with  a 
freeze. 

Allow  10  minutes 
for  this  experi- 
encing. 


FOLLOW-UP  Students   polish   their  original    legend  mimes   and  present   them   to 

other   classes    (a   school   tour?      in    the   story   corner   in   the   library 
at  noon?).      Following  the  mime   show,    a   copy  of   the   class'    original 
legend  book   is   given   as   a   gift   to   other   classes. 
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mime 

INTEGRATOR 


SAMPLE  LESSON  PLAN: 

MIME 

STARTING  WRITING  WITH  MIME 


GRADE. 
TIME. 

OBJECTIVE: 


BACKGROUND 
INFORMATION . 


ADVANCED 

PLANNING 

MATERIALS, 


5-6 

40  minutes 

To  use  mime  to  enhance  skills  in  viewing  and  listening 
and  to  provide  motivation  for  writing. 

The  children  have  been  involved  in  exploring  the  theme 
"Below  32  "  in  Starting  Points  in  Language  B.   They 
have  mimed  outdoor  activities  and  winter  sports  and 
have  also  brainstormed  a  list  of  verbs  which  have  also 
been  explored  through  movement  and  mime.   "The 
Cremation  of  Sam  McGee"  has  been  presented  at  an 
assembly  in  a  choric  drama  form  (choral  speaking  plus 
movement  and  mime) . 

The  teacher  has  planned  the  following  lesson  as 
motivation  for  writing.   He/she  has  rehearsed  reading 
the  poem  in  order  to  be  able  to  communicate  the 
mysterious  mood  effectively. 


CATEGORIES 
Warm-up 


STRATEGIES 

Children  sit  at  desk.   Teacher  reads  poem. 

a.   Students  close  eyes  and  "see"  what  is 
happening  as  if  they  are  watching  a 
film. 

FOOTPRINTS  IN  THE  NIGHT  -  Elizabeth  Coatsworth 

Who  came  to  our  door 
in  the  dead  of  the  night 
while  the  foghorns  groaned 
and  the  long  eaves  wept? 

Whoever  came 

neither  rapped  nor  called, 
not  the  smallest  sound 
reached  where  we  slept. 

Whoever  came 
to  the  cold  doorstone 
paused  and  listened 
and  then  went  on. 

Small  steps  in  the  snow 
show  whence  he  came , 
and  small  steps  point 
the  way  he  has  gone. 


TEACHER  NOTES 


Listening  with 
pyes  closed 
encourages 
imaging. 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


Skill 

Development 


Teacher    stimulates   discussion   about 
the   poem   through   questioning.       Ideas 
and    images    are   noted    on    the    board 
for    later   use. 

e.g.,  What    shapes    and   colours   did   you 
see? 

What    sounds   did    you   hear? 

How   did    you   feel    as    I    read    the 
poem? 

Tell   me    about   the    house   you   saw? 

What   are   eaves? 

Teacher   re-reads   poem   and   this    time 
the    children    are    instructed   to   close 
their   eyes    and   concentrate    upon   the 
visitor.      Was    it    a   person,    an    animal 
or   a   thing? 

Chairs/tables  are  pushed  to  the  side 
of  the  room  and  children  are  divided 
into   groups    of    two   or    three. 


Do  not  discuss   the 
visitor.      Leave 
this   to   be   dis- 
cussed  in   small 
group   situations. 

Furniture   is 
always  moved  in 
the   same  way  to 
the   same   locations, 

Children  often  i 

work  better 
with  friends. 


b.       Children    are    asked   to    share    ideas 
about   who    the    visitor   was    and   dis- 
cuss   how   they   might    re-create    the 
story  within   the   poem  using  mime. 

How  does    the    story  begin,    what 
happens    and   how  does    it   end? 


Allow   5-7  minutes 
for  discussion 
and  decision- 
making.     Teacher 
circulates   ask- 
ing questions 
which  provide 
decision-making. 
Challenge   the 
students   to   com- 
municate  the  mood 
and  the   feelings 
they  have   identi- 
fied. 


c.  Following  discussion  and  planning, 
children  develop  and  rehearse  mime 
scene. 


Allow   5-7  minutes 
for  children  to 
do   this   activity. 
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CATEGORIES 


' 


STRATEGIES 

a.   Small  groups  gather  into  clusters  of 
two  or  three  and  work  is  shared. 


b.   Desks  are  returned  to  original  order 
and  children  write  their  stories. 


TEACHER  NOTES 

One  does,  one 
or  two  observe 
and  then  roles 
are  reversed. 

Artwork  -  an 
illustration 
may  be  done 
when  the  story 
is  finished. 
Children  might 
be  asked  to 
put  themselves 
(in  role)  into 
the  picture. 


EVALUATION 

TEACHER/ 

STUDENT 


Student  -  Is  the  child: 

-  developing  an  ability  to  express  his/her  ideas  through 
movement  and  gesture? 

-  developing  his/her  imagination/ability  to  image? 

-  able  to  communicate  that  things  have  size,  shape,  weight, 
texture,  resistance? 

-  demonstrating  sensitivity  to  the  feelings  and  emotions 
of  self  and  others? 

-  learning  to  work  productively  and  cooperatively  in  group 
learning  situations? 

-  appreciative  of  mime  as  an  art  form? 

-  able  to  apply  mime  skills  to  learning  situations  in  other 
areas  of  study? 

Teacher  -  Did  the  teacher: 

-  succeed  in  signalling  intentions/directions  clearly  to 
the  class,  or  was  there  confusion? 

-  challenge  (stretch)  the  children  intellectually,  physically, 
imaginatively? 

-  slow  down  the  action  sufficiently  for  it  to  matter  and  to 
build  belief  in  the  situation? 

-  read  the  signals  the  children  were  giving  and  vice  versa? 

-  note  what  worked  well  for  the  students  and  what  learnings 
occurred  that  could  have  impact  in  the  future? 

-  provide  for  doing,  talking,  reflecting,  testing  ideas, 
negotiating,  researching? 

-  remain  flexible,  change  direction  in  response  to  the 
students'  needs  and/or  interest? 

-  use  the  right  strategies  to  achieve  his/her  objectives? 

-  consult  adequately  with  others  who  might  contribute  to 
and  enrich  the  learning  experience  for  the  students? 
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FOLLOW-UP  in  groups  of  two  or  three,  children  explore  any  literature 

contained  within  the  unit  or  that  has  been  used  as  supplementary 
material,  and  prepare  a  mime  scenario  (sequence).   These  are 
rehearsed  and  polished  and  shared  with  other  classes. 


II 


72-B 


CHORAL  SPKCH 

56PARATe    SUBJECT 


SAMPLE  LESSON  PLAN 

CHORAL  SPEECH 

SPEAKING  CLEARLY  IN  UNISON 

GRADE:         2-3 
TIME:         10-15  minutes 

OBJECTIVE:         To  learn  to  speak  clearly  together  (unison) . 
"What  They  Like" . 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS, 


Any  short  poem  having  vivid  images  and  musical 
language  can  be  used  for  daily  work  to  encourage 
precise  articulation  and  unity  in  speech. 

Collect  short  poems  and  tongue  twisters.   Make  a 
booklet  for  the  children.   Each  day  some  portion  of 
the  collection  will  be  used  for  a  warm-up  of  the 
voice.   Plan  how  each  piece  will  be  used. 


CATEGORIES 

Introduction 

and 

Warm-up 


Review 
Poems 


STRATEGIES 

Each  day  some  tongue  twisters  and  nonsense 
poems  are  used  to  get  tongues  and  lips 
moving.   The  warm-ups  are  a  fun  time  and 
approached  as  a  challenge. 


Each  day  review  some  portion  of  a  poem 
done  in  the  past.   This  way  the  children 
stretch  the  memory  and  build  a  repertoire 
of  poems. 


TEACHER  NOTES 

Position  -  child- 
ren can  stand  in 
rows,  in  semi- 
circles, or  on 
levels  or  chairs. 
They  must  be 
able  to  see  the 
leader  and  to 
hear  each  other. 

Material  -  They 
can  use  tongue 
twisters  taught 
by  the  teacher 
by  rote  or  can 
have  a  booklet 
of  collected 
tongue  twisters. 
In  time,  the 
children  can 
construct  their 
own  tongue 
twisters. 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


Poem  of 
the  Day: 
Motivation 


Interpretation 


Drill 


"What  They  Like" 
Discussion  about  animals: 

-  Test  out,  in  parallel  action  animal 
movements . 

-  Go  shopping  or  hunting  as  animals. 

-  Try  out  animal  voices,  body  voice? 


Try  to  say  each  line  together  (unison) 
searching  for  the  voice  of  Mrs.  Cow, 
Doggie,  Pussy  Cat,  Mother  Duck,  Owl  and 
Baby. 


Do  each  stanza  until  we  find  the 
we  all  like. 


voice 


If  we  wish  to  do  all  six  stanzas  today, 
we  may  or  we  may  save  some  of  them  for  the 
next  day. 


Leading  -  The 
leader  stands 
in  a  place 
where  hands  and 
face  can  be 
seen.   Hand 
movements  set 
pace,  indicate 
carry  over 
lines,  pauses, 
and  inflections. 

Whole  group  may 
say  the  line 
looking  for  a 
voice  or  individual 
students  may  volun- 
teer to  say  the 
line. 

Together  the  stu- 
dents decide  which 
voice  to  try. 


Memorization 
happens  naturally 
as  repetition  of 
the  lines  is  part 
of  the  interpre- 
tive process. 
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EVALUATION 

TEACHER/ 

STUDENT 


Student 

-  Is  each  student  focused  on  the  leader? 

-  Is  each  student  attempting  to  follow  directions? 

-  Is  each  student  opening  mouth  to  enunciate? 
Moving  lips  flexibly? 

-  Is  each  student  attempting  to  blend  voice  with  others 
so  as  not  to  have  voice  heard  over  others? 


Teacher 

-  Have  the  children  enjoyed  the  choral  speaking  period? 

-  As  they  spoke,  did  the  enunciation  become  more  crisp  and 
clear?   The  lips  and  tongue  move  more  swiftly? 

-  Were  the  lines  gradually  said  together,  in  unison? 

-  Did  the  class  begin  to  watch  for  the  leader's  signals? 

-  When  the  poem  or  a  portion  of  the  poem  is  done  tomorrow, 
what  new  approach  can  be  taken  to  keep  the  work  fresh? 
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FOLLOW-UP  Each  day,  a  portion  of  the  poem  may  be  reviewed  and  a  new 

approach  taken .   The  poem  may  be  dramatized  as  the  group  is 
saying  it  in  unison  (choric  drama) .   The  total  group  may 
move  in  parallel  action  to  create  the  animals  (dramatic 
movement)  or  characters. 

Art  work  may  be  done  to  picture  the  home  of  each  animal/ 
character  in  the  poem. 

In  time,  antiphonal  work  or  solo  line  work  may  be  introduced 
with  a  section  of  the  group  taking  each  character  voice  or 
a  solo  voice  taking  the  direct  quotations. 


WHAT  THEY  LIKED 


'Moo,1  says  Mrs.  Cow, 
■  I  like  hay. • 

'Bow-wow,'  says  Doggie, 
' Bones  any  day! ' 

'Milk,'  says  Pussy  Cat, 
'And  nice  fried  fish.' 

'Quack,'  says  Mother  Duck, 
'Worms  are  best  of  all.' 

'Mice  are  really  nicer, ' 

Says  the  Owl  on  the  wall. 

Baby  says,  'A'goo,  a'goo, 

I  like  bread  and  milk,  I  do. ' 
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SEPARATE   50BJetT, 


SAMPLE  LESSON  PLAN: 

CHORAL  SPEECH 

INTERPRETING  THROUGH  CUMULATIVE  SOUND 


GRADE: 
TIME . 

OBJECTIVE. 


BACKGROUND 
INFORMATION. 


ADVANCED 
PLANNING 

MATERIALS. 


CATEGORIES 

Introduction 
Warm-up 


5-6 

30  minutes 

To  interpret  a  poem  using  cumulative  sound  build-up 
("The  Owl  and  The  Pussy  Cat"  by  Edward  Lear) 

The  class  must  have  interpreted  poems  using  unison 
approach  and  have  also  experimented  with  antiphonal 
division  of  lines.   They  are  now  ready  to  learn  how 
to  build  sound. 

The  poem  must  be  studied  carefully  by  the  teacher 
so  that  the  mood,  tone,  and  humor  of  the  piece  is 
familiar.   Vocabulary  study  of  "shilling",  "quince" 
and  "runcible"  should  be  prepared.   The  poem  must 
be  divided  into  voices,  and  copies  prepared.   It  is 
possible  to  use  musical  background  for  this  poem 
or  to  explore  if  any  student  plays  the  harmonica 
or  recorder. 


STRATEGIES 

Breathing  exercises 

-  Use  the  phrase  "Oh,  lovely  pussy." 
Inhale  on  the  count  of  5.   Say  the  word 
"Oh"  as  teacher  counts  slowly  to  5  for 
the  exhalations  of  breath.   Inhale  on 
the  count  of  5  and  say  the  words  "lovely 
pussy"  on  the  exhalation.   Drill  this 
several  times  working  on  expression  as 
well  as  breath  control. 

Lip  drills 

-  Do  "Dear  Pig"  several  times  practicing 
the  consonant  sounds  until  they  POP. 
Use  "how  charmingly  sweet  you  say. "   Do 
several  times  until  the  "ch"  and  "s" 
sound  is  clear 
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TEACHER  NOTES 


These  exercises 
indicate  that  the 
warm-ups  can  be 
built  on  the  poem 
of  the  day  so  that 
the  students  are 
familiar  with  lines 
and  phrases  and 
single  words  before 
the  poem  is  pre- 
sented. 

Watch  for  those  whc 
can't  control 
breath  and  encour- 
age them  to  drop 
out  if  they  can't 
extend  for  the 
whole  count. 
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CATEGORIES 


STRATEGIES 


TEACHER  NOTES 


Either  give  the 
phrases  by  rote 
or  put  them  on  the 
board  or  tell  the 
students  to  under- 
line the  phrases 
in  the  poem  (which 
you  may  distribute 
before  the  drills) . 


Review  Poems 


Poem  of  the  Day 
-  Interpretation 


Do  one  or  two  poems  which  have  been  worked 
on  in  earlier  classes.   Polish  some 
specific  lines  or  stanzas. 


Several  different  approaches  could  be  taken. 
The  reader  may  read  the  poem  for  the  class. 
The  poem  may  be  recorded  by  someone  outside 
the  class  and  played  for  the  students.   The 
copies  may  be  distributed  and  the  students 
may  read  it  silently.   A  student  volunteer 
may  read  it.   The  teacher  may  tell  the  story 
of  the  poem.   A  discussion  may  be  held  of 
"The  Owl  and  the  Pussy  Cat"  as  animals  and 
likenesses  and  differences  listed  on  the 
board.   An  illustration  of  the  poem  may  be 
brought  from  the  library  and  displayed  for 
discussion . 

Cumulative  sound  may  be  described  and  a 
simple  drill  practiced.   "We  are  Grade  5 
(or  6)",  said  by  one  voice,  three  voices, 
eight  voices,  the  whole  group.   Or  light 
voices  may  say  it  first,  medium  join  in  on 
the  second  time,  dark  voices  join  in  on 
the  third  time.   Turn  to  poem  using  the 
copies,  assign  voices  and  try  lines  over 
until  all  know  on  which  lines  they  speak. 
Once  that  is  established,  work  on  meaning 
and  expression.   Find  ways  to  use  music. 
The  students  may  want  to  try  singing  some 
lines.   The  whole  poem  can  be  experimented 
with  to  see  how  many  different  v/ays  it  can 
be  communicated. 


One  poem  may  be 
the  poem  of  the 
day  for  several 
days  running.   It 
is  suggested  that 
each  time  a  new 
poem  is  presented, 
a  new  method  of 
presentation  be 
used.   That  way 
choral  speech 
remains  "fresh". 

In  order  to  help 
the  students  "hear" 
the  accumulation 
of  sound,  the  drills 
could  be  tape 
recorded  and  then 
listened  to  as  a 
group.   Or  two  or 
three  students  at 
a  time  can  be 
appointed  "listeners" 
and  they  report 
back  to  the  group 
what  they  heard. 
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EVALUATION 

TEACHER/ 

STUDENT 


FOLLOW-UP 


Teacher  Analysis  of  the  Work  -  When  this  approach  is  taken  to  inter-    ▼ 
pretation,  meaning  and  expression  must  wait  until  line  distribution  is 
completed. 

-  Was  there  a  gradual  growth,  not  only  in  sound  but  also  in  meaning? 

-  Did  the  poem  become  more  smooth  each  time  we  did  it? 

-  Did  the  voices  (Owl  and  Pussy  Cat  and  Piggy)  become  three  distinct 
sounds? 

-  Did  the  pace  pick  up  as  we  worked? 

-  Was  the  articulation  clear? 

-  Did  the  students  enjoy  the  poem? 

Teacher  Evaluation  of  the  Students  - 

-  Is  each  student  able  to  blend  voice  with  others? 

-  When  given  an  opportunity  to  listen,  can  the  student  hear  something 
and  share  what  is  heard? 

-  Did  the  students  volunteer  for  the  single  lines? 

-  Is  each  student  following  the  leader's  direction? 

Tape  the  poem.   Listen  to  it  as  a  group.   Make  suggestions  for 
improvement . 

Have  the  students  suggest  ways  of  changing  the  character  voices. 

Use  choric  drama  approaches  and  dramatize  the  poem. 

Begin  a  collection  of  poems  about  animals. 

Do  illustrations  of  the  poem. 


Do  creative  writing: 

a)  a  story  about  one  of  the  animals 

b)  a  letter  from  Owl  to  Pussy  Cat 

c)  a  new  song  for  them  to  sing  to  each  other, 


#» 
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SAMPLE  LESSON: 

CHORAL  SPEECH 

INTERPRETING  THROUGH  LINE  DISTRIBUTION 


GRADE. 
TIME, 

OBJECTIVE: 


BACKGROUND 
INFORMATION, 


ADVANCED 

PLANNING 

MATERIALS. 


5-6 

20-25  minutes 

To  interpret  a  poem  using  antiphonal  line 
distribution.   "The  Pirate  Don  Durke  of  Dowdee". 
(See  the  glossary.) 

If  the  class  has  not  done  any  vocal  group  work,  a  simple 
division  into  girls'  voices  and  boys'  voices  can  be 
made.   If  a  medium  group  is  wanted,  the  deeper  of  the 
girls'  voices  and  the  lighter  of  the  boys'  voices  can 
be  put  together  to  form  a  middle  group. 

A  vocabulary  study  can  be  done  on  words  such  as 
"Don",  "glume",  "floppety",  etc./  to  be  sure  that 
common  agreement  can  be  had. 


CATEGORIES 

Introduction 
Warm-up 


Review  of 
Poem 


STRATEGIES 

Breathing  exercises, 

-  Taking  breath  in,  release  on  count  of  five 

-  Blowing  an  imaginery  candle  out  slowly. 

Lip  drills, 

-  Form  a  "bat"  several  times. 

-  Form  a  "p_un"  several  times. 

Jaw  exercises, 

-  Drop  jaw  to  count  of  one-two. 

Do  tongue  twisters. 


Do  one  or  two  poems  (or  portions  thereof) 
already  worked  on,  polishing  each  time  a 
poem  is  done. 


TEACHER  NOTES 

Each  day  the 
exercises  should 
change  to  remain 
fresh  and  to 
keep  learning  new 
vowel  and  conson- 
ant sounds . 

Flexibility  of 
the  articulation 
can  be  the  result 
of  habitual  drills 
so  that  improved 
enunciation/articu- 
lation will,  in 
time,  be  the  result. 

The  class  reper- 
toire of  poems 
builds  as  poems 
are  used  in 
review. 


ft 
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CATEGORIES 

Poem  of 
the  Day: 
Motivation 


Brill 


STRATEGIES 

"The  Pirate  Don  Durke  of  Dowdee." 

Discussion  about  pirates. 

Image  his  outfit. 

Image  his  pirate  ship. 

Say  each  line  of  poem  in  unison.   Discuss 

Decide  which  vocal  section  should  say 
each  line. 


Say  the  poem  several  times  after  division 
into  groups. 


TEACHER  NOTE 


Imaging 
exercises 
followed  by 
reflective 
sharing 
contribute 
to  group 
concensus  of 
interpretation , 

Drill  must 
also  be  kept 
fresh  by 
teacher ' s 
questions. 
"What  would 
happen  if  we 
sneered  that 
line?" 
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EVALUATION 

TEACHER/ 

STUDENT 


Student 

-  Is  each  student  focused  on  the  leader? 

-  Is  each  student  attempting  to  follow  directions? 

-  Is  each  student  able  to  do  exercises  (breathing,  jaw,  lips, 
tongue  twisters)  with  a  seriousness  of  purpose? 

-  Is  each  student  able  to  speak  with  the  smaller  group, 
blending  voice  so  that  it  is  not  heard  over  others? 

-  Does  each  student  volunteer  the  results  of  imaging,  take 
part  in  discussion,  contribute  to  the  group  uncovering  of 
the  meaning  of  the  poem? 

Teacher 

-  Have  the  children  enjoyed  the  choral  speaking  period? 

-  As  they  spoke,  did  the  enunciation  become  more  crisp, 
more  clear? 

-  In  the  breathing  exercises,  are  they  able  to  control  the 
breath  more  effectively  each  day? 

-  In  the  jaw  and  lip  exercises,  is  there  an  effort  to  isolate 
each  physical  part? 

-  Does  the  group  respond  to  leader's  signals? 

-  Is  each  group  in  antiphonal  work  able  to  begin  speaking 
at  the  same  time? 

-  Is  the  imaging  effective  in  getting  a  group  picture? 

-  Are  the  voices  able  to  color  the  words  effectively? 

-  Is  the  group  ready  to  do  solo  lines? 
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FOLLOW-UP       Each  day  a   new  portion  of  the  poem  may  be  polished   so  that  continued   growth 
in   understanding  may  happen. 

The  poem  may  be  dramatized  with  different   groups  doing  movement    (the   boys  - 
the  pirate,    the  girls   -   a   lady  with  a  parasol)    or  one  or   two  actors   in  front 
of  the   speaking  choir  may  mime  the  action  while  the  poem  is   said    (choric 
drama) . 

The   interpretation  of  the   poem  may  be  preceded  or   followed  by  research  on 
piracy  and    its   place   in   history  or  by  creative  writing    (the  pirate's    log 
or  a   lady's     diary,    a  description  of   the  pirate's   ship  or  of  his  wardrobe). 
An  art  experience    (group  mural  or   individual  picture)   may  precede  or   follow 
the  choral   speaking. 


THE    PIRATE    DON    DURKE    OF    DOWDEE 

Ho,    for   the   Pirate   Don   Durke    of   Dowdee I 
He  was   as   wicked   as   wicked   could   be, 
But   oh,    he   was   perfectly   gorgeous    to    seel 
The    Pirate   Don   Durke   of    Dowdee. 

His    conscience,    of   course,    was   black   as   a   bat, 
But    he    had    a    floppety   plume    on   his    hat, 
An   when    he   went   walking    it    jiggled    —    like    that  I 
The   plume    of   the   Pirate   Dowdee. 

His    conscience,    of   course,    it   was    crook'd    like    squash, 
But    both   of    his    boots   made    a    slickery    slash 
An   he   went    through   the   world   with    a   wonderful    swash, 
Did   Pirate   Don   Durke   of   Dowdee. 

It's    true    he   was   wicked   as   wicked   could    be, 
His    sins    they   outnumbered   a   hundred   and    three, 
But   oh,    he   was   perfectly   gorgeous   to    see, 
The   Pirate   Don   Durke   of   Dowdee. 

Mildred   Meigs 
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5T6RYTEUING 

SEPARATE    SUBJECT 


SAMPLE  LESSON  PLAN: 

STORYTELLING 

USING  PICTURES  TO  DEVELOP  A  STORY 

GRADE:  3-4 

TIME:         4  5  minutes 

OBJECTIVE :         To  develop  an  understanding  of  plot  structure. 

To  extend  speaking  skills  through  the  retelling  of 

an  original  story. 

To  develop  imagination. 

The  class  has  had  exposure  to  simple  recall  and 
sequencing  activities,  as  well  as  discussions  on 
plot  structure.   Children  have  had  practice  in 
retelling  simple  well-known  stories  in  small  groups 
(Step  6  of  STORYTELLING    sequence  for  grades  3-4.) 

ADVANCED  Teacher  has  prepared  a  series  of  mounted  pictures 

PLANNING  of  people  engaged  in  various  activities  (from 

MATERIALS :         literary  picture  file  or  own  collection) . 


BACKGROUND 
INFORMATION. 


CATEGORIES 

Physical 
Limbevinq 


Vocal 
Warm-up 


STRATEGIES 

Students  are  lead  through  a  series  of 
stretches  and  contractions.   Teacher 
plants  the  image  of  an  elastic  band,  e.g., 
while  standing,  stretch  upward  as  though 
band  is  pulled  up.   On  signal,  elastic  is 
released  and  students  drop  from  the  waist. 
Knees  are  slightly  bent  and  students  are 
encouraged  to  concentrate  on  freeing  the 
head  and  hands  so  that  they  are  relaxed. 
Repeat  twice. 

Lying  on  the  floor,  students  stretch  again 
hands  over  head,  all  body  taut,  heels  out, 
then  toes  out.   On  signal,  relax. 

While  students  are  lying  on  floor,  they 
exercise  each  articulator  in  turn: 

tongue  -  stick  tongue  out,  try  to  touch 
chin,  nose,  ears;  pull  in  tongue  and 
try  to  touch  back  of  throat 

lips  and  jaw  -  purse  lips  then  open  as 
wide  as  possible,  repeat  faster  and 
faster 


TEACHER  NOTES 

Concrete 
images  help 
in  the 
execution 
of  the 
exercise. 


Exercising 
articulation. 
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CATEGORIES 


STRATEGIES 


TEACHER  NOTES 


Vocal 
Interpre tation 


Introduction 
to  Concept 


Pair  Work 


Sharing 


Students  repeat  "Once  upon  a  time  there 
was"  using  the  appropriate  expression  as 
teacher  calls  out  the  mood,  e.g.  sadly, 
happily,  fearfully,  suspensef ully. 

The  teacher  refers  back  to  previous  lessons 
on  plot  structure.   The  students  tell  the 
teacher  what  they  remember.   Emphasis  has 
been  put  on  beginning,  middle  and  end. 

The  children  are  told  that  they  will  have 
a  chance  to  tell  a  story  of  their  own  crea- 
tion and  that  they  will  be  working  with  a 
partner  to  develop  their  ideas.  Once  the 
children  are  paired  off,  the  teacher  pre- 
sents each  pair  with  a  picture.  They  are 
told  that  the  picture  will  be  used  to  get 
them  thinking  of  a  story. 

The  teacher  circulates  and  asks  guiding 
questions,  e.g.  "What  are  these  people 
doing?",  "Where  are  they?",  "What  do  you 
think  happened  right  before  the  picture?", 
"What  happen  next?",  "What  are  their 
names?" 

Teacher  allows  time  for  ideas  to  develop 
then  asks  the  group  to  reconvene.   The 
children  are  asked  if  any  of  the  pairs 
feel  ready  to  share  their  story  with  the 
group.   Each  partner  should  take  a  turn 
relating  part  of  the  story. 


Reinforcement 
of  concept 
(plot). 


Stimulus  is 
presented  as 
a  motivational 
tool. 


Teacher  acts  as 
a  guide  and  gets 
children  observ- 
ing and  thinking. 


Some  children 
may  feel  more 
comfortable 
taping  their 
story. 
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EVALUATION 
STUDENT/ 

TEACHER 


The  teacher  encourages  positive  feelings  by  asking  the  class  what 
they  really  liked  about  the  story  that  was  told.   A  discussion 
might  follow  on  how  everyone  could  improve  on  their  storytelling 
skills  by  the  teacher  saying:   "I  wonder  how  we  could  tell  our 
stories  even  better  next  time?" 

Evaluation  considerations: 


1.   the  selection 

-  Was  it  appropriate,  i.e.,  time,  level? 


voice 


Was  it  easy  to  listen  to?   adequate  volume? 
distinct  articulation?   expressive? 
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3.  presentation 

-  Did  the  story  follow  logically? 

-  were  characters  distinguishable? 

-  Was  dialogue  expressive? 

-  Was  a  mood  created? 

-  Did  it  build  to  a  climax? 

4.  delivery 

-  Was  the  teller  relaxed? 

-  Did  the  teller  use  gestures  and  facial  expressions 
to  enhance  the  telling? 

-  Was  the  teller  enthusiastic? 

-  Did  the  teller  maintain  eye  contact? 

FOLLOW-UP  Teacher  may  decide  to  use  the  same  lesson  but  choose  a  new 

stimulus  (e.g.,  object,  sounds,  music,  etc.)  and  have 
students  in  pairs  or  in  small  groups.   Creative  writing  may 
be  a  follow-up  to  the  storytelling.   Art  activities  may  also 
follow  the  storytelling  (e.g. ,  make  a  film  strip  of  your 
story) . 
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SAMPLE  LESSON  PLAN 

STORYTELLING 
USING  LEGENDS 

GRADE: 

TIME: 

OBJECTIVE: 


5T6RYTEUIN6 

INTEGRATOR. 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS. 


3-4 


To  develop  an  appreciation  and  awareness  of 
the  literary  traditions  of  other  cultures. 
To  practise  and  refine  speaking  skills. 
To  develop  picture-making  skills. 

The  students  have  been  studying  Alberta's 
early  days.   They  have  read  accounts  of  the 
Chinook  wind  written  by  pioneers,  and  the 
teacher  has  read  the  legend,  "The  Bear  Who 
Stole  the  Chinook".   Arising  out  of  this  have 
been  discussions  on  how  weather  affects  people, 
exaggerations  and  the  characteristics  of  a 
legend.   The  idea  of  an  oral  tradition  and  the 
role  of  the  storyteller  in  early  societies  have 
been  stressed. 

1)  Readings  in  social  studies  on  early  settlers 
and  Native  people. 

2)  The  lengend,  "The  Bear  Who  Stole  the  Chinook" 

3)  Copies  of  legends  (Tales  Tall  and  True  - 
Literary  Series  or  Library) . 
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CATEGORIES 

Introduction 
to  Concept 


Small  Group 


STRATEGIES 

Teacher  refers  class  back  to  the  previous 
lesson  and  their  discussion.   The  role  of  the 
storyteller  as  an  explainer  of  natural 
phenomenon,  bearer  of  news  and  entertainer  is 
emphasized.   The  teacher  informs  the  class 
that  they  will  all  have  an  opportunity  to  be 
storytellers. 

The  class  is  divided  into  small  groups  of  three 
or  four  children  each  of  which  is  given  a 
legend  to  read.   The  children  are  told  that 
they  must  find  a  way  to  tell  their  legend  to 
the  whole  group  after  they  have  had  enough  time 
to  practise  and  plan. 

Large  sheets  of  paper  and  crayons  or  paint 
are  provided  to  make  accompanying 
illustrations. 


TEACHER  NOTES 

Reinforcement 
of  previous 
concepts. 


Reading  skills 
are  reinforced. 

Problem- 
solving. 
Making 
decisions. 

Picture-making 
activity. 
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CATEGORIES  STRATEGIES 

Sharing  When    the    children    are    ready   the    class   meets 

with  whole  as    a   whole    around    an    imaginary    tee-pee    fire 

np  and    the    tribal    storytellers    are    called   upon 

to   present    their    legends. 


TEACHER  NOTES 

Symbol  unifies 
group. 

Note: 

This  lesson 
may  need 
several 
classes  until 
children  feel 
ready  to 
share. 


EVALUATION  After  each  group  tells  its  legend,  a  discussion  should  follow 

TEACHER/  on  how  well  each  group  did,  with  the  teacher  reinforcing  the 

STUDENT  positive. 

FOLLOW-UP  Follow-up  might  include  a  look  at  other  legends  from  other 

cultures  and  comparison  with  the  Indian  legends. 

Children  might  share  their  legends  with  another  class. 

Creative  writing  of  original  legends. 
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PRANATIZATION 

INTe^RATOR 


SAMPLE  LESSON  PLAN: 

DRAMATIZATION 

ACTING  OUT  THE  THREE  BEARS 

GRADE:  1-2 

TIME:         30-45  minutes 


OBJECTIVE. 


BACKGROUND 
INFORMATION. 


To  develop  role-playing  skills. 

To  recognize  and  use  dramatic  form. 

Teacher  has  read  students  the  story  encouraging  them 
to  visualize.   Teacher  then  rereads  or  retells  the 
story  encouraging  the  students  to  add  sounds  or  join 
in  the  dialogue. 
The  students  have  done  very  little  acting  out. 


ADVANCED 

PLANNING 

MATERIALS. 


Space  —  a  large  cleared  area 


CATEGORIES  STRATEGIES 

Warm-up  Teacher    directs    students    to   move    in    three 

Physical  different   ways: 

-  great  huge  sized 

-  middle  sized 

-  little  wee  sized 

Explore  three  different  types  of  movement, 
e.g.,  "Can  you  still  be  great  and  huge,  and 
move  in  a  different  way?" 


TEACHER  NOTES 

Parallel 
movement . 
Use  an 
instrument, 
e.g., 

tambourine 
for  control. 

Explore  size. 

Explore 

locomotion. 


Mental 


Individual 
Dramatization 


Students  sit  in  a  circle.   Each  student 
takes  a  turn  at  retelling  the  story.   The 
teacher  encourages  the  sequence  of  events, 
e.g. ,  "Yes,  the  bears  went  for  a  walk. 
Where  did  they  go?" 

As  teacher  retells  the  story,  every  student 
plays  all  the  roles,  e.g.,  "Once  upon  a  time 
there  were  three  bears.   A  great  huge  bear" 
(students  move  as  the  bear)  ....  When  the 
characters  speak,  allow  the  children  to 
create  their  own  dialogue.   "And  the  baby 
bear  said  ..." 


Reinforce 
sequence 
with  parallel 
movement . 

Encourage 

spontaneous 

dialogue. 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


♦ 


Group 
Dramatization 


Form  the  children  into  groups  of  four. 
(If  there  are  only  three,  one  child  will 
have  two  functions  in  the  dramatization.) 
Give  each  child  within  the  group  a  number 
from  one  to  four.   Each  group  member  will 
be  one  of  the  characters  from  the  story. 
The  teacher  narrates  the  story  as  the 
group  of  children  act  it  out.   Teacher 
gives  a  minimum  of  direction  and  encourages 
characters  to  create  their  own  dialogue. 
Repeat  —  change  roles. 


Parallel 
group 
dramatization . 


Teacher 
storytells 
as  children 
act  out 
narration. 


FOLLOW-UP 


Changing  the  story  -  Ask  students  what  would  happen  "if", 
e.g.,  "What  might  have  occurred  if  the  bears  did  not  go  out? 
did  not  find  the  little  girl?"  and  so  on. 


INTEGRATION 


Task  -  In  groups,  students  discuss  changing  the  beginning,  middle 
or  end  of  the  story.   When  each  group  is  ready,  they  discuss  the 
changes  with  the  teacher.   When  all  groups  are  ready,  have  them 
enact  the  new  version.   One  student  is  the  storyteller  and  the 
other  children  are  the  characters  in  the  story. 

Share  -  By  telling  or  showing. 

Art  -  Have  children  draw/paint  pictures  of  points  of  action  in 
the  story.   Draw  a  map  of  the  house  in  the  woods,  including 
Goldilocks'  house. 


•  >' 


Science  -  Study  bears.   Where  do  they  live?  What  do  they  eat? 

Language  Arts  -  Write  a  class  story  patterned  on  this  one. 

Write  a  story  about  how  the  bears  felt. 

Write  Goldilocks '  dialogue  as  she  might  explain  this  to  her 

mother. 

Refer  to  wordless  book  "Deep  in  the  Forest" .   The  roles  of 

the  humans  and  bears  are  reversed! 

Social  Studies  -  Discuss  the  different  types  of  families. 
What  are  the  responsibilities  of  each  family  member. 


Reference: 

"Deep  in  the  Forest"  by  Brinton  Turkle 
ISBN  0-525  28617-9 
1976 

Beaverbook 
Distributed  by  Fitzhenry  Whiteside 
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SAMPLE  LESSON  PLAN: 

DRAMATIZATION 

ACTING  OUT  A  STORY  USING  TABLEAUX 

GRADE:  3-4;  5-6 

TIME:         30-45  minutes 


PRAMATIZATION 

5ePARAT£    5UBJ£CT 
INTEGRATOR 


OBJECTIVE, 


BACKGROUND 
INFORMATION: 

ADVANCED 

PLANNING 

MATERIALS: 


To  develop  role-playing  skills. 

To  recognize  and  use  dramatic  form. 

Beginning  dramatization  -  i.e.,  students  have  a 
minimum  of  drama  experience. 

Story  has  been  chosen. 

e.g.,  "The  Story  of  Aladdin",  Ginn  Starting_Points 
in  Language  A ,  p .  20  2. 

"The  Emperor's  New  Clothes",  Ginn  Starting 
Points  in  Reading  C,  Book  2,  p.  156. 


CATEGORIES 
^Preparation 


Introduction 


STRATEGIES 

Story  has  been  read.   Teacher  and  students 
divide  story  into  4-6  scenes.   Each  scene 
is  given  a  title  and  the  scenes  are  listed 
on  the  board. 

Students  are  divided  into  groups  (maximum: 
5-6)  and  assigned  an  area  in  the  room. 
Each  group  is  given  2-3  minutes  to  prepare 
a  frozen  tableau  of  any  scene.   Present 
these  tableaux  to  the  class.   The  class 
determines  what  each  tableau  represents. 

Characteristics  of  an  effective  tableau 
are  discussed. 


If  more  than  one  group  has  represented 
the  same  scene,  the  differences  in 
representation  are  discussed. 


TEACHER  NOTES 

Identifying 
the  essence  of 
each  scene . 


Time  limit 
encourages  on 
task  focus. 


Introduction 
to  tableau. 

Formative 
self -evaluation 
through 
discussion . 

Awareness  of 
different 
interpretations . 


N 


102-C 


CATEGORIES 

Class 
Dramatization 


STRATEGIES 

Each  group  is  assigned  a  scene.   They 
prepare  a  tableau  that  comes  to  life  for 
15  seconds  (movement  and  minimum  or  no 
sound/dialogue) .   Tableaux  are  shared  in 
the  correct  sequence. 


TEACHER  NOTES 


Sharing. 


EVALUATION 

TEACHER/ 

STUDENT 


FOLLOW-UP 


INTEGRATION 


Through  discussion: 
Characteristics  of  a  good  tableau  - 

1)  participants  remain  absolutely  still/frozen, 
i.e.,  they  achieve  physical  control; 

2)  participants  are  able  to  focus  eyes  and  bodies 
indicating  character,  emotion,  etc.,  throughout 
the  freeze  and  the  action; 

3)  an  "action"  shot  is  represented; 

4)  a  variety  of  levels  are  used,  i.e.,  high,  middle,  low; 

5)  a  variety  of  different  and  interesting  body  positions 
are  used. 

Communication : 

-  Was  the  story  clearly  communicated  through  action? 

-  Was  the  dialogue  necessary?  clearly  stated?  expressive? 

Group  dramatization  -  Using  the  same  tableau  technique,  each 
group  presents  an  entire  story.   Allow  sound/dialogue  but 
insist  that  it  be  kept  to  a  minimum  so  that  students  can 
communicate  through  movement,  and  the  dialogue  flows  naturally 
from  movement. 

Social  Studies  -  Students  prepare  a  series  of  tableaux  to 
present  an  historical  sequence  or  an  episode. 

Science  -  Students  prepare  a  series  of  tableaux  to  represent 
some  life  cycle. 

Language  Arts  -  Student  represent  a  story  or  poem  using  tableaux. 
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PUPPETS 

56PARATE   SUBJECT 


SAMPLE  LESSON  PLAN: 

PUPPETRY 

THE  ISLAND  ADVENTURE 


GRADE. 
TIME. 

OBJECTIVE. 


BACKGROUND 

INFORMATION , 


ADVANCED 

PLANNING 

MATERIALS. 


1-2 

30  minutes 

To  have  the  children  act  out  a  story  using  only 
fingers  as  puppets.   A  good  introduction  to  puppetry 
No  stage  is  used. 

The  students  will  have  worked  through  dramatic 
movement  and  storytelling  prior  to  this  lesson.   A 
lesson  or  two  on  dramatization  would  be  an  asset  as 
well. 

One  jacket  or  sweater  for  each  group  of  four.   A 
large  open  space  to  work  in.   Write  out  the  story  to 
be  told  in  your  own  words;  then  put  it  out  of  sight 
when  the  lesson  is  taught.   A  musical  instrument  to 
create  the  sound  of  the  rain.   An  overhead  with  a 
sheet  of  blue  cellophane. 


CATEGORIES 
Introduction 


STRATEGIES 

Have  the  students  study  a  jacket  placed  on 
the  floor.   Suggest  it  is  an  island.   Ask 
what  an  island  is. 


TEACHER  NOTES 

You  will  have 
many  answers,  but 
accept  "a  land 
surrounded  by 
water" .   Ask 
where  you  might 
find  islands. 


Warm  -up 


Shake    out    -    Have    the    students    shake    different  Ask  the  students 
parts    of    their    bodies.       See    if    they   can    shake   for   ideas  of 
them   at   different    speeds    -   up/down,    close    in      what  to  shake 
or    far   away    (concentrate    on   the    fingers).  next  -  body 

awareness. 


Teacher 
Prepares 

-  Motivates 
Students 


Tell    the    children   you   will   tell   a   story    if 
they  will   help   you   act    it   out.       Suggest   that 
they   use   their   fingers    for    acting   out.       Set 
the    story   by   telling   them  the    story   takes 
place    on   an   island.      Show   two    fingers   on 
one    hand   and   suggest   that   the    fingers    are 
a    "little   person".      Ask    for   help.      Meet   one 
student's    fingers    on   the    island.       Greet 
each   other,    use    a  different   voice. 


Remind   them  they 
can   speak   during 
certain  parts   of 
the   story,    and 
you  will   be  the 
narrator . 

Ask  the   students 
for   ideas   as   to 
what   the   little 
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CATEGORIES 


STRATEGIES 


TEACHER  NOTES 

people  might 
talk  when 
they  meet, 
e.g.,  "Hello, 
what  is  your 
name?" 


♦ 


Group 
Work 


The  students  are  then  split  up  into  groups 
of  four  and  five.   Each  group  has  its  own 
island  (jacket) . 

The  children  sit  with  their  'little  person1 
far  from  the  island  (jacket)  and  the  story 
begins; 

"One  day  there  were  little  people  in  boats 
sailing  around  an  island.   Suddenly  .  .  . 

The  'little  people'  swam  to  the  island.   When 
they  were  on  the  land  they  were  cold  and  wanted 
to  warm  up.   After  they  were  warm,  they  looked 
for  food.   While  looking  for  food,  the  'little 
people*  met  up  with  other  'little  people*.   They 
decided  to  team  up  and  share  their  food. 

The  sun  was  starting  to  set,  so  the  'little 
people'  looked  for  shelter  for  the  night.   The 
sky  was  darkening  and  it  looked  as  if  it  might 
rain. 


Finally,  they  found  a  shelter  and  fell  fast 
asleep.   In  the  night,  it  rained,  but  the 
'little  people'  were  safe  in  their  shelters. 
When  the  sun  came  up,  the  'little  people' 
awoke  and  greeted  each  other. 

On  the  ground,  they  discovered  a  treasure  map, 

and  decided  to  follow  it,  and  they  found  a 

treasure. 

Then  the  'little  people'  realized  that  they  had 

no  way  of  returning  home.   High  in  the  sky  they 

heard  a  far-off  plane.   They  wanted  the  plane  to 

know  they  were  there. 

Finally,  the  plane  saw  the  'little  people'  and 

landed.   The  'little  people'  climbed  into  the 

plane  and  flew  home." 


Have  them 
sit  in  circles 
away  from 
other  groups. 


Use  a  loud 
sound,  e.g. , 
hit  on  a  drum. 

Allow  time 
for  interaction. 
The  children 
will  tell  you 
when  they  need 
to  do  some- 
thing different  A  | 

Turn  lights 
off  at  this 
point.   Use  an 
overhead  with 
the  blue 
color  to  help 
set  the  mood. 

Use  the  drum 
for  the  sound 
of  rain. 
Turn  the 
lights  on,  or 
change  the 
color  on  the 
overhead. 

Note:   You 
will  find 
that  the 
students  will 
not  only  use 
their  fingers, 
but  the  rest 
of  their  bodies 
as  well.   This 
is  a  good  sign  f  , 
for  puppetry. 
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CATEGORY 


STRATEGIES 


TEACHER   NOTES 


Reflection/  Have    the    students    close    their   eyes    and 

think  of  the  adventure  the  little  people 
went  on.   Ask  the  children  to  join  you 
in  a  circle  on  the  floor.   Ask:   "What 
type  of  boats  were  the  little  people  in?" 
"What  happened  to  the  boat  to  cause  the 
little  people  to  be  in  the  water?"   "How 
did  they  feel  when  they  met  the  other 
little  people?",  and  so  on. 

In  pairs,  have  the  children  tell  a  partner 
which  part  of  the  story  they  enjoyed  and 
why. 


The  children 
will  offer 
you  different 
ideas  on  how 
to  survive. 
Accept  many 
answers  to 
each  question. 


EVALUATION 

TEACHER/ 

STUDENT 


Student 

-  What  part  did  you  remember  about  the  story? 

-  What  ideas  did  you  offer  the  group  when  you  were  looking  for  the 
treasure? 

-  What  did  you  feel  working  with  the  other  children? 


Teacher 


FOLLOW-UP 


-  What  was  the  quality  of  the  'acting  out1? 

-  Did  the  children  interact  with  each  other? 

-  What  responses  did  the  children  offer  in  the  sharing  session? 

-  Did  the  shy  child  open  up  when  using  the  'little  people1? 

Have  the  students  write  about  another  'little  people'  adventure. 


Use  the  story  as  a  motivator  in  an  art  class.   Have  the  children 
draw  or  paint  a  picture  of  their  favorite  parts,  or  a  series  of 
pictures,  of  the  adventure. 

Have  the  students  build  finger  puppets  and  take  them  on  a 
different  adventure. 

In  science,  take  the  finger  puppets  ('little  people')  outside  to 
explore  the  land  in  search  of  'groups  of  living  things'.   The 
puppet  will  help  in  close-up  'observation'.   You  might  have  the 
children  use  a  pin-hole  camera  as  well. 

The  children  might  have  their  finger  puppets  ('little  people') 
tell  an  adventure  they  had  to  another  child. 


*Ideas  taken  from: 

McGregor,  L. ,  M.  Tate  and  K.  Robinson.   Learning  Through 
Drama.   London:   Heinemann  Educational  Books  Ltd.,  1977, 
(Chapter  5:   "Can  Drama  be  Assessed?") 
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PUPPCTRV 

INTEGRATOR 


SAMPLE  LESSON  PLAN 

PUPPETRY 

USING  SHADOW  PUPPETS  WITH 
SHAPES  AND  PATTERNS  IN  NATURE 


GRADE: 
TIME : 

OBJECTIVE: 


BACKGROUND 
INFORMATION, 


ADVANCED 

PLANNING 

MATERIALS. 


1-2 

Two  30-minute  lessons 

To  allow  the  child  to  find  symmetry  in  shapes  and 

patterns . 

To  focus  on  movement  in  puppetry. 

The  children  will  have  created  a  simple  puppet  (e.g., 
paper  bag  puppet)  before  attempting  shadow  puppets. 
Also  have  the  children  work  through  exploring  space 
in  "Dramatic  Movement"  with  music.   Use  the  theme 
"plants  and  f lowers  in  nature" .   This  puppetry  lesson 
would  follow  an  introduction  to  plants  and  flowers. 

Black  railroad  board  (or  Kleenex  boxes) ,  florist 
wire  (or  straws,  sticks,  or  coat  hangers),  masking 
tape,  cellophane  (or  onion  paper  colored  with  felts)  . 

Display  of  pictures  of  plants  and  flowers  in  the  room, 
Gentle  music  (e.g.,  Zamfir  "The  Lonely  Shephard" 
Mercury  SRM-1-4015) ,  a  light  source  (overhead 
projector)  and  a  large  empty  wall  without  any  visuals 
(a  gym  wall  works  well) . 


i 


#> 


CATEGORIES 

LESSON  1: 
Introduction 


VI arm-up 


Teacher 
Prepares/ 
Motivates 
Student 


STRATEGIES 


View  the  displays  in  the  room.   Talk  about 
plants/flowers.   Look  for  shapes  -  discuss; 
patterns  -  discuss;  symmetry  -  discuss. 

In  an  open  space,  have  the  children  create 
the  shape  of  a  triangle  with  their  bodies. 
Ask  for  ideas  as  to  shapes  to  use  in  pairs 
to  create  patterns.  Have  the  children,  in 
pairs,  create  patterns  using  their  bodies. 

Cut  out  a  shape  found  in  a  plant/flower 
with  the  railroad  board.   Cut  out  the 
same  shape  within  the  cut-out. 
Cover  the  opening  with  the 
cellophone  and  add  wire  rods 
with  masking  tape. 


TEACHER  NOTES 


Encourage  the 
children  to  find 
examples  of  each. 

Ask  for  other 
shape  ideas 
that  the  child- 
ren can  create. 


Work  quickly  to 
demonstrate  what 
you  want .   Then 
put  the  shadow 
puppet  out  of 
sight. 


< 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


Hold    shape    up    to   wall   with    a    light    source 
behind   to   demonstrate    the    results   with   a 
shadow   puppet.      The   children   must    create 
two   different   shapes   using   the    above 
method. 


Make   sure  to 
have   the   child- 
ren keep  the 
shapes   large. 
Sometimes   doing 
a  pattern  out  of 
newsprint   first 
is   helpful.      With 
the  pattern,    have 
the  children 
trace   the   shape 
with  chalk  on 
the   railroad 
board,    then  cut 
out. 


Group 
Work 


Reflecting/ 
Sharing 


The  children  explore  holding  their  puppet 
shapes  up  to  the  wall  (with  the  light 
source).   (The  closer  to  the  light  the 
larger  the  shadow.   The  closer  to  the  wall, 
the  smaller  the  shadow.)   Allow  the 
children  to  play  while  listening  to  the 
theme  music  for  the  rest  of  the  lesson. 
Encourage  them  to  use  one  of  their  puppets 
at  a  time.   You  might  have  to  have  two  or 
three  overheads. 

The  children  sit  in  a  circle  and  discuss 
what  happened  with  the  puppets  when  held 
close  to  the  light,  close  to  the  wall,  or 
turned  the  puppet  sideways  to  the  light, 
etc . 

Ask  if  they  found  anyone  with  a  shape 
similar  to  theirs. 


This  helps  the 
children  become 
familiar  with 
the  music  and 
discover  how 
the  puppets  work, 


LESSON  2: 
Introduction 


Warm-up 


Hold   up   examples   of   the    shadow  puppets 
from  the    last   class.      Discuss   what   happened 
in   the    last   class.      Have   the   music   playing. 

Flat   on   back,    move    one   part   of   the   body 
(fingers)    to  music,    then    another,    then   work 
through  different   parts   of   the    body.       "Can 
you   move   two   parts    the    same   way?" 


Start  by  having 
the   children 
listen  to   the 
music . 

Again   ask  the 
children   for   ideas 
of  parts   to  move. 
Encourage   symmetry. 
(Encourage   them  to 
keep  their  eyes 
closed  at    first. ) 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


Teacher 
Prepares/ 
Motivates 
Students 


Group 
Work 


The    children    lie.  on    their    backs    on    the 
floor,    arms    up    in   the    air,    holding   on   to 
one    of    their   puppets.       When    the   music 
begins,    they  move   their  puppet   to   the 
music,    "Have    it   move   many   different   ways." 
"Watch    it    as    it   moves." 

-   Move    the    puppet   while    sitting,    then 
standing,    and    then   exploring   the    room. 


"Meet   up   with   one    other   person   who   has    a 
puppet    shape    the    same   as   yours." 

-    Have    the    children   move    their   puppets 
together   to    the   music    -   explore    space 
on   the   wall   with   a    light    source    -   move 
the    puppets    to    the   music    in   order   to 
create   patterns. 


One   important 
aspect  of 
puppetry   is 
watching   the 
puppet  as   you 
make    it    "come 
alive" . 

Encourage   the 
children   to 
explore  all 
the   space   around 
them. 

You  might    find 
you  will    have   to 
pair   the    students. 

Encourage  the 
students   to  work 
together. 

Ask  questions  as 
they  move. 
"What  happens 

-  when  you  move 
side   by   side?  .A 

-  when  one  "^ 
puppet    is   fast, 
the  other   slow?" 

"Can  you  mirror 
your  partner's 
movements?" 


Reflecting/ 
Sharing 


Discuss   what   happened   when    the    children 
moved    their    puppets.       Tell    them   they 
created   a   puppet   show  when   they  worked 
with   their  partners. 

Have    the    children   discuss   with   their 
partner   what    part    of    their   puppet    show 
they    liked    the    best. 

Relax   and    listen   to   the   music. 

Imagine    something    in   nature     (plants/flowers 

moving   to   the   music. 
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EVALUATION 

TEACHER/ 

STUDENT 


Lesson  1 


Student: 


-  Did  they  want  to  make  more  puppets?  Why? 

-  Did  they  explore  with  color?  What  did  they  discover? 

-  Did  they  try  to  make  a  shape  found  in  nature? 
Why  did  they  use  that  shape? 

Teacher: 

-  Did  the  children  follow  directions?   The  puppets  will  tell 
you  if  they  accomplished  the  task. 

-  Did  they  interact  with  others  when  allowed  to  play? 

-  Did  any  relate  to  the  music  while  playing? 


> 


FOLLOW-UP 


Lesson  2 

-  Did  the  children  relate  to  each  other? 

-  Did  they  create  patterns  and  new  shapes? 

-  Did  they  relate  to  the  music? 

-  Did  the  children  experiment  with  their  shadow  puppets' 
movements? 

Use  a  screen  (a  suspended  sheet  across  a  door  frame  with  a 
light  source  on  one  side)  to  present  a  puppet  show.   (Remember 
that  the  puppets  are  located  on  the  same  side  as  the  light 
source  and  the  audience  is  on  the  other  side.)   This  tends  to 
restrict  the  students'  movements  somewhat. 

Create  a  narrative  for  a  shadow  play. 

Create  a  moveable  shadow  puppet.   (See  Reiniger,  Lotte. 
Shadow  Puppets,  Shadow  Theatres  and  Shadow  Films. 
Boston:   Publishers  Plays,  Inc.,  1970.) 

Create  a  shadow  puppet  from  nature,  making  sure  it  can  move. 

Study  light/shadow  in  science  and  the  shadows  found  in  nature. 
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CHORIC  PRAMA 


SAMPLE  SCRIPT 
CHORIC  DRAMA 
"LOST"  -  by  A.I.  Tooke 


5£PARATe    5UBJecT 


GRADE:      1-2 


UP  STAGE 


STAGE  RIGHT 


: CHOIR 


STAGE  LEFT 


CONDUCTOR 


DOWN  STAGE 


The  boy  and  his  dog  enter  down  stage  right.   The  boy  throws  a  stick  which  the  dog 
chases  and  returns  to  the  boy.   The  boy  throws  the  stick  again.   The  dog  rushes 
to  pick  it  up  but  before  he  can  return  it  to  the  boy,  a  cat  enters  down  stage  left, 
crossing  towards  centre  stage.   Suddenly  the  dog  sees  the  cat  and  begins  to  chase 
it.   The  cat  and  dog  run  in  a  complete  circle.   The  boy  begins  to  chase  after  his 
dog.   The  cat  runs  upstage  left  behind  the  choir  followed  by  the  dog,  then  the 
boy.   The  cat  runs  from  behind  the  choir  to  centre  stage.   She  stops,  looks  for 
the  dog,  then  runs  off  stage  right.   The  dog  enters  and  runs  centre  stage.   He 
sniffs  and  crosses  right.   Stops,  then  sniffs  his  way  back  to  centre  stage, . then 
runs  off  stage  left.   The  boy  enters  to  centre.   He  runs  right  and  looks  -  sees 
nothing.   He  runs  left,  looks  again,  sees  nothing  and  crosses  centre  looking 
very  disconsolate. 


THE 
CHORUS 


LOST  by  A.I.  Tooke 

Mrs.  Jones  and  a  student  carrying  a  sign  mounted  on  a  pole  enter 
from  stage  left  to  down  left.   Mrs.  Jones  has  a  duster  and  mimes 
cleaning  her  house.   The  sign  carrier  stands  upstage  of  her.   The 
sign  reads:   "Mrs.  Jones'  House".   The  boy  crosses  to  the  sign  carrier. 
He  mimes  knocking  on  the  door.   The  sign  carrier  stamps  the  floor  to 
provide  sound  for  the  knocks,  then  he  extends  his  arm.   Mrs.  Jones 
crosses  to  the  door,  mimes  opening  the  door  by  swinging  the  sign 
carrier's  arm  back.   The  boy  takes  off  this  cap  and  together  with 
the  choir  says: 
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CHORUS 

and 

BOY 


CHORUS 

and 

BOY 


CHORUS 

and 

BOY 


CHORUS 

and 

BOY 


Have  you  seen  a  little  dog, 

With  a  big  brass  collar? 

He ' s  mine ! 

He's  lost! 

The  reward's  one  dollar! 

^^a  QhP  nets  an  idea  and  crosses  to  stand 
Mrs.  Jones  f*-=  "^  tne  door  behind  her.  The  sign  carrier 
beside  the  boy.   She  closes  tne  ao  picture  of  the  dog 

to  cross  downstage  left   ^    Y  ^^  „police 

fSZT^Z   ^"th '.aoor   -  second  sign  carrier 

srcer  rr«.-  -r^  £\r«:  u  - «.  ch0ir  say: 

If  you  happen   to   see  him 

Or  hear  him  around 

Telephone ! 

Quickly! 

And  tell  me  he's    found. 

The  poiice  omoer  shf  es  his  head     ^^^.^ST 

the   door   and   301ns   the  others.      me  characters 

sign   and   the  other    side   says        Rover  Reward * .£        ^11    ^   ^   ^ 
begin  to  cross   stage   right       ^  they  do   so  ^    .g  ^ 

the   third   sign   carrier   enter   stage   r1^;  upstage  of  them.      The 

the  Cat'd  ^^l/iroci^fo^thrPrevrtion^f^ruelty  to  animals". 

sign   reads      SPCA     or      bociety  forward  and 

f  :cPKsliCTh°eftnierd  T^T27  rZ^l,,  business  o/the  door. 
The   SPCA  Ian   opens   the   door  and   the  boy  and  the   chorr  say. 

He's  a  nice  little  dog, 

With  a  big  brass  collar, 

He's  mine! 

He's  lost! 

The  reward's  one  dollar. 

*«  affirmatively.   He  crosses  behind  the  choir  and 
The  SPCA  man  nods  affirmatively .  run 

reappears  with  the  dog  from  upstage  left.   The  fcoy 
to  meet  in  the  centre. 

Yes,  that's  my  little  dog! 
See  his  big  brass  collar. 
He's  safe! 
Thank  you,  Sir  (Ma'am) 

,  4-   „^ro(,  it  to  the  dog  which  holds 
The  boy  takes  a  dollar  from  his  pock et  ^  f  Jo^ h.fc  t*  the  SPCA 
it  in  his  mouth  and  trots  to  downstage  left  and  gives 

man. 


1 

P 

I 


Hi 
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CHORUS  Please  accept  one  dollar! 

and 

BOY:  The  SPCA  man  places  it  in  a  shoebox  marked  "Donations". 

The  actors  line  up  across  the  stage.   The  third  sign  carrier  reverses 
his  sign  which  reads  "Found".   The  performers  bow.   The  dog  (stage 
left)  sees  the  cat  (stage  right)  and  chases  her  off  right  followed 
by  the  boy  and  the  other  actors. 


> 


> 
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CHORIC  PRAMA1 


SAMPLE  SCRIPT 
CHORIC  DRAMA 
"SNEEZLES"  -  by  A. A.  Milne 


WhmZ  5U«RT« 


GRADE:      3-4 


UP  STAGE 

CHOIR  A 

CHOI??  B 

UP  STAGE 

X   X  X  X    X 

x   x  x  x  x 

x  x  x  x  x 

Choval  Risers  - 

*    X   XX   X 

X   X    X  X  X 

X     «  X  XX 

X    X  X  XX 

X  X  **  x 

X  MOTHER 

X  MAID 

•a 

X 

CONDUCTOR 

> 

V 

X  FATHER 

TAGE  RIGHT 
DOWN  STAGE 

AT 
*- 

X 

CHRISTOPHER   ., 

► BEDPOSTS 

STAGE  LEFT 
DOWN  STAGE 

AUDIENCE 


CHRISTOPHER 
ROBIN: 


CHOIRS 
A  &  B.- 


CHRIS R. 


(Centre  stage  and  down  stage  of  the  conductor.) 
Ah-choo ! 
(He  sneezes  into  a  large  handkerchief.) 


SNEEZLES 


Ah-choo!   (He  sneezes  again.) 


CHOIRS 
A  &  B.- 
CHRIS R. 


CHOIRS 
A  &  B: 


By  A. A.  Milne 

Ah-choo!   (He  sneezes  once  more.) 

(Mother  and  the  maid  cross  to  stage  right  of  Christopher. 
The  mother  feels  his  forehead.   She  sends  the  maid  off 
stage  right.) 

(The  stage  business  and  the  speaking  should  happen  simultaneously. 
The  mother  examines  Christopher's  tongue.   The  maid  enters  down 
right  carrying  a  large  medicine  bottle  and  a  spoon.   She  is 
followed  by  four  people  carrying  a  headboard  (cardboard)  and  a 
footboard.   The  four  people  who  act  as  bedposts  cross  centre, 
down  stage  of  the  conductor.   The  mother  helps  Christopher  into 
the  bed.   He  stands  between  the  head  and  footboard  (see  diagram 
at  the  end  of  the  script) . 


• 
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£  CHOIRS 
I   .4  &   S.- 


Christopher Robin 
Had  wheezles 
And  Sneezles. 
They  bundled  him 
Into 
His  bed. 


'CHO IR  A. 


(Father  crosses  carrying  a  medicine  bottle  and  spoon  and  stands 
stage  left  of  the  bed.   The  mother  and  the  maid  cross  to  stage 
right  of  the  bed.   The  miad  hands  the  bottle  and  spoon  to  the  mother. 
Both  Mother  and  Father  pour  out  doses  of  medicine.   The  mother  admin- 
isters the  dose  to  Christopher  who  makes  a  wry  face.) 


They  gave  him  what  goes 
With  a  cold  in  the  nose, 


CHOIR  B: 


(Father  administers  a  dose.   Christopher  makes  an  even  wrier  face.) 


And  some  for  a  cold 
In  the  head. 


CHOIR 
A   &  B: 


(Father  and  Mother  hand  bottles  and  spoons  to  the  maid.   They  stand 
at  the  bedside  looking  worried.   The  mother  whispers  to  the  maid 
(Fetch  the  doctors.)   The  maid  makes  a  bob-curtsy  and  exits  stage 
right . ) 


► 


They  wondered 
If  sneezles 
Could  turn 
Into  measles, 
If  sneezles 
Would  turn 
Into  mumps; 


CHOIR  A: 


(The  mother  examines  Christopher's  chest  and  the  father  inspects 
Christopher's  arm.) 


They  examined  his  chest 
For  a  rash, 


CHOIR  B: 


And  the  rest 

Of  his  body  for  swellings 

And  lumps . 


CHOIR  A: 


(The  maid  enters  down  stage  right  and  stands  collecting  the  hats  of 
four  doctors  who  cross  and  bow  to  the  mother  who  has  crossed  right 
to  meet  them.   The  maid  carrys  the  hats  off  stage  right,  then  re- 
turns to  stand  stage  right  of  the  mother.) 


They  sent  for  some  doctors 
In  sneezles 


CHOIR  B: 


And  wheezles 
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CHOIR 
A   &  B: 


To  tell  them  what  ought 
To  be  done. 


r 


(The  doctors  line  up  in  front  of  the  bed.   They  bow  to  the  father 
who  then  crosses  down  left.   The  doctors  turn  up  stage  and  look 
at  Christopher.   They  take  out  note  pads.   Two  cross  and  stand 
to  the  stage  right  of  the  bed  and  two  cross  to  stage  left  of  the 
bed.   There  they  mimic  asking  the  questions  and  writing  down 
Christopher's  responses.) 

All  sorts  and  conditions 
Of  famous  physicians 
Came  hurrying  round 
At  a  run . 


CHOIR  A. 


They  all  made  a  note 

Of  the  state  of  his  throat, 


CHOIR  B: 


CHOIR  A. 


CHOIR  B: 


The 
DOCTORS: 


They  asked  if  he  suffered 
From  thirst; 

They  asked  if  the  sneezles 
Came  after  the  wheezles, 

Or  if  the  first  sneezles 
Came  first. 

(They  huddle  together  at  the  foot  of  the  bed  in  deep  discussion 
then  clearing  their  throats  two  cross  down  right  and  two  down 
left  and  address  the  audience.) 


I 


CHOIRS 
A  &  B: 


TWO 
DOCTORS: 


OTHER  TWO 
DOCTORS: 


Ahem ,  Ahem ,  Ahem . 

They  said, 

(They  stand  down  right  with  thumbs  hooked  into  their  vest  pockets 
and  sound  very  profound  as  they  address  the  audience.) 

If  you  teasle 

A  sneezle 

Or  wheezle, 

A  measle 

May  easily  grow. 

(They  stand  down  left  with  one  hand  on  their  lapel  and  one  hand 
clasped  behind  their  backs  and  sound  even  more  profound  as  they 
address  the  audience.) 


But  humour  or  pleazle 

The  wheezle 

Or  sneezle 

The  measle 

Will  certainly  go. 


«. 
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CHOIRS 
A   &  B: 


(The  two  doctors  down  right  cross  to  stand  on  either  side  of 
the  mother.   They  begin  to  discuss  the  case  with  her  and  the 
maid  and  lead  them  to  join  the  husband  and  the  other  doctors 
who  have  been  in  conversation  (mimed)  down  left.) 


THE  FOUR 
DOCTORS: 


CHOIRS 
A   &  B: 


CHOIR  A. 


They  expounded  the  reazles 

For  sneezles 

And  wheezles 

The  manner  of  measles 

When  new. 

They  said, 

(They  cross  to  centre  stage  and  form  a  line.) 

'If  he  freezles 
In  draughts  and  in  breezles, 
Then  PHTHEEZLES 
May  even  ensue. ' 

(The  choir  members  gasp  in  horror,  turn  to  each  other  and  buzz 
with  agitated  conversation  {()h,  dear  me,  My  goodness,  Whatever 
shall  they  do,  etc.}   The  mother  faints  and  is  helped  off  stage 
left  by  the  maid  and  the  husband.   The  doctors  march  off  stage 
right. ) 

(After  the  doctor,  the  parents  and  the  maid  exit,  Christopher 
Robin  hops  out  of  bed,  crosses  to  the  front  of  the  bed  and 
stretches . ) 


CHOIR  B: 


Christopher  Robin 

Got  up  in  the  morning, 

The  sneezles  had  vanished  away. 


CHOIR 
A   &  B.- 
CHRIS R. 


And  the  look  in  his  eye 
Seemed  to  say  to  the  sky, 

(He  assumes  the  old  melodramatic  actor's  pose  for  an  aside  and 
says  to  the  audience:) 

'Now,  how  to  amuse  them 
Today? ' 

(Christopher  skips  off  stage  right.) 


Choric  drama  treatment  of  "Sneezles"  from  NOW  WE  ARE  SIX 
by  A. A.  Milne  by  permission  of  Curtis  Brown  Ltd.,  London, 
on  behalf  of  the  Trustees  of  the  Pooh  Properties. 
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CHORIC  PRAMA 

INTEGRATOR 


SAMPLE  LESSON  PLAN: 

CHORIC  DRAMA  -  LESSON  ONE 

EXPLORING  MOVEMENT  AND 
ENACTMENT  FOR  ENRICHMENT 


GRADE. 
TIME: 

OBJECTIVE: 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS. 


1-2 

35  minutes 

To  enrich,  through  movement,  sensory  experiences 
and  enactment,  the  students'  understanding  and 
appreciation  of  a  poem. 

To  gain  for  the  students  an  understanding  that  the 
community  in  which  they  live  provides  services  which 
can  assist  them  (e.g.,  the  neighbours,  the  police, 
the  media  and  the  animal  shelter) . 


The  class  has  been  investigating  the  community  in 
which  it  lives.   The  students  have  had  drama 
experiences  in  the  enactment  of  stories  and  several 
experiences  in  choral  speech.   (See  section  on 
choral  speaking.) 

In  this  series  of  lessons  on  choric  drama,  the 
teacher  aims  to  help  the  students  gain  through 
experience  an  understanding  that  there  are  services 
and  support  systems  in  a  community  which  can  be  used 
to  assist  people  with  their  problems  (finding  a 
lost  dog) .   The  teacher  will  also  introduce  students 
to  a  dramatic  mode  (choric  drama)  which  the  students 
can  use  in  order  to  communicate  their  understanding 
of  community  support  to  others  (presentation  of  a 
choric  drama  to  another  class  or  the  students' 
parents) . 


The  teacher  should  commit  the  poem  "Lost"  by 
A.I.  Tooke  to  memory  and  decide  on  an  effective 
rendering  of  the  selection. 
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LOST 
A.I.  Tooke 

Have  you  seen  a  little  dog, 

With  a  big  brass  collar? 

He' s  mine ! 

He's  lost! 

The  reward's  one  dollar. 

If  you  happen  to  see  him 

Or  hear  him  around 

Telephone ! 

Quickly! 

And  tell  me  he's  found. 

He's  a  nice  little  dog, 

With  a  big  brass  collar, 

He ' s  mine! 

He's  lost! 

The    reward's    one   dollar. 


CATEGORIES 
Introduction 


Physical 
Warm-ups 


STRATEGIES 

The  students  clear  the  space  of  desks, 
tables,  etc.,  and  sit  with  the  teacher  in 
a  circle  on  the  floor.   The  teacher 
engages  the  students  in  a  discussion  about 
the  behavior  of  young  dogs. 


In  parallel  play,  the  student  mimes  some 
of  the  typical  actions  of  a  puppy  as  the 
teacher  describes  them.   The  activities 
might  include  the  following: 


following  a  scent 
chasing  a  stick 
shaking  water  from 
his  coat 
lapping  water 


-  scratching  fleas 

-  settling  in  front 
of  a  fire  for  a 
pleasant  sleep 


TEACHER  NOTES 

The  teacher 
collects 
students' 
ideas  for  use 
in  the  enact- 
ment. 

The  exercises 
call  for  the 
practicing 
of  mime  skills 
which  students 
may  wish  to 
use  in  the 
enactment  which 
follows.   The 
last  mime 
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STRATEGIES 


STRATEGIES 


TEACHER  NOTES 


ends  with  the 
children 
quiet,  relaxed 
and  ready  for 
the  next 
activity. 


Enactment 


The  teacher  asks  the  children  to  assume 
the  role  of  a  puppy  in  the  story  which 
he/she  will  relate.   The  story  describes 
the  adventures  of  a  puppy  who  discovers 
that  the  gate  to  his  yard  has  been  left 
ajar.   The  puppy  sets  off  to  investigate 
the  world  outside  his  fence.   He  has 
many  adventures;  however,  when  he  decides 
to  return  home,  he  cannot  find  his  way 
back.   Tired  and  confused  he  curls  up 
and  falls  asleep. 


The  drama 

enacted  in 

parallel 

play 

introduces 

the  students 

to  differing 

emotions.   It 

allows  the 

students  to 

experience 

both  the 

excitement  of 

discovering 

a  new  world 

and   the  distress 

of   the  puppy 

at    finding 

itself    lost. 


The   teacher   gathers   the    students   around 
him/her   and   asks   them  how  they   felt   during 
the   enactment.       She/he   asks   the    students 
to   consider   the   responsibilities   that   the 
owner   of    the   puppy   has    towards   his/her 
pet.       The    dog    cannot    ask   directions    in 
order    to    find   his   way   back.       Is    it,    there- 
fore,   the    owner's    responsibility    to    search 
for    the   puppy?      How  might    the    owner    set 
about    finding   his/her   dog?      Who   might   he/ 
she    ask    to    help    in    the    search? 


The  discussion 
allows   the 
students   to 
recognize   and 
discuss   their 
emotions.      The 
emotional 
reactions 
strengthen 
the   students ' 
belief   in   the 
importance  of 
the   task  which 
their   discussion 
has   evoked, 
i.e.    the 
finding   of 
the  dog. 
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CATEGORIES 
Conclusion 


STRATEGIES 

The  teacher  asks  the  students  if  they  would 
like  to  continue  the  drama  in  order  that  the 
owner  might  find  the  lost  puppy.   The  stu- 
dents are  asked  to  replace  the  furniture 
that  has  been  moved  for  the  drama  and  while 
they  do  so  they  are  asked  to  think  of 
strategies  to  recover  the  dog. 


TEACHER  NOTES 

The  conclusion 
sets  a  challenge 
for  the  students 
to  find  ways  of 
solving  the 
problems  and  sets 
up  some  antici- 
pation for  the 
continuance  of 
the  drama. 


< 
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CHORIC  PRAMA 

INTEGRATOR 


SAMPLE  LESSON  PLAN: 

CHORIC  DRAMA  -  LESSON  TWO 

INTEGRATION  FOR  EXPLORING  AND  ENRICHING 


GRADE: 
TIME: 

OBJECTIVE: 


BACKGROUND 
INFORMATION. 

ADVANCED 

PLANNING 

MATERIALS. 


1-2 

50-75  minutes 

To  enrich  the  students'  response  to  literature 
through  activities  in  drawing,  recording  and 
writing. 

To  gain  an  understanding  by  the  students  of  some 
community  services. 

To  prepare  for  a  choric  drama. 

This  lesson  is  meant  to  follow  immediately  after 
the  first  lesson  in  choric  drama. 

The  teacher  has  established  three  working  areas 
(stations)  in  the  classroom.   At  the  first  station 
are  art  materials  for  the  drawing  of  pictures  and 
making  of  posters.   At  this  station,  the  teacher 
can  post  a  vocabulary  list  with  words  and  phrases 
such  as  "lost",  "reward",  "Have  you  seen?",  etc. 
At  the  second  station  are  cassette  tape  recorders 
and  microphones  for  the  students  to  record 
announcements.   (It  is  assumed  that  students  would 
have  acquired  some  skill  in  the  handling  of  this 
equipment.)   At  the  third  station  are  chairs  and  a 
desk  for  the  teacher  at  which  he/she  may  record  on 
a  notepad  or,  better  still,  a  typewriter,  the 
advertisements  composed  by  the  students. 


CATEGORIES 
Introduction 


STRATEGIES 

The  teacher  asks  the  students  to  recall 
the  story  which  they  enacted  in  the 
previous  drama  class.   The  teacher  asks 
what  ideas  they  have  of  ways  to  find  the 
lost  puppy  and  people  they  might  ask  to 
assist  them  in  the  search.   The  teacher 
asks  each  student  to  relax,  close  his 
eyes  and  listen  to  the  poem  "Lost"  which 
the  teacher  recites  to  them.   The  teacher 
asks  them  how  the  owner  feels  in  the 
poem  and  what  he  is  doing  to  try  to  find 


TEACHER  NOTES 

The  review  of 
the  story 
should  re-awaken 
the  urgency  to 
find  the  lost 
dog  and  motivate 
the  activities 
which  follow 
the  lesson. 
The  poem  shifts 
the  attention 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


Developing 
Activities 


his   dog.       If   they  have   not   already 
thought   of   offering   a   reward    for   the 
lost   pet,    the    students    could    add   this 
to   their    list   of    ideas.       Other    ideas 
might   include   enlisting   help   from 
neighbours,    classmates,    the   police, 
advertising   with  posters,    on   the   radio 
and    in    the   newspapers    (having   examples 
of   these   kinds   of   advertisements  would 
help) . 

In   order   to   enlist   the   help   of   the 
community   agencies,    the    students   are 
challenged   to  be   able   to   describe 
the    lost   dog.      The   teacher   assumes   the 
role   of   a   friendly  neighbour  who   comes 
to    say   that    she   has   heard   that   the 
students   have    lost   their   dogs.      She 
asks   them  to   describe   their   pets    (size, 
name,    markings,    colour,    peculiar 
patterns   of   behaviour,    how  big   a   reward 
they  will    offer) . 


from  the  puppy 
to  the  owner. 


The   teacher 
has   assumed 
"role"    and  by 
her  questioning 
invites   the 
children   to 
assume   roles 
as   the   lost 
pets'    owners. 
The   invention 
of  detail 
strengthens 
the    students ' 
belief   in   the 
drama. 


Verbalizing  The    neighbour   says    she   will    help    and 

suggests   that   the   owners   plan   a 
campaign   to   find   the    pets.      First    she 
suggests   that   they   return   to   their 
homes,    make    a   phone    call    to   the   police, 
report   that   their   dogs   are  missing 
and  describe   the   pets    in   detail. 


The   verbalizing 
will   assist   the 
students   to 
formulate  a 
picture  of 
their  pets   and 
the  parallel 
play  enables 
each   student 
to   attempt   the 
task. 


Correlated 
Activities 


The   teacher    in   role   as   the   neighbour 
calls   the    students   on   the   telephone   and 
invites   them  to   his/her   house    for  more 
planning.      When   the    students   are 
assembled,    the   neighbour    suggests   that 
they  can  undertake    some   of    the 
following   tasks. 


The  use   of 
various  methods 
of   encoding 
information, 
drawing,    printing, 
recording  and 
dictating 
reinforces   the 
students'    belief 
in   the   task. 
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CATEGORIES 


STRATEGIES 

a)  Make  and  place  in  the  neighbourhood 
a  poster  with  a  picture  of  the  dog, 
the  pet's  name,  the  amount  of  the 
reward  and  the  students'  telephone 
number. 

b)  Make  a  taped  announcement  to  be 
played  over  the  radio  station. 

c)  Place  an  advertisement  in  the 
classified  section  of  the  newspaper. 
In  this  activity  the  teacher  will 
assume  the  new  role  of  the  clerk 
who  will  record  the  ad  to  be  placed 
in  the  paper. 


TEACHER   NOTES 

If  the  teacher 
does   not  wish 
to    spend   too 
much  time , 
the   students 
might   choose 
one   of  the 
activities 
only.      If  time 
is   a   factor, 
the   lesson 
may  be   concluded 
at   this  point 
and   the   fifth 
and   sixth 
activities 
carried  on   the 
next  day. 


Sharing 


Enactment 


Reflection/ 
Conclusion 


In   the    role  of    neighbour,    the    teacher 
reassembles   the    class   and   together   they 
walk   through  the   neighbourhood    looking 
at   the    posters,    listening    to    the    radio    and 
the    lost    announcements    and    reading   the 
newspaper. 

The   neighbour   has   an    idea.       She/he 
sometimes   works   as   a  volunteer   at   the 
SPCA   Animal    Shelter.       Perhaps    the    owners 
might    look   there.      He/she   explains   to 
the    children   what    the    SPCA   does,    then 
leads    the    children    into   the    hallway, 
down   the    corridor   and   back   to   the 
classroom.      There    she   assists   the 
student   owners   to   be   reunited  with   their 
pets . 

The    neighbour    invites    all    the    owners    to 
sit   down  with   their   dogs   and   to   pet 
them.      He/she   asks   the   owners   what   they 
might    do    in    the    future    to   ensure    that 
their   dogs    are   not    lost   again.       He/she 
suggests   that   they   rest  with   their  pets 
before    they   begin    the    journey   back   home 
and   when    the    class    is    settled,    the 
teacher   rereads   the   poem   "Lost". 


It   is    important 
to   recognize 
and   share  with 
others   the 
work  of   the 
students . 


In   the   reflection 
the   teacher   can 
evaluate   the 
learnings   that 
have   occurred, 
and  the    students ' 
ability   to 
extrapolate 
from  the 
activities . 
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CATEGORIES 


STRATEGIES 


TEACHER  NOTES 


Although  the 
poem  is  used 
in  the  first 
lesson  in  a 
casual  way, 
it  will  assume 
greater 
importance  in 
the  next  lesson, 


ll 
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CHORIC  PRAMA 

INTEGRATOR 


SAMPLE  LESSON  PLAN: 

CHORIC  DRAMA  -  LESSON  THREE 

LEARNING  A  SELECTION  AND  EXPLORING 
ITS  THEATRICAL  POSSIBILITIES 


GRADE. 
TIME. 

OBJECTIVE. 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS. 


1-2 

35-45  minutes 

To  learn  a  poem. 

To  explore  the  theatrical  elements  which  will 
project  an  interpretation  of  a  poem. 


The  preceding  lessons  have  built  an  experiential 
framework  for  the  enactment  of  the  poem.   This 
lesson  should  not  be  undertaken  unless  the  students 
have  had  some  experience  of  choral  speech  and  have 
developed  some  skills  in  speaking  in  unison  and  in 
following  the  teacher/conductor. 


The  text  of  the  poem  "Lost"  may  be  printed  on  a 
chalkboard  but  this  is  not  essential. 


CATEGORIES  STRATEGIES 

Warm-up  The  teacher  asks  the  students  to  find  a 

place  for  themselves  in  a  cleared  space 
in  the  classroom,  then  she/he  leads  the 
students  through  the  following  activities 

a)  You  are  a  puppy  all  curled  up  asleep 
in  your  basket. 

b)  The  morning  sun  wakes  you  and  makes 
you  feel  warm  and  relaxed. 

c)  You  wake  up  and  have  a  good  stretch. 

d)  You  shake  your  legs,  your  arms,  you 
roll  your  head  around,  you  drop  over 
at  the  waist  and  shake  your  back. 


TEACHER  NOTES 

The  exercises 
stretch  and 
relax  the  body. 
Yawning  opens 
the  throat . 
Lapping 
exercises  the 
tongue,  chewing 
loosens  the 
jaw,  panting 
allows  the 
students  to 
realize  that 
the  breath  is 
centred  in  the 
body  not  held 
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CATEGORIES 


Learning 
the  Poem 


Deve loping 
the  Theatrical 
Activities 


STRATEGIES 

e)  I    saw  a   tiny  puppy   yawn, 
Yawn,    yawn,    out   on   our   lawn. 
I   caught    the    yawn 

And    I    yawned   too. 

Now  just  what  would  you  do? 

Why,  yawn,  yawn,  yawn. 

f )  You  lap  up  some  water  from  your  bowl. 

g)  You  find  a  nice  morsel  of  food  in 
your  dish  and  chew  and  chew. 

h)   You  pant  and  see  your  stomach  go 
in  and  out . 

i)   You  take  a  deep  breath  1,  2,  3. 
You  hold  it  in  your  middle. 
Now  you  sigh  out  - 
Oh,  dear  me. 

The  teacher  gathers  the  students  around 
him/her  and  says  the  poem  "Lost".   Then 
she/he  asks  the  students  to  repeat  the 
poem  with  her/him,  phrase  by  phrase. 
Next  she/he  asks  the  students  to  stand 
and  places  them  in  fairly  close  grouping 
such  as  will  be  used  in  the  presentation 
of  the  poem.   Again  with  the  teacher, 
the  children  repeat  the  poem. 


The  teacher  invites  the  students  to  enact 
a  story  which  she/he  will  relate.   The 
story  which  is  told  includes  all  the 
mimed  scenes  which  will  be  enacted  in 
front  of  the  choir  as  it  speaks  the  poem. 


TEACHER  NOTES 

in  the  upper 
chest,  the  sigh 
out  allows  for 
easy  release 
of  the  breath. 


It  is  important 
for  the  teacher 
to  have  committed 
the  poem  to  memory 
and  to  have  worked 
out  the  phrasing 
and  breath 
pauses.   The 
students  will 
imitate  the 
teacher  and 
once  a  pattern 
has  been  learned 
it  is  extremely 
difficult  to 
break  it  in 
order  to  try 
some  new 
phrasing  and 
inflection. 

There  are  two 
ways  to  enact 
the  play.   The 
children  could 
be  divided  into 


Ml 


t 
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7ATEG0RIES 


STRATEGIES 


TEACHER   NOTES 


These  mimed  activities  include 


a) 


b) 


c) 


d) 


A  boy/girl    out   walking    his/her   puppy 
sees   a   cat.       The   puppy   is   eager   to 
chase    the    cat   and   pulls    on    the    leash 
so    hard    that    it    slips    from   the 
child's    hand.       He/she    runs    after    the 
dog   but   he/she    cannot   keep   up.      When 
he/she   calls   the   dog,    it   does   not 
return.       He/she    searches    for    the 
puppy   but    is    unable    to    find    it. 

He/she    knocks    on    a   neighbour's    door. 
When   he/she   answers,    he/she    says, 
"Have   you    seen   a    little   dog  with   a 
big  brass   collar?      He's    .     .     ." 
(The   teacher   encourages   the   children 
to   use    the    first   verse   of    the    poem 
as    the   dialogue    in    their    enactment.) 

The   boy/girl,    together  with   the 
neighbour,    go    to   the    police    station 
and   ask   the   officer    at    the    desk, 
"Have   you   seen    .     .     .  ?"       (Here   the 
first   two  verses   of   the   poem   are 
used   as    script    for   the   enactment.) 


The  police  office 
and  the  boy/girl 
shelter  and  ask  i 
found.  (Here  the 
three  verses  coul 
man/woman  at  the 
a  minute,"  and  le 
into  the  room  whe 
There  the  boy/gir 
The  pen  is  opened 
and  his/her  puppy 
you  might  wish  to 
to   Tooke ' s   poem. 


r,    the    neighbour 
approach   the    SPCA 
f   the   dog   has   been 

third   verse   or   all 
d  be   used. )       The 
shelter    says,     "Just 
ads   the   boy/girl 
re   the   dogs   are   kept 
1    sees    his/her   dog. 
and    the    boy/girl 
are   reunited.       Here 
add   another   verse 


Yes,  that's  my  little  dog 
See  his  big  brass  collar. 
He's    safe. 

Thank    you,    sir    (ma'am) 
Please   accept   one   dollar. 


groups   of   five 
or   six  and 
each  member 
assigned   a 
part    (boy,    girl, 
dog,    cat, 
meighbour, 
police  officer, 
SPCA  official) 
or   the    children 
could  perform 
the    story   as 
the  boy  and 
imagine   the 
other  characters , 
It   is    important 
that   all   the 
students  have 
the   experience 
of   acting  out 
in   order   that 
their   speaking 
of   the  poem 
carries   the 
emotional 
involvement 
of  the    story. 
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CATEGORIES 


STRATEGIES 

e)   The  boy  offers  the  reward  to  the 
shelter  man  who  says  that  he  will 
put  it  in  the  donation  box  to  help 
pay  for  the  keep  of  other  lost  dogs. 

The  teacher  asks  for  volunteers  to  take 
the  roles  in  the  scenes  while  the  class 
speaks  the  poem.   He/she  selects  the 
first  cast,  places  the  choir  in  the 
grouping  which  he/she  used  before.   The 
teacher' narrates  for  the  actors  the 
sequence  of  events  in  the  enactment 
(side  coaching)  and  conducts  the  choir 
through  the  verses  of  the  poem.   Read 
the  detailed  director's  script  provided 
in  the  next  lesson  on  choric  drama. 


TEACHER  NOTES 


All  the  students 
who  wish  should 
be  given  an 
opportunity 
to  take  part 
in  the  enact- 
ment because 
the  repetition 
can  only  re- 
inforce the 
learning  of  the 
poem.   Each 
student  who 
performs  the 
story  will 
bring  forth 
some  new  idea 
which  the 
teacher  can 
incorporate 
in  the  final 
presentation. 
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CHORIC  PRAMA 
INTEGRATOR 


► 


I 


SAMPLE  LESSON  PLAN: 

CHORIC  DRAMA  -  LESSON  FOUR 

POLISHING  A  PRESENTATION 

GRADE:  1-2 

TIME:         20-25  minutes 

OBJECTIVE:         To  explore  the  possibilities  for  achieving  an 

effective  communication  of  a  poem  to  an  audience. 

To  provide  through  repetition  a  security  for  the 
student  performer. 

Because  the  polishing  cannot  be  achieved  in  one 
lesson,  the  teacher  uses  the  lesson  format  as  many 
times  as  is  necessary  to  achieve  the  objectives. 
If  the  selection  is  relatively  short  and  the 
performance  is  kept  simple,  four  or  five  short 
rehearsals  should  provide  the  polish  and  security 
that  are  needed. 

ADVANCED  The  teacher  will  have  selected  a  cast  of  actors  for 

PLANNING  the  presentation.   (The  cast  can  be  doubled  if  the 

MATERIALS :         teacher  deems  it  advantageous.)   The  students  will  have 
prepared  the  properties  (signs)  and  costumes  which 
are  needed.   Keep  costumes  to  a  minimum  --  a  pair 
of  ears  can  suggest  a  dog;  an  apron,  the  neighbour; 
a  peaked  hat,  the  police  officer;  etc. 


BACKGROUND 
INFORMATION. 


CATEGORIES  S  T  RAT  E  G I E  S 

Warm-up  The  teacher  always  begins  by  warming  up 

the  actors  and  choir  physically  and 
vocally  before  starting  the  rehearsal. 


The  teacher  always  rehearses  the  presen- 
tation as  he/she  means  to  have  it 
performed.   He/she  rehearses  the  enact- 
ment together  with  the  choral  speaking 
in  order  to  avoid  any  feeling  that  one 
aspect  of  the  presentation  is  more 
important  than  another.   He/she  side- 
coaches  the  actors  through  the  performance 


TEACHER  NOTES 

See  the  Choric 
Drama  #3  and 
the  lessons  on 
movement  and 
choral  speech 
for  suggestions 
for  warm  ups. 

Several  short 
periods  of 
concentrated 
work  are 
effective. 
The  teacher 
must  gauge 
when  the 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


slowly  withdrawing  the  number  of 
suggestions  as  the  students  gain  more 
confidence.   He/she  begins  his/her 
conducting  of  the  poem  by  saying  the 
poem  with  the  choir  but  slowly  begins 
to  mouth  the  poem  silently  as  the  speakers 
gain  confidence  and  respond  to  the 
conducting. 


students ' 
energy  and 
interest  are 
beginning  to 
fade  and  stop 
before  rest- 
lessness sets 
in. 


Reflection 


The  teacher  should  always  conclude  the 
class  by  asking  students  questions 
about  the  work.   What  things 
happened  in  the  rehearsals  which  they 
liked?  What  things  must  they  work 
together  on  in  order  to  improve  their 
drama?  etc. 


EVALUATION 

STUDENT/ 

TEACHER 


The  teacher  may  use  the  materials  produced  by  the  students 
(the  drawings,  the  tape  recordings,  the  dictated  newspaper 
advertisements)  in  lesson  two  to  gauge  the  students'  work. 
The  portions  of  the  lessons  devoted  to  reflection  and 
discussion  should  provide  an  insight  into  the  students ' 
understanding  of  the  concepts  of  community  services  and  the 
responsibilities  of  owning  a  pet.   The  students'  responses 
and  ability  to  recreate  the  mood  of  the  poem  will  be  a 
gauge  of  the  success  of  the  work. 


•  ft 


FOLLOW-UP 


Hopefully,  students  will  wish  to  continue  this  work  in  choric 
drama  by  attempting  to  present  other  poems  in  this  manner. 
The  students  might  be  encouraged  to  invite  representatives 
from  the  SPCA  to  see  their  presentation  and  to  discuss  the 
work  of  the  society  with  them. 


• 
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READERS '  THEATRE 

SCPARATE    5UBJeCT 


SAMPLE  LESSON  PLAN: 


READERS '  THEATRE 

GRADES: 
TIME: 

OBJECTIVE: 

BACKGROUND 
INFORMATION: 


ADVANCED 

PLANNING 

MATERIALS. 


3/4  and  5/6 
1-1%  hours 

To  introduce  the  form. 

The  students  have  had  a  lot  of  previous  experience 
with  choral  speech  and  their  general  speaking  skills 
are  very  good.   They  have  also  had  experience  at 
dramatizing  stories  and  scenes  from  stories  which 
they  have  shared  with  a  grade  two  class. 

The  teacher  has  selected  a  poem  which  she  has 
scripted  and  prepared  to  present  to  the  class  in 
Readers'  Theatre  style.   She  has  run  off  copies  of 
this  script  for  distribution  to  the  class  following 
her  introduction.   Her  own  script  is  within  a  duotang 
and  she  has  rehearsed  it  in  order  to  be  able  to  use 
her  demonstration  to  aet  the  class  started. 


h      CATEGORIES 
Introduction 


STRATEGIES 

Teacher  tells  students  that  she  is  going 
to  do  some  Readers'  Theatre  for  them  and 
that  while  she  is  reading  they  should 
listen  and  watch  carefully  so  that  when 
the  demonstration  is  over  they  can  tell 
her  what  Readers'  Theatre  appears  to  be. 

Following  the  demonstration,  students' 
observations  are  noted  on  board  and  more 
points  surface  as  a  result  of  teacher's 
questions . 

e.g.,    Child:   It  was  sort  of  like  a  play. 

Teacher:   Yes,  it  is  sort  of  like 

a  play  but  do  actors  hold 
their  scripts  in  their 
hands? 
Child:   No,  they  learn  it  off. 

Teacher:   They  certainly  do.   In 

Readers'  Theatre,  although 
most  readers  have  memorized 
their  script,  they  still 
hold  it.   Can  you  guess 
why? 


TEACHER  NOTES 

Always  give 
those  who  are 
observing  a 
task . 


Note  the 
points  the 
children  make 
and  those 
which  arise 
from  question- 
ing .   There 
will  be  many 
opportunities 
to  provide 
additional 
information 
later  —  do 
not  overload 
them  at  this 
point . 
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CATEGORIES 


STRATEGIES 


TEACHER    NOTES 


Skill- 
developing 
activity 


Child:   Well,  you  used  it  to  hit 
people  on  the  head! 
Teacher:   Excellent  observation  --  we 
use  our  script _as  a  prop, 
(write  on  board) 

Class  is  divided  into  groups  of  three,  e.g., 
Donna,  Martin  and  John  would  take  a  script 
each  and  go  and  work  over  there;  Sarah, 
Bruce  and  Sally,  take  your  scripts  and  go 
there  and  start  working  it  through,  etc. 


To  avoid  problems  with  group  numbers  it  is 
advisable  to  have  your  introductory  script, 
scripted  for  either  three  persons  or  two 
persons.   Hand  out  the  scripts  for  three 
first,  saving  the  script  for  two  until  the 
end . 


Identify 
groups  and 
where  they  go 
quickly  so 
that  they  get 
on  with  task 
without 
fussing . 


Once  the  children  are  working  the  teacher 
circulates  --  helping  out  as  necessary  and 
reminding  them  of  the  elements  of  the  form, 

A  couple  of  groups  are  selected  to  share 
their  work  with  the  class.   The  teacher 
models  positive  criticism,  e.g.,  "John  is 
already  beginning  to  sound  like  Sir  Brian, 
he's  really  helping  me  visualize  this 
bully. " 

"Moira,  I  really  believed  you  had  hit  some- 
one on  the  head  with  your  battleaxe  — 
excellent  use  of  your  script-as-prop . " 

The  teacher  also  gives  the  readers  some- 
thing to  think  about  and  to  use  in  the 
future.   These  may  be  made  in  a  general 
summation,  e.g.,  "Remember  that  your  task 
is  to  share  the  story  with  the  audience. 
Get  used  to  speaking  out  —  or  projjectirig 
your  voices . " 

Having  seen/heard  and  discussed  the  work 
of  a  couple  of  groups,  pair  the  remaining 
groups  and  ask  them  to  take  turns  in 
being  presenters  and  audience.   The  two 
groups  who  have  already  done  their 
presentation  may  be  directed  to  two  other 
groups  to  join  the  audience. 
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BAD  SIR  BRIAN  BOTANY 
by  A. A.  Milne 


Sir  Brian  had  a  battleaxe  with  great  big  knobs  on; 

He  went  among  the  villagers  and  blipped  them  on  the  head. 

On  Wednesday  and  on  Saturday,  but  mostly  on  the  latter  day, 

He  called  at  all  the  cottages,  and  this  is  what  he  said: 

"I  am  Sir  Brian!"   (ting-ling) 

"I  am  Sir  Brian!"   (rat-tat) 

"I  am  Sir  Brian,  as  bold  as  a  lion  - 

Take  that!  -  and  that!  -  and  that!" 

Sir  Brian  had  a  pair  of  boots  with  great  big  spurs  on, 

A  fighting  pair  of  which  he  was  particularly  fond. 

On  Tuesday  and  on  Friday,  just  to  make  the  street  look  tidy, 

He'd  collect  the  passing  villagers  and  kick  them  in  the  pond. 

"I  am  Sir  Brian!"   (sper-lash!) 

"I  am  Sir  Brian!"   (sper-lash!) 

"I  am  Sir  Brian,  as  bold  as  a  lion  - 

Is  there  anyone  else  for  a  wash?" 

Sir  Brian  woke  one  morning,  and  he  couldn't  find  his  battleaxe; 

He  walked  into  the  village  in  his  second  pair  of  boots. 

He  had  gone  a  hundred  paces,  when  the  street  was  full  of  faces, 

And  the  villagers  were  round  him  with  ironical  salutes: 

"You  are  Sir  Brian?   Indeed! 

You  are  Sir  Brian?   Dear,  dear! 

You  are  Sir  Brian,  as  bold  as  a  lion? 

Delighted  to  meet  you  here!" 

Sir  Brian  went  a  journey,  and  he  found  a  lot  of  duck-weed; 

They  pulled  him  out  and  dried  him,  and  they  blipped  him  on  the  head. 

They  took  him  by  the  breeches,  and  they  hurled  him  into  ditches, 

And  they  pushed  him  under  waterfalls,  and  this  is  what  they  said: 

"You  are  Sir  Brian  -  don't  laugh, 

You  are  Sir  Brian  -  don't  cry, 

You  are  Sir  Brian,  as  bold  as  a  lion  - 

Sir  Brian,  the  lion,  goodbye!" 

Sir  Brian  struggled  home  again,  and  chopped  up  his  battleaxe, 

Sir  Brian  took  his  fighting  boots,  and  threw  them  in  the  fire. 

He  is  quite  a  different  person  now  he  hasn't  got  his  spurs  on, 

And  he  goes  about  the  village  as  B.  Botany,  Esquire. 

"I  am  Sir  Brian?   Oh,  no! 

I  am  Sir  Brian?   Who's  he? 

I  haven't  got  any  title,  I'm  Botany  - 

Plain  Mr.  Botany  (B) ." 
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BAD  SIR  BRAIN  BOTANY 

Version  A:   Three  readers 

All  readers  enter  and  sit  backs  to  audience.   (B.T.A.) 

Brian:    Bad  Sir  Brian  Botany  (enters,    turns  face   to  audience    (F.T.A.) 

Nl  &  N2:    by  A. A.  Milne    (enter  F.T.A.) 

(Brian  turns,   exits  B.T.A.) 

Nl:  Sir  Brian  had  a  battle  axe  with  great  big  knobs  on; 

N2:  He  went  among  the  villagers  and  blipped  them  on  the  head. 

Nl:  On  Wednesday  and  on  Saturday  - 

N2?  but  mostly  on  the  latter  day, 

Nl:    He  called  at  all  the  cottages,  and  this  is  what  he  said: 
(Brian  enters,    turns  F.T.A.) 

Brian:  I  am  Sir  Brian! 

Nl:  Ting- ling.  (Brian  mimes  ringing  a  door  bell.) 

Brian:  I  am  Sir  Brian! 

N2:  Rat-tat.  (Brian  mimes  knocking  on  door.) 

Brian:    I  am  Sir  Brian,  as  bold  as  a  lion  - 

Take  that!  -  and  that!  -  and  that!    (mimes  blipping  people 
on  head  -  and  exits  B.T.A.) 

Nl:    Sir  Brian  had  a  pair  of  boots  with  great  big  spurs  on.   A 
fighting  pair  of  which  he  was  particularly  fond. 

N2 :    On  Tuesday  and  on  Friday, 

Just  to  make  the  streets  look  tidy, 

He'd  collect  the  passing  villagers  and  kick  them  in  the  pond. 

(Brian  enters  F.T.A.) 

Brian:    I  am  Sir  Brian! 

N2:   Sper-lash!    (Brian  mimes  kicking  someone  in  pond.      N2  reacts 
and  turns  B.T.A. ) 

Brian:    I  am  Sir  Brian! 
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BAD  SIR  BRIAN  BOTANY  -  Version  A    (cont'd) 

Nl:   Sper-lash!  (Brian  kicks  someone  else  in  pond.     Nl  reacts 
and  turns  B.T.A. ) 

Brian:   I  am  Sir  Brian,  as  bold  as  a  lion  - 
Is  anyone  else  for  a  wash? 

(Brian  exits  and  re-enters  F.T.A.   along  with  Narrator  1 
and  Narrator  2. ) 

Nl:   Sir  Brian  woke  one  morning,  and  he  couldn't  find  his  battleaxe 

(Brian   looks  under  his  chair  and  through  the  pages  of  his 
script. ) 

N2 :   He  walked  into  the  village  in  his  second  pair  of  boots. 

(mimes  walking) 

He  had  gone  a  hundred  paces,  when  the  street  was  full  of 
faces, 

Nl:   and  the  villagers  were  around  him  with  ironical  salutes. 

N2:   You  are  Sir  Brian? 
Indeed! 

Nl:   You  are  sir  Brian? 
Dear,  dear! 

N2 :   You  are  Sir  Brian  as  bold  as  a  lion? 

Nl  &  N2 :   Delighted  to  meet  you  here! 

N2:   Sir  Brian  went  a  journey  and  he  found  a  lot  of  duckweed. 
(Brian  holds  script  up  in  front  of  his  face  to  indicate 
he  is  in  the  pond. ) 

Nl:   They  pulled  him  out  and  dried  him. 

(Brian    'reappears  ' . ) 

And  they  blipped  him  on  the  head. 

(Nl  and  N2  extend  scripts  and  blipp  Brian  as  if  he  is  right 
in  front  of  them   —  offstage  focus. ) 

N2 :   They  took  him  by  the  breeches,  and  they  hurled  him  into 
ditches. 

(N2  mimes  action.) 
Nl:   And  they  pushed  him  under  waterfalls    (mimed  action) 
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BAD  SIR  BRIAN  BOTANY  -  Version  A    (cont'd) 

Nl:  And  this  is  what  they  said: 

N2:  You  are  Sir  Brian? 

Nl:  Don't  laugh. 

N2:  You  are  Sir  Brian? 

Nl:  Don't  cry. 

N2-.  You  are  Sir  Brian  as  bold  as  a  lion? 

Nl  &  N2:  Sir  Brian,  the  lion,  goodbye! 

Nl:    Sir  Brian  struggled  home  again,  and  chopped  up  his 
battleaxe . 

(Brian  exits  and  re-enters  to  indicate  travelling  — 
turns  a  complete  circle.) 

N2:    Sir  Brian  took  his  fighting  boots,  and  threw  them  in  the 
fire. 
(Brian  mimes  action.) 

Nl:    He  is  quite  a  different  person  now  he  hasn't  got  his  spurs 

on, 

And  he  goes  about  the  village  as  - 


Brian:    B.  Botany,  Esquire. 

I  am  Sir  Brian?   Oh,  no! 

I  am  Sir  Brian?   Who's  he? 

I  haven't  got  any  title,  -  I'm  Botany  - 

Plain  Mr.  Botany  (B) . 

(Brian  shakes  hands  with  Nl  and  N2  and  all  exit  B.T.A.) 


Nl)  [N2 
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BAD  SIR  BRIAN  BOTANY 

Version  B:   Two  readers. 

Two  readers  enter,  from  either  side  and  stand  facing  audience. 

Voice  1:    Bad  Sir  Brian  Botany, 

Voice  2:    by  A. A.  Milne. 

(They  sit.) 

Voice  1:    Sir  Brian  had  a  battleaxe  with  great  big  knobs  on; 

He  went  among  the  villagers  and  blipped  them  on  the  head 

(VI  uses  script  as  hand  property  in  place  of  a  real  battleaxe 
and  blipps  imaginery  person  on  head   —  off  stage  focus.) 

Voice  2:    On  Wednesday  and  on  Saturday,  but  mostly  on  the  latter  day, 
He  called  at  all  the  cottages  and  this  is  what  he  said: 

Voice  1:    I  am  Sir  Brian! 

Ting -ling.    (Rings  imaginery  door  bell   —  can  use  script 
as  prop  i.e.   door.) 

I  am  Sir  Brian! 

Rat-tat.  (Knocks  on  imaginery  door   —  can  use  script  as  prop 

again. ) 

I  am  Sir  Brian  as  bold  as  a  lion  - 

Take  that!  -  and  that!  -  and  that!    (blipps  imaginery  people 

on  head. ) 

Voice  2:    Sir  Brian  had  a  pair  of  boots  with  great  big  spurs  on, 
A  fighting  pair  of  which  he  was  particularly  fond. 
On  Tuesday  and  on  Friday, 
Just  to  make  the  streets  look  tidy, 

Voice  1:    He'd  collect  the  passing  villagers  and  kick  them  in  the  pond. 
I  am  Sir  Brian! 

Sper-lash   (Mimes  kicking  villager  in  pond.) 
I  am  Sir  Brian! 

Sper-lash   (Another  villager  goes  into  pond.) 
I  am  Sir  Brian,  bold  as  a  lion  - 
Is  anyone  else  for  a  wash?   (Looks  around  menacingly.) 

Voice  2:    Sir  Brian  woke  one  morning,  and  he  couldn't  find  his  battleaxe; 
He  walked  into  the  village  in  his  second  pair  of  boots. 
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BAD  SIR  BRIAN  BOTANY  -  Version  B    (cont'd) 

Voice  1:    He  had  gone  a  hundred  paces,  when  the  street  was  full  of 

faces, 

And  the  villagers  were  round  him  with  ironical  salutes. 

Voice  2:    You  are  Sir  Brian? 
Indeed! 

You  are  Sir  Brian? 
Dear,  dear! 

You  are  Sir  Brian,  as  bold  as  a  lion? 
Delighted  to  meet  you  here! 

Voice  1:    Sir  Brian  went  a  journey,  and  he  found  a  lot  of  duckweed; 

Voice  2:    They  pulled  him  out  and  dried  him, 

And  they  blipped  him  on  the  head   (mimes  action) 

Voice  1:    They  took  him  by  the  breeches,  and  they  hurled  him  into 
ditches, 
And  they  pushed  him  under  waterfalls,  and  this  is  what  they 

said: 

(Voice  1  reacts  as  if  the  action  is  being  done  to  himself.) 

Voice  2:    You  are  Sir  Brian  -  don't  laugh, 
You  are  Sir  Brian  -  don't  cry; 
You  are  Sir  Brian,  as  bold  as  a  lion  - 
Sir  Brian,  the  lion,  goodbye! 

Voice  1:    Sir  Brian  struggled  home  again,  and  chopped  up  his  battleaxe, 
Sir  Brian  took  his  fighting  boots,  and  threw  them  in  the  fire. 

(Mimes  appropriate  actions.) 

Voice  2:    He  is  quite  a  different  person  now  he  hasn't  got  his  spurs  on, 
And  he  goes  about  the  village  as  B.  Botany,  Esquire. 

Voice  1:    I  am  Sir  Brian?   Oh,  no! 

I    am  Sir  Brian?      Who's  he? 

I  haven't  got  any  title,  I'm  Botany  - 

Plain  Mr.  Botany  (B) . 

(Readers  stand  and  exit,   following  same  pattern  as  for 
entrance . ) 


Readers  Theatre  treatment  of  "Bad  Sir  Brian  Botany"  from 
WHEN  WE  WERE  VERY  YOUNG  by  A. A.  Milne  by  permission  of 
Curtis  Brown  Ltd.  London  on  behalf  of  the  Trustees  of  the 
Pooh  Properties. 


♦ 
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REAPERS  '  THEATRE 

INTEGRATOR 


SAMPLE  LESSON  PLANS: 

READERS '  THEATRE  -  INTEGRATED 


GRADE. 
TIME. 

OBJECTIVE, 


BACKGROUND 
INFORMATION. 


3-6 

1-1^5  hours 

To  introduce  the  concept  of  Readers'  Theatre  by  using 
literature  which  is  currently  being  used  within  the 
language  arts  program.   The  theme  being  explored  is 
"Fantasy" . 

The  teacher  has  selected  a  scene  from  A 1 i c e  in _Won d e r ■ 
land  by  Lewis  Carroll  and  scripted  it  for  Readers' 
Theatre.   During  reading  period  she  has  been  working 
with  a  group  of  four  students,  of  varying  reading 
abilities,  preparing  them  for  a  class  demonstration. 
The  students  have  already  learned  something  about  the 
form  and  are  prepared  to  share  their  information  with 
the  class. 


ADVANCED        The  teacher  has  scripts  sufficient  to  the  needs  of 
PLANNING        her  class  to  distribute  following  the  initial  presen- 
MATERIALS:       tat ion. 


I 


CATEGORIES 


Introduction 


STRATEGIES 

Readers  set  their  chairs  for  their  presen- 
tation and  proceed  with  the  presentation. 

Once  finished,  each  in  turn  makes  a  couple 
of  points  about  the  form,  which  another 
student,  or  the  teacher  writes  on  the 
board. 

e.g.,   Child__one :   The  first  thing  you 
have  to  do  is  read  through  the 
script  so  that  everyone  understands 
it.   We  talked  about  the  characters 
and  how  they  felt,  and  the  story. 

Child  two:   When  we  read  the  script 
we  thought  about  the  characters 
and  what  kind  of  voices  would  be 
good.   Margo  has  a  deep  voice  and 
we  thought  she ' d  make  a  good  Mock 
Turtle.   We  all  underlined 
important  words  and  made  pause 
marks  on  our  scripts. 


TEACHER  NOTES 


The  teacher 
has  prepared 
the  children 
for  peer 
teaching  and 
assigned 
teaching 
points  to 
each. 
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Child  three:   The  next  time  we  read 
our  scripts  we  added  movements  and 
practiced  using  our  eyes  and  faces 
to  show  how  we  felt. 

Chi Id  four :   You'll  notice  that  we 
aren't  dressed  up  for  Readers' 
Theatre.   You  don't  need  costume,  in 
fact  it's  better  if  everyone  dresses 
the  same  because  then  the  audience 
can  concentrate  on  listening  to  the 
words . 

Teacher:   Did  you  notice  how  the 
readers  made  their  exits  and  entrances? 
That's  right  --  they  entered  from 
either  side  of  the  room.   They  could 
also  have  made  those  exits  and  entrances 
by  beginning  with  their  backs  to  the 
audience  --  B.T.A.  is  marked  on  some 
scripts  --  and  then  entering  by  turning 
to  face  the  audience.   You'll  see 
F.T.A.  marked  on  a  script  to  indicate 
this . 

Skill-  The  children  are  then  divided  into  groups. 

developing  Four  experts  are  assigned  to  float  and  help 

Activity  them  or  to  participate  as  a  member  of  a  new 

group.   All  are  encouraged  to  use  their  own 

ideas  and  to  experiment. 

The  teacher  circulates,  questioning,  suggesting 
and  helping  out  as  necessary. 

Culmination      At  this  point,  when  the  children  are  experi- 
menting with  the  form,  the  teacher  decides  to 
have  one  group  share  "their  work  in  progress" 
with  the  class.   She/he  models  positive 
criticism. 

e.g.,   "This  group  is  already  speaking  out  well 
--  they  know  that  is  important  for  the 
people  who  sit  at  the  back  of  the  room 
to  be  able  to  hear  the  story  too.   Good 
work.   Tomorrow  you  can  begin  having 
fun  with  putting  character  into  your 
voices . " 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


The  teacher  then  asks  the  rest  of  the 
class  what  else  they  liked  about  the 
group's  presentation.   If  time  permits, 
the  other  groups  can  be  paired  to  share 
their  works-in-progress  with  the  teacher  r 
culminating  in  ascertaining  whether  she/he 
might  continue  with  this  script  or  distribute 
new  ones  the  next  time  they  do  it. 


EVALUATION 

TEACHER/ 

STUDENT 


> 


Was  the  selection  suitable?   (reading  level,  interest 
to  group) 

Were  the  characters  clear  to  the  audience? 

Did  the  peer  teachers  prove  helpful?   inspirational? 

Shall  we  continue  with  this  selection  or  will  we  try 
different  ones  next  time? 
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THE  MOCK  TURTLE'S  STORY 

Readers  enter:   Alice  and  Narrator  1  enter  from  left;  Mock  Turtle, 
Gryphon  and  Narrator  2  enter  from  right  and  take 
their  seats  facing  the  audience. 

Mock  Turtle:  "The  Mock  Turtle's  Story" 

Nl  &  N2 :  From,  Alice  in  Wonderland  by  Lewis  Carroll. 

Gryphon:  This  here  young  lady, 

Nl:  said  the  Gryphon 

Gryphon:  she  wants  for  to  know  your  history,  she  do. 

Mock  Turtle:  I'll  tell  it  her. 

Nl:  said  the  Mock  Turtle  in  a  deep  hollow  tone. 

Mock  Turtle:   Sit  down,  both  of  you  and  don't  speak  a  word  till  I've 
finished . 

N2:   So  they  sat  down,  and  nobody  spoke  for  some  minutes. 
Alice  thought  to  herself  - 

Alice:  I  don't  see  how  he  can  ever  finish,  if  he  doesn't  begin 

N2:  But  she  waited  patiently. 

Mock  Turtle:  Once  .  .  . 

Nl:  said  the  Mock  Turtle  at  last,  with  a  deep  sigh. 

Mock  Turtle:  I  was  a  real  Turtle. 

Nl :   These  words  were  followed  by  a  very  long  silence, 
broken  by  an  occasional  exclamation  of 

Gryphon:   Hjchooh! 

Nl :   from  the  Gryphon  and  the  constant  heavy  sobbing  of  the 
Mock  Turtle. 

N2 :   Alice  was  very  nearly  getting  up  and  saying. 

Alice:   Thank  you,  Sir,  for  your  interesting  story. 

N2:   but  she  could  not  help  thinking  there  must  be  more  to 
come,  so  she  sat  still  and  said  nothing. 
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THE  MOCK  TURTLE'S  STORY    (cont'd) 


When  we  were  little 


Mock  Turtle: 

Nl: 

Mock  Turtle: 

Alice: 

N2: 

Mock  Turtle: 

N2: 

Mock  Turtle: 

Gryphon : 

N2: 

Nl: 

N2: 

Gryphon : 

N2: 

Mock  Turtle: 

Alice: 

Nl: 

Mock  Turtle: 

N2: 

Gryphon : 

N2: 

the  Mock  Turtle  went  on  at  last,  more  calmly,  though 
still  sobbing  a  little  now  and  then, 

we  went  to  school  in  the  sea.   The  master  was  an  old 
Turtle  -  we  used  to  call  him  Tortoise  - 

Why  did  you  call  him  Tortoise,  if  he  wasn't  one? 

Alice  asked. 

We  called  him  Tortoise  because  he  taught  us, 

said  the  Mock  Turtle  angrily. 

Really  you  are  very  dull! 

You  ought  to  be  ashamed  of  yourself  for  asking  such  a 
simple  question, 

added  the  Gryphon. 

And  then  they  both  sat  silent  and  looked  at  poor  Alice 
who  felt  ready  to  sink  into  the  earth. 

At  last  the  Gryphon  said  to  the  Mock  Turtle, 

Drive  on,  old  fellow!   Don't  be  all  day  about  it! 

And  he  went  on  in  these  words  - 

Yes,  we  went  to  school  in  the  sea,  though  you  may  not 
believe  it  - 

I  never  said  I  didn't! 

Interrupted  Alice. 

You  did, 

said  the  Mock  Turtle. 

Hold  your  tongue! 

added  the  Gryphon,  before  Alice  could  speak  again. 
The  Mock  Turtle  went  on. 
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THE  MOCK  TURTLE'S  STORY    (cont'd) 

Mock  Turtle:  We  had  the  best  of  educations  -  in  fact,  we  went  to 
school  every  day  - 

Alice:  I've  been  to  a  day  school,  too, 

Nl:  said  Alice. 

Alice:  You  needn't  be  so  proud  as  all  that. 

Mock  Turtle:  With  extras? 

N2:  asked  the  Mock  Turtle,  a  little  anxiously. 

Alice:  Yes, 

Nl:  said  Alice. 

Alice:  We  learned  French  and  music. 

Mock  Turtle:  And  washing? 

N2:  said  the  Mock  Turtle. 

Alice:  Certainly  not! 

Nl:  said  Alice  indignantly. 

Mock  Turtle:  Ah!   Then  yours  wasn't  a  really  good  school, 

N2:  said  the  Mock  Turtle  in  a  tone  of  great  relief. 

Mock  Turtle:  Now,  at  ours ,  they  had,  at,  the  end  of  the  bill, 
'French,  music,  and  washing  -  extra'. 

Alice:  You  couldn't  have  wanted  it  much  - 

Nl:  said  Alice 

Alice:  -  living  at  the  bottom  of  the  sea. 

Mock  Turtle:  I  couldn't  afford  to  learn  it, 

N2:  said  the  Mock  Turtle  with  a  sigh. 

Mock  Turtle:  I  only  took  the  regular  course. 

Alice:  What  was  that? 
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THE  MOCK  TURTLE'S  STORY   (cont'd) 


Nl: 
Mock  Turtle: 

Alice: 

Nl: 

N2: 

Gryphon : 

Alice: 
Nl: 

Alice: 
Gryphon: 

Nl: 

Alice: 

Mock  Turtle: 

N2: 

Mock  Turtle: 


Alice: 
Mock  Turtle: 

Gryphon: 
N2: 


Inquired  Alice. 

Reeling  and  Writhing,  of  course,  to  begin  with,  and 
then  the  different  branches  of  Arithmetic  -  Ambition, 
Distraction,  Uglification,  and  Derision. 

I  never  heard  of  Uglification  - 

Alice  ventured  to  say. 

The  Gryphon  lifted  up  both  its  paws  in  surprise. 

Never  heard  of  uglifying?   You  know  what  to  beautify 
is,  I  suppose? 

Yes, 

said  Alice  doubtfully. 

-  it  means  -  to  -  make  -  anything  -  prettier. 

Well,  then,  if  you  don't  know  what  to  uglify  is,  you 
are  a  simpleton. 

Alice  did  not  feel  encouraged  to  ask  any  more  questions 
about  it,  so  she  turned  to  the  Mock  Turtle  and  said, 

What  else  had  you  to  learn? 

Well,  there  was  Mystery  - 

The  Mock  Turtle  replied,  counting  off  the  subjects  on 
his  flappers  - 

Mystery,  ancient  and  modern,  with  Seaography.   Then 
Drawling  -  the  Drawling  master  was  an  old  conger-eel, 
that  used  to  come  once  a  week;  he_  taught  us  Drawling, 
Stretching,  and  Fainting  in  Coils. 

What  was  that  like? 

Well,  I  can't  show  it  you,  myself.   I'm  too  stiff,  and 
the  Gryphon  never  learnt  it. 

Hadn ' t  time , 

said  the  Gryphon . 
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THE  MOCK  TURTLE ' S  STORY    (cont'd) 

Gyrphon:  I  went  to  the  Classical  master,  though.   He  was  an  old 
crab,  he_  was 

Mock  Turtle:  I  never  went  to  him, 

N2:  The  Mock  Turtle  said  with  a  sigh. 

Mock  Turtle:  He  taught  Laughing  and  Grief  they  used  to  say. 

Gyrphon:  So  he  did,  so  he  did, 

N2:  said  the  Gryphon,  sighing  in  his  turn.   And  both 
creatures  hid  their  faces  in  their  paws. 

Alice:  And  how  many  hours  a  day  did  you  do  lessons? 

Nl:  said  Alice,  in  a  hurry  to  change  the  subject. 

Mock  Turtle:  Ten  hours,  the  first  day,  nine  the  next,  and  so  on. 

Alice:  What  a  curious  plan! 

Nl:  exclaimed  Alice. 

Gyrphon:  That's  the  reason  they're  called  lessons, 

N2 :  the  Gryphon  remarked . 

Gyrphon:  -  because  they  lessen  from  day  to  day. 

Nl:  This  was  quite  a  new  idea  to  Alice,  and  she  thought  it 
over  a  little  before  she  made  her  next  remark. 

Alice:  Then  the  eleventh  day  must  have  been  a  holiday? 

Mock  Turtle:  Of  course  it  was. 

Alice:  And  how  did  you  manage  on  the  twelth? 

Nl:  Alice  went  on  eagerly. 

Gryphon:  That's  enough  about  lessons. 

N2:  -  the  Gryphon  interrupted  in  a  very  decided  tone. 

Gryphon:  Tell  her  something  about  the  games  now. 
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N2 :   The  Mock  Turtle  signed  deeply,  and  drew  the  back  of  one 
flapper  across  his  eyes. 

Nl:   And  Alice  waited  knowing  just  how  long  it  might  take  for 
the  Mock  Turtle  to  remember. 

(Readers  stand  and  exit,   Narrator  1  and  Alice  exit 
left,   Narrator  2}   Mock  Turtle  and  Gryphon  exit  right.) 
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ALICE'S  ADVENTURES  IN  WONDERLAND 
'  An  Excerpt 
Lewis  Carroll 

Adapted  for  Readers'  Theatre 


Alice;  (Surprised) 

Curiouser  and  curiouser!   Now  I'm  opening  out  like  the  largest 
telescope  that  ever  was!   Goodbye  feet!   Oh,  my  poor  little  feet. 
I  wonder  who  will  put  on  your  shoes  and  stockings  for  you  now? 
I'm  sure  I  shan't  be  able!   I  shall  be  a  great  deal  too  far  off 
to  trouble  myself  about  you.   You  must  manage  the  best  way  you 
can  -  but  I  must  be  kind  to  them,  or  perhaps  they  won't  walk  the 
way  I  want  to  go!   Let  me  see  -  I'll  give  them  a  new  pair  of 
boots  every  Christmas. 

Narrator; 

And  she  went  on  planning  to  herself  how  she  would  manage  it. 
After  a  time,  she  heard  a  little  pattering  of  feet  in  the  distance. 
(White  Rabbit  makes  noise  of  tapping  feet.)   And  she  looked  to  see 
who  was  coming.   (White  Rabbit  turns.)   It  was  the  White  Rabbit  with 
a  pair  of  white  kid  gloves  in  one  hand  and  a  large  fan  in  the  other. 

White  Rabbit:  (Worried) 

Oh!   The  duchess,  the  duchess!   Oh  won't  she  be  savage  if  I've 
kept  her  waiting! 

Narrator: 

Alice  felt  quite  desperate  and  was  ready  to  ask  help  of  anyone,  so 
when  the  rabbit  came  near  she  began. 

Alice:  (Timidly) 

"If  you  please,  Sir  -  " 

Narrator: 

The  rabbit  started  violently,  dropped  the  white  kid  gloves  and  fan, 
and  skurried  away  into  the  darkness.   Alice  took  up  the  fan  and 
gloves,  and  as  the  hall  was  very  hot,  she  kept  fanning  herself  as 
she  went  on  talking. 

Alice: 

Dear,  dear!   How  queer  everything  is  today!   And  yesterday  things 
went  on  just  as  usual.   I  wonder  if  I've  been  changed  in  the  night. 
Let  me  think:   was  I  the  same  when  I  got  up  this  morning?   If  I  m 
not  the  same,  the  next  question  is,  "Who  in  the  world  am  I?"  Ah, 
that's  the  great  puzzle! 
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ALICE'S  ADVENTURES  IN  WONDERLAND    (cont'd) 


Narrator: 


And  she  began  thinking  over  all  the  children  she  knew  to  see  if  she 
could  have  been  changed  for  any  of  them. 

Alice: 

I'm  sure  I'm  not  Ada,  for  her  hair  goes  in  long  ringlets  and  mine 
doesn't  go  in  ringlets  at  all;  and  I'm  sure  I  can't  be  Mabel,  for 
I  know  all  sorts  of  things  and  she,  oh,  she  knows  such  a  very  little! 
Besides,  she  is  she,  and  I  am  I,  and  -  oh  dear,  how  puzzling  it  all 
is.   I'll  try  and  remember  all  the  things  I  used  to  know.   Let  me 
see.   London  is  the  capital  of  Paris,  and  Paris  is  the  capital  of 
Rome,  and  Rome  -  no  that's  all  wrong!   I  must  have  been  changed  for 
Mable!   I'll  try  and  say,  "How  doth  the  little  -  " 

Narrator: 

And  she  crossed  her  hands  on  her  lap  as  if  she  were  saying  lessons. 

Alice: 

How  doth  the  little  crocodile 
Improve  his  shining  tail 
And  pour  the  waters  of  the  Nile 
On  every  golden  scale! 

How  cheerfully  he  seems  to  grin 
How  neatly  spread  his  claws 
And  welcome  little  fishes  in, 
With  gently  smiling  jaws! 

I'm  not  sure  those  are  the  right  words.   I  must  be  Mabel  after  all. 
Well,  I've  made  up  my  mind.   If  I'm  Mabel,  I'll  stay  down  here! 
It'll  be  no  use  their  putting  their  heads  down  and  saying,  "Come  up 
again,  dear."   I  shall  only  look  up  and  say,  "Who  am  I,  then?" 
Tell  me  that  first  and  then,  if  I  like  being  that  person,  I'll 
come  up.   If  not,  I'll  stay  down  here  till  I'm  somebody  else  - 
but,  oh  dear!   I  do  wish  they  would  put  their  heads  down!   I  am  so 
very  tired  of  being  all  alone  here! 
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STORY    THEATRE 

INTeSRftTOR 


SAMPLE  LESSON  PLAN 

STORY  THEATRE 
DRAMATIZING  FABLE: 


GRADES. 
TIME. 

OBJECTIVE. 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS. 


"THE  LION  AND  THE  MOUSE" 

3-4,  5-6 
One  hour 

Introduce  students  to  the  convention  in  Story 
Theatre  in  which  a  narrator  relates  the  story  and 
actors  communicate  the  story  through  mime . 

The  students  have  experiences  in:   mime,  story- 
telling, dramatization. 

Students  have  studied  fables  in  language  arts  and 
prepared  "Three  Aesop's  Fables",  from  the  "Sounding 
Board  -  Oral  Interpretation  of  Poetry  and  Short 
Stories"  section  of  Chinook,  Level  9,  Expressways 
Program,  Gage,  as  a  choral  speech  or  choric  drama 
presentation   (included  after  lesson). 

The  fable  "The  Lion  and  the  Mouse"  from  Sounds  of 
the  Storyteller.  Holt,  Rinehart  and  Winston  Inc. 
(p.  26)  has  been  chosen. 


CATEGORIES 


Introduction 


Warm-up 
Physical 


STRATEGIES 

The  fable  "The  Lion  and  the  Mouse"  is 
presented  to  the  students.   (Text  of 
fable  follows  lesson.) 


In  their  own  spaces,  students  interpret 
in  mime  the  verbs  from  the  story  as  the 
teacher  calls  them: 

"run"  -  "Run  over  the  mighty  beast's 
nose . " 

"fell"  -  "Fell  into  a  trap." 

"woke"  -  "Woke  with  a  mighty  roar." 


TEACHER  NOTES 


Begin  with  a 
general  action 
and  then  make 
it  specific 
to  the  story. 


148-A 


CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


Vocal/ 
Mental 


Vocal 

and 

Physical 


Preparing 
the  Story 


Students  sit  in  circles  of  four  to  six. 
They  review  the  story  by  retelling  it. 
One  student  begins  and  on  teacher's 
signal,  e.g.,  hand  clap,  that  student 
points  to  another  to  continue. 

Students  stand  in  a  circle.   They  retell 
the  story.   The  teller  narrates  and 
mimes  a  phrase.   The  entire  group  repeats 
the  phrase  and  mimes  the  actions.   Then 
another  student  adds  a  phrase  and  action. 
The  group  repeats  and  mirrors.   They 
continue  in  this  way  until  the  story  is 
completed. 

The  teachers  and  class  divide  the  story 
into  scenes.   A  new  scene  begins  when: 

-  a    character    leaves 

-  a   new   character   enters 

-  there    is    a   different    setting 

-  a    change    of  mood   takes   place. 

In    "The    Lion    and   the   Mouse"    each 
paragraph    constitutes    a   new   scene    -- 
for   a   total   of    five. 


Review  story 
sequence  and 
storytelling 
techniques . 


Combining   the 
mime    and 
storytelling. 


Dramatizing         Students    are   divided    into    groups. 

the  Scenes  Group    size    is    determined   by   number   of 

characters  in  the  story  plus  a  narrator 
In  this  case,  three  or  more  per  group. 
Students  are  given  only  from  three  to 
five  minutes  to  prepare.   Limiting 
time  encourages  them  to  focus  on  the 
task.   The  extra  students  in  the 
group  can  visually  interpret  the  set, 
e.g.,  the  trap,  the  forest.   Each 
group  chooses  a  scene,  prepares  an 
opening  tableau  and  practices  coming 
to  life  by  miming  the  actions  as  the 
narrator  reads  the  text. 


Sharing 


Groups    share    their    scenes 
worked  well. 


Discuss   what 


Story  Each   group   enacts    the    story   by   having 

Enactment  the    narrator    read   the   entire    text   while 

the    actors   mime    the    characters'    actions 
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Evaluation 

Teacher/ 

Student 


Follow-up/ 
Extension 


Was  the  mime  expressive,  accurate  and  interesting? 

Was  the  narrator  clear,  expressive? 

Did  the  narrator  and  actors  work  well  together? 

i.e.,  Did  the  narrator  pace  the  reading/telling  so 
that  the  actors  had  time  to  complete  the 
actions? 

Did  the  actors  act  out  what  the  narrator  said? 
Extending  Story  Theatre  Skills 

-  Narrator  reads  the  story  while  actors  say  the  dialogue. 
In  "The  Lion  and  the  Mouse"  the  mouse  would  plead 
with  the  lion  and  the  fable  would  be  adapted  to  give 
the  lion  an  answer  (adaptation  follows  lesson) . 

-  Each  group  could  have  more  students  then  there  are 
characters  in  the  story  so  that  members  of  the 
group  represent  set  pieces  or  props.   In  "The  Lion 
and  the  Mouse"  six  students  in  a  group  would  allow 
three  students  to  represent  the  forest  and  the  trap. 

Fairy  Tales  As  Content 

Students  experiment  with  the  story  theatre  form 
using  Grimm's  or  Anderson's  fairy  tales. 

Fable  and  Fairy  Tales  -  Resources 

-  Language  arts  reading  anthologies,  e.g., 

"Fables  of  Aesop"  in  People  Like  Me   (Gage,  1972, 
pp.  3-17) 

"The  Big  Old  Wolf"  in  Whiskers   (Language  Development 
Reading,  Nelson,  1977,  pp.  114-124) 

"The  Bremen  Town  Musicians"  in  Treat  Street  (Language 
Development  Reading,  Nelson,  1977,  pp.  86-94) 

"Three  Billy  Goats  Gruff"  in  Leapfrog,  Level  3 
(Expressways,  Gage,  1977,  pp.  185-192) 

-  Fable  and  Fairy  Tale  Anthologies   (School  Library) 
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Presentation  to  Ever-widening  Audience   (Grades  5  and  6) 

Students  plan  to  present  fables  or  fairy  tales  to  a  primary 
class . 

Preparation : 

Students  talk  to,  read  and  tell  stories  to  their 
potential  audience  in  their  efforts  to  understand 
them.   The  primary  class  teacher  and  the  class 
reading  material  are  consulted. 

Performance  Suggestions: 

Time:  h   hour 

Audience  number:   60  students/two  classes 

Space:   Informal,  on  floor  with  audience  sitting  on  floor 


I 
I 
I 
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THE  LION  AND  THE  MOUSE 


Once  upon  a  time  a  big  lion  was  lying  fast  asleep  in  the  deep  woods 
when  a  little  mouse  came  running  by.   Alas  for  the  wee  mouse!   She 
ran  right  over  the  mighty  beast's  nose! 

The  King  of  the  Forest  woke  up  with  a  loud  roar.   He  clapped  his  huge 
paw  on  the  little  mouse  and  was  about  to  gobble  her  down.   The  tiny 
mouse  cried  pitifully:   "Please  don't  eat  me.   Set  me  free,  and  some 
day  I  may  be  able  to  do  you  a  good  turn." 

The  mighty  beast  smiled  at  the  silly  thought,  but  he  set  her  free. 
A  few  days  later,  the  big  lion,  while  hunting  in  the  woods,  fell  into 
a  trap. 

He  roared  a  terrible  sound.   The  little  mouse  heard  him  and  came 
running  fast.   She  began  to  nibble  at  the  stout  ropes  that  bound  the 
hugh  beast,  and  in  short  time  the  King  of  the  Forest  was  free. 

So  the  big  lion  learned  that  even  the  littlest  creatures  can  be  true 
friends  in  time  of  need. 


THE  LION  AND  THE  MOUSE 
(Adapted  for  Story  Theatre) 

Narrator:   Once  upon  a  time  a  big  lion  was  lying  fast  asleep  in  the 
deep  woods  when  a  little  mouse  came  running  by.   Alas  for 
the  wee  mouse!   She  ran  right  over  the  mighty  beast's 
nose!   The  King  of  the  Forest  woke  up  with  a  loud  roar. 
He  clapped  his  huge  paw  on  the  little  mouse  and  was  about 
to  gobble  her  down.   The  tiny  mouse  cried  pitifully  .  .  . 

Mouse:   "Please  don't  eat  me.   Set  me  free,  and  some  day  I  may  be 
able  to  do  you  a  good  turn . " 

Narrator:   The  mighty  beast  smiled  and  said 

Lion:   "That's  a  silly  thought  but  I  will  set  you  free." 

Narrator:   A  few  days  later,  the  big  lion,  while  hunting  in  the  woods, 
fell  into  a  trap.   He  roared  with  a  horrible  sound.   The 
little  mouse  came  running  fast.   She  began  to  nibble  at 
the  stout  ropes  that  bound  the  huge  beast,  and  in  a  short 
time  the  King  of  the  Forest  was  free. 


Mouse 
&  Lion: 
(Together) 


So  the  big  lion  learned  that  even  the  littlest  creatures 
can  be  true  friends  in  time  of  need. 


From  SOUNDS  OF  THE  STORYTELLER  by  Bill  Martin.   Reprinted  with 
permission  of  Holt,  Rinehart  and  Winston. 
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THREE  AESOP'S  FABLES 

Voice  division  within  the  chorus  is  as  follows: 

Entire  chorus:   "All" 

Light  Voices:    "I" 

Dark  Voices:     "II" 

One  of  the  Light  Voices:   Solo  I 

One  of  the  Dark  Voices:    Solo  II 


All:   "Aesop's  Fables" 
(Pause) 

"The  Dog  in  the  Manger" 
(Pause) 

I:   One  hot  afternoon,  a  tired  Dog  lay  down  for  a  nap  in  the 
manger  of  an  Ox. 

II:   Soon  after,  the  Ox  returned  from  working  in  the  field. 

Solo  II:   He  was  tired  and  hunry  .  .  . 

11 :   ...  and  wanted  to  eat  some  of  the  hay  in  his  manger. 

I:   The  Dog,  however,  liked  his  soft  bed  of  hay  and  did  not  want 
to  give  up  any  of  it. 

Solo  I:   He  barked  at  the  Ox  .  .  . 

I:   ...  and  bit  at  him  whenever  the  Ox  came  near  the  manger. 

II:   At  last,  the  Ox  gave  up  trying  to  reach  the  hay  and  went  away. 

(Pause) 

All:   The  Dog  in  the  Manger. 

Solo  I:   Moral:   If  you  have  something  that  you  don't  really  need,  it 
is  mean  and  selfish  not  to  give  it  to  someone  who  can  use  it. 

(After  a  pause) 
Solo  II:   "The  Fox  and  the  Goat" 
(Pause) 
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THREE  AESOP  '  g_  FABLES    (cont'd) 

I:  A  fox 

II:  and  a  goat 

All:  were  travelling  together. 

I:  They  became  very  thirsty,  and  wanted  some  water  to  drink. 

II:  Finally,  they  came  to  a  well. 

All:  They  leaned  over  to  drink  .  .  . 

Solo  I:  But  the  well  was  so  deep  that  they  could  not  reach  the  water. 

All:   By  now,  their  thirst  had  become  so  great  that  they  jumped 
into  the  water. 

II:   After  they  had  enough  to  drink, 

I:   the  Fox  began  to  wonder  how  he  was  going  to  get  out  of  the 
well . 

Solo  I:   He  quickly  thought  of  a  very  clever  idea. 
Slyly,  the  Fox  said: 

I:   "Well,  Mr.  Goat,  we  have  had  a  good  drink. 
But  now,  how  do  we  get  out  of  here? 
Let  me  think  ...  I  know! 

If  you  stand  up  against  the  wall  I  can  climb  up  on  your  back. 
Then  I  can  get  onto  your  horns  and  jump  out  of  the  well. 
Once  I'm  out,  I  can  help  you." 

II:   "By  my  beard  ..." 

Solo  II:   Answered  the  Goat  .  .  . 

II:   "...  that's  a  good  plan.   I  could  never  have  thought  of 
it.   I  wish  I  had  your  brains." 

Solo  I:   As  soon  as  the  Fox  was  safely  out  of  the  well, 
he  looked  down  and  spoke  to  the  Goat: 

I:   "Make  the  most  of  your  brains,  old  fellow, 
for  you  will  need  them. 

You  seem  to  have  more  beard  than  brains. 
You  should  never  have  gone  down  into  such  a  deep  well 
without  knowing  how  to  get  out  ( 

I'm  sorry,  I  can't  stay  with  you  any  longer,  I  must  be  off. 
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THREE  AESOP ' S  FABLES    (cont'd) 

(Pause) 

Goodbye. 

II:   Moral:   You  should  look  before  you  leap. 

All:   "Belling  The  Cat" 

Once  long  ago  some  mice  and  a  cat  lived  in  the  same  house. 

I:   The  Mice  were  greatly  troubled  by  the  Cat. 

II:   She  moved  so  silently  that  the  Mice  could  never  hear  her 
coming. 

Solo  II:   She  sat  still  for  so  long  .  .  . 

II:   ...  that  the  Mice  could  never  be  sure  if  she  was  waiting 
to  pounce  on  them. 

I:   One  day  the  Mice  had  a  meeting  to  discuss  their  problem. 

All:   They  all  spoke  at  once,  offering  many  ways  for  dealing  with 
(Very        the  Cat. 
loudly) 

II:   None  of  the  reasons  seemed  just  right. 

I:   At  last  a  young  mouse  said: 

Solo  I:   "We  could  tie  a  bell  around  the  Cat's  neck.   That  would  solve 
our  problem.   Whenever  we  heard  the  bell,  we'd  know  the  Cat 
was  nearby." 

All:   "Yes!   Yes!   Then  we'd  have  time  to  hide." 
(Loudly 
and 
excitedly) 

(Pause) 

The  Mice  joyfully  agreed. 

This,  indeed,  was  the  perfect  solution  to  their  problem! 

II:   Then  an  Old  Mouse  rose  .  .  .  and  asked: 
(Very 
slowly) 

All:   "Who  will  put  the  bell  around  the  Cat's  neck?" 


THREE  AESOP'S  FABLES    (cont'd) 

(After  a  pause) 

All:   No  one  spoke. 

I:   The  Mice  trembled  with  fear  and  sat  in  silence. 

(Pause) 

II:   Finally  the  Old  Mouse  said: 

Solo  II:   "It  is  often  easier  to  find  solutions  than  to  carry  them  out." 

(Very 
wisely) 

(Pause) 

All:   The  moral: 

(Pause) 

It  is  often  easier  to  say  what  should  be  done  .  .  .  than  to 
actually  do  it. 


Copyright  Q  Gage  Publishing  Limited,  1981.   Reprinted  by 
permission. 
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SAMPLE  LESSON  PLANS: 

STORY  THEATRE 

DRAMATIZING  AN  INDIAN  TALE 


STORY    THEATRE  ■ 

5epARAre  subjcct,1 

INTEGRATOR  ■ 


"WESUKETCHUK  AND  THE  FOX" 


GRADE. 
TIME. 

OBJECTIVE. 


5-6 

One  hour  class 

To  introduce  students  to  the  convention  in  story 
theatre  in  which  participants  storytell  and  act 
out  simultaneously. 

To  increase  student  awareness  and  understanding  of 
Native  Indian  culture  and  heritage  by  introducing 
Native  folklore. 


BACKGROUND 
INFORMATION, 


The  students  have  experiences  in 
telling,  dramatization. 


mime,  story - 


ADVANCED 

PLANNING 

MATERIALS, 


Students  have  been  working  in  story  theatre  for 
several  weeks  sharing  their  efforts  with  each  other. 

Students  may  be  engaged  in  the  study  of  Alberta's 
Native  people  in  social  studies. 

The  Wesuketchuk  Cree  tales  from  Medicine  Boy  and 
Other  Cree  Tales.   Calgary:   Glenbow  -  Alberta 
I^sTItute7~T9V9 ,  have  been  identified  as  appropriate 
stories  for  story  theatre. 

Students  can  be  introduced  to  this  Cree  legendary 

figure  by  viewing  an  ACCESS  videotape:   Shadow 

P  u££ets__j^^ndianJlY^^  • 

BPN  2070-01™   Wesakecha  and  the  Flood 

BPN  2070-02    Why  the  Moose's  Skin  Is  Loose 


CATEGORIES 
Introduction 


Rev%ew 
Story 


STRATEGIES 

Students  are  introduced  to  Wesuketchuk 
and  then  the  tale:   "Wesuketchuk  and 
the  Fox" . 

In  groups  students  retell  the  story, 
each  student  in  turn  contributing 
only  one  word.   The  order  of  students 
can  be  prearranged  or  chosen  at  random, 


TEACHER  NOTES 


Can  the  story 
flow  be 
maintained? 
Students  must 
concentrate  on 
listening  and 
responding 
spontaneously . 


148-J 


> 


CATEGORIES 


STRATEGIES 


TEACHER  NOTES 


Preparing 
The  Text 


In  pairs,  students  practice  reading 

the  text,  concentrating  on  developing 

a  "narrator's"  voice  and  the  "character's" 

voice.   The  students  tape  record  their 

efforts . 


Vocal   charac- 
terization . 


Evaluation  Class    listens   to   the    recording. 

Discuss : 

-  voice  quality 

-  voice  characterization 

i.e.,  Was  the  narration  distinct 
from  the  dialogue? 


Follow-up 


Each  pair  mimes  the  action  as  the  story  is  told. 
The  action  or  blocking  (where  each  character  is  and 
how  he  gets  from  one  point  to  another)  is  set.   To 
assist  students  in  differentiating  between  narration 
and  dialogue,  have  the  student  talk  directly  to  the 
audience  when  narrating,  and  to  the  other  character 
when  speaking  as  a  character. 


Each  actor  chooses  one  representational  costume 
piece  that  identifies  his  character. 

Students  share  their  interpretations. 


Extension 


Other  Wesuketchuk  stories  are  adapted  for  story  theatre 
and  a  half-hour  program  is  presented  to  a  younger 
grade  which  is  also  involved  in  Native  Indian  study. 
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WESUKETCHUK 


Wesuketchuk  was  a  legendary  figure  of  the  Crees  who  possessed  supernatural 
powers.   He  originated  every  act,  both  good  and  bad,  that  humanity  has 
ever  done  since  the  beginning  of  creation.   He  said  after  each  act  that 
if  it  wasn't  good,  he  was  sorry  but,  it  would  continue  to  happen  now  and 
then  for  evermore. 

He  was  also  a  friend  to  animals  and  nature.   He  spoke  to  them  and  addressed 
them  all  as  his  little  brothers.   He  played  many  tricks  on  them  and  so 
they  were  wary  when  he  approached  but  he  nearly  always  outwitted  them. 


WESUKETCHUK  AND  THE  FOX 

Wesuketchuk  was  walking  along  the  edge  of  a  hill  one  day  when  he  met 
Mukaysees,  the  fox,  who  seemed  to  be  very  lame.   "Oh,  little  brother," 
said  Wesuketchuk,  "I'm  so  sorry  for  you  as  I  see  that  you're  lame.   Is 
there  anything  I  can  do?" 

Mukaysees  tried  to  get  as  far  away  as  he  could  from  Wesuketchuk  and 
said,  "Oh  no.   Oh,  no,  Big  Brother,  there  isn't  a  thing  you  can  do  for 
me.   Besides  I'm  afraid  of  you;  you  may  be  planning  to  play  a  trick  on 
me." 

"My  little  brother,  I  wouldn't  think  of  doing  such  a  thing." 

"Well/'  said  the  fox,  "what  do  you  want?" 

"Do  you  see  the  smoke  down  there?"  said  Wesuketchuk,  pointing  to  a 
column  of  smoke  curling  up  from  a  clearing  in  the  marsh. 

Mukaysees  nodded  his  head. 

"I  have  a  fire  there,"  he  continued,  "with  some  nice  fat  ducks  and  geese 
roasting  on  it.   There's  enough  for  both  of  us,  but  first  I  want  to 
race  to  see  which  of  us  is  the  fastest  runner." 

"But  how  can  I  run  with  my  sore  leg?" 

"That's  easy.   I'll  tie  a  stone  to  my  leg  so  we'll  both  be  lame." 

Mukaysees  watched  Wesuketchuk  tie  a  stone  to  his  leg  and  then  they 
both  started  off.   The  fox  was  soon  far  behind  but  as  soon  as  Wesuketchuk 
was  out  of  sight,  he  made  straight  for  the  smoke  area,  for  he  wasn't 
lame  at  all.   When  he  arrived  at  the  fire,  he  saw  the  feet  of  a  duck 
sticking  out  of  the  embers,  so  he  took  the  bird  and  ate  it  all  up.   Next 
he  pulled  out  a  goose  and  one  by  one  he  found  the  birds  so  nicely  roasted 
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WESUKETCHUK  AND  THE  FOX    (cont'd) 

and  delicious  that  he  kept  on  eating  until  they  were  all  gone.   Then  he 
said  to  himself,  "I'll  stick  all  the  legs  back  into  the  coals  and  my 
big  brother  will  think  I  haven't  been  here  yet."   He  knew  that 
Wesuketchuk  would  be  very  angry,  so  he  ran  away  as  fast  as  he  could. 

Finally  Wesuketchuk  arrived  tired,  hot  and  hungry.   "I'll  rest,"  he 
said,  "and  I'll  start  eating.   When  my  little  brother  Mukaysees  arrives, 
I'll  give  him  only  what  is  left." 

After  a  while,  he  went  to  the  fireplace  and  pulled  out  the  first  pair  of 
feet.   Then  he  pulled  on  another,  and  another.   Only  the  feet  were 
there;  all  the  meat  was  gone.   Right  away,  Wesuketchuk  knew  that 
Mukaysees  had  tricked  him,  that  the  fox  couldn't  have  been  lame  or  he 
would  never  have  arrived  at  the  fire  so  quickly.   Angrily  he  set  out  to 
locate  his  little  brother  and  he  hadn't  gone  very  far  before  he  found 
him  fast  asleep.   The  fox  was  so  gorged  with  food  that  he  had  lain  down 
to  rest  and  had  fallen  asleep. 

At  first,  Wesuketchuk  was  going  to  kill  him  with  a  stick  but  on  second 
thought  he  decided  that  this  would  spoil  his  pelt  and  he  wanted  to  use 
it  to  make  some  clothing  for  himself.   Instead,  he  built  a  fire  all 
around  the  fox,  thinking  to  trap  him  and  smoke  him  out  of  his  nest. 
When  the  smoke  was  thick,  he  called  out  to  Mukaysees,  "This  will  teach 
you  to  eat  up  all  my  ducks  and  geese!"   In  the  meantime  Mukaysees  awoke 
and  quickly  leaped  over  the  flames  without  Wesuketchuk  capturing  him. 
In  doing  so,  his  fur  was  turned  red  by  the  flames.   Wesuketchuk  was 
tired  of  chasing  the  fox,  so  he  said,  "From  now  on  you  will  always  be 
hunted  by  man  for  your  pelt." 


Reprinted  with  permission  of  the  Glenbow  Museum. 
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WESUKETCHUK  AND  THE  FOX 


Adapted  for  Story  Theatre 


Cast:   Wesuketchuk 

Fox   (Mukaysees) 


Wesuketchuk: 


Mukaysees: 


Wesuketchuk: 

Mukaysees: 
Wesuketchuk: 

Mukaysees: 
Wesuketchuk: 


Wesuketchuk  was  walking  along  the  edge  of  a  hill  one  day 
when  he  met  Mukaysees,  the  fox,  who  seemed  to  be  very 
lame.   "Oh,  Little  Brother,  I  am  so  sorry  for  you  as  I 
see  you're  lame.   Is  there  anything  I  can  do?" 

Mukaysees  tried  to  get  as  far  away  as  he  could  from 
Wesuketchuk,  "Oh  no.   Oh  no,  Big  Brother,  there  isn't  a 
thing  you  can  do  for  me.   Besides  I'm  afraid  of  you; 
you  may  be  planning  to  play  a  trick  on  me." 

"My  little  brother,  I  wouldn't  think  of  doing  such  a 
thing. " 

"Well,  what  do  you  want?" 

"Do  you  see  the  smoke  down  there?"   pointing  to  a  column 
of  smoke  curling  up  from  a  clearing  in  the  marsh. 

Mukaysees  nodded  his  head. 

"I  have  a  fire  there,  with  some  nice  fat  ducks  and  geese 
roasting  on  it.   There's  enough  for  both  of  us,  but 
first  I  want  to  race  to  see  which  of  us  is  the  fastest 
runner. " 


Mukaysees: 
Wesuketchuk: 


"But  how  can  I  run  with  my  sore  leg?" 

"That's  easy.   I'll  tie  a  stone  to  my  leg  so  we'll  both 
be  lame." 


Mukaysees:    Mukaysees  watched  Wesuketchuk  tie  a  stone  to  his  leg. 


Wesuketchuk/ 
Mukaysees: 

Mukaysees: 


Then  they  both  started  off. 

The  fox  was  soon  far  behind  but  as  soon  as  Wesuketchuk 
was  out  of  sight,  he  made  straight  for  the  smoke  area, 
for  he  wasn't  lame  at  all.   When  he  arrived  at  the  fire, 
he  saw  the  feet  of  a  duck  sticking  out  of  the  embers, 
so  he  took  the  bird  and  ate  it  all  up.   Next  he  pulled 
out  a  goose  and  one  by  one  he  found  the  birds  so  nicely 
roasted  and  delicious  that  he  kept  on  eating  until  they 
were  all  gone.   Then  he  said  to  himself,  "I'll  stick  all 
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WESUKETCHUK  AND   THE    FOX  (cont'd) 


» 


the  legs  back  into  the  coals  and  my  big  brother  will 
think  I  haven't  been  here  yet."   He  knew  that  Wesuketchuk 
would  be  very  angry,  so  he  ran  away  as  fast  as  he  could. 

Wesuketchuk:    Finally  Wesuketchuk  arrived  tired,  hot  and  hungry.   "I'll 
rest,  and  I'll  start  eating.   When  my  littler  brother 
Mukaysees  arrives,  I'll  give  him  only  what  is  left." 
After  a  while,  he  went  to  the  fireplace  and  pulled  out  the 
first  pair  of  legs.   Then  he  pulled  on  another,  and 
another.   Only  the  feet  were  there;  all  the  meat  was  gone. 
Right  away,  Wesuketchuk  knew  that  Mukaysees  had  tricked 
im,  that  the  fox  couldn't  have  been  lame  or  he  would  never 
have  arrived  at  the  fire  so  quickly.   Angrily  he  set  out 
to  locate  his  little  brother  and  he  hadn't  gone  very  far 
before  he  found  him  fast  asleep. 

The  fox  was  so  gorged  with  food  that  he  had  lain  down  to 
rest  and  had  fallen  asleep. 

At  first,  Wesuketchuk  was  going  to  kill  him  with  a  stick 
but  on  second  thought  he  decided  that  this  would  spoil  his 
pelt  and  he  wanted  to  use  it  to  make  some  clothing  for 
himself.   Instead,  he  built  a  fire  all  around  the  fox, 
thinking  to  trap  him  and  smoke  him  out  of  his  nest.   When 
the  smoke  was  thick,  he  called  out  to  Mukaysees,  "This  will 
teach  you  to  eat  up  all  my  ducks  and  geese." 

Mukaysees:    In  the  meantime,  Mukaysees  awoke  and  quickly  leaped  over 

the  flames  without  Wesuketchuk  capturing  him.   In  doing  so, 
his  fur  was  turned  red  by  the  flames. 

Wesuketchuk:    Wesuketchuk  was  tired  of  chasing  the  fox,  so  he  said, 
"From  now  on  you  will  always  be  hunted  by  man  for  your 
pelt." 


Mukaysees: 


Wesuketchuk: 
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PLAYMAKING 

SEPARATE    SUBJECT 


SAMPLE  LESSON  PLAN 


PLAYMAKING:   DETERMINING  CHARACTERS 
FOR  THE  PLAY  -  THE  WILD  WEST 


GRADE: 
TIME: 

OBJECTIVE: 


BACKGROUND 
INFORMATION: 


adva::. 
planning 
materials. 


5-6 

One  hour  lesson  of  a  1-2  month  project 

To  determine  the  cast  of  characters  for  the  play. 
To  begin  to  build  characterizations. 

Class  is  familiar  with  structured  dramatic  play, 
dramatization,  storytelling  and  mime. 

They  have  already  determined  the  situation  .  .  . 
"We  have  decided  to  explore  the  wild  west  and  its 
effects  on  Native  people." 

Pictures  of  people   (e.g.,  Impact  I  and  II_  picture 
series  by  Frank  Plimmer,  Macmillan) 


CATEGORIES 


STRATEGIES 


TEACHER  NOTES 


Introduction 


Skill 

Developing 

Activities 


Review   progress   made    in    first    class 
emphasizing    the    decision   made,    and 
students'    goal    statement 

Class    asked   to   choose    from  a    selection 
of   ten   pictures   of   different   people 
to   determine   the    initial   cast   of   the 
Play- 
After    some   discussion   and   defence   of 
choices,    class   votes   on   five   pictures. 

Class  makes   up   histories   for   each 
character,    using   their    storytelling 
skills. 


-   Class   decides   on   nature    of    relationships 
among   characters   before   the   beginning 
of    the   play. 


Display 
statement. 


Teacher  may 
want   to 
establish 
criteria    for 
choice  before 
showing 
pictures . 

Teacher   used 
sentence-at- 
a-time,    recording 
ideas  on    large 
paper   for    future 
reference. 

Teacher  repre- 
sents  this  by 
drawing   a 
diagram  of   all 
the   inter- 
connections . 
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CATEGORIES 


Culminating 
Activities 


STRATEGIES 

-  Working    from   previous    discussion    and 
with   the    aid   of    the    diagram,    students 
form   a   tableau    demonstrating    the    relation- 
ship  among    the    characters    before    the    play 
begins . 

-  Share    tableaux. 

-  Students    reflect    on    similarities    and 
what    caused   different    interpretations   of 
the    relationships. 


TEACHER  NOTES 


Teacher  may 
revise   diagram 
as   the   result 
of   this   work. 


EVALUATION 

TEACHER/ 

STUDENT 


Student 

-  started   to  view  characters   in   three-dimension 

-  determined   relationships   among   characters 
Teacher 


FOLLOW-UP 


-   kept  the  focus  of  the  class  on  life  of  the  characters 
BEFORE  the  play 

Note: 

This  is  the  second  lesson  of  a  class  project.   The  students 
are  at  the  second  step  in  IMPROVISING  of  the  *PLAYMAKING 
SEQUENCE*. 

The  class  must  now  determine  the  central  problem  of  their 
play. 
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PIAVMAKING 

5CPARATE    SUBJECT 


SAMPLE  LESSON  PLAN: 

PLAYMAKING:   SHAPING  EACH  EPISODE  - 
THE  WILD  WEST 


GRADE: 
Til 

OBJECTIVE: 


BACKGROUND 
INFORMATION: 


5-6 

One  hour  lesson  of  a  1-2  month  project 

To  start  developing  dialogue  appropriate  to  the 

situation. 

To  give  each  episode  a  dramatic  shape. 

Class  has  improvised  all  possible  episodes  in  mime, 
selected  and  sequenced  the  best  episodes,  and 
chosen  a  variable  cast. 


ADVANCED 

PLANNING 

MATERIALS: 


They  are  now  ready  to  look  at  the  dramatic  potential 
of  each  episode. 

No  materials  are  necessary  except  a  record  of 
selected  episodes. 


CATEGORIES 


Introduction 


STRATEGIES 

-  Class  reads  through  list  of  episodes  and 
decides  to  stay  with  the  sequence 
determined  in  the  last  lesson. 


TEACHER  NOTES 

Teacher  has 
episodes 
recorded  on 
blackboard. 


Skill 

Developing 

Activities 


The    originators    of    each   episode    discuss 
the   possibilities   of    letting    another 
group   work   with    their    scene. 

The   class   decides    to    swap   episodes    (with 
a   variable   cast,    the    same   number   of 
characters    appear    in   each   episode) . 

The    teacher    introduces    "punch    line" 
concept    to   the    class. 

Groups    re-enact    their    episode    in   mime, 
except    for    the    "punch    line". 


An   explanatory 
sentence  or 
phrase   spoken 
at   the  most 
exciting   point 
of   the   episode. 
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EVALUATION 

STUDENT/ 

TEACHER 


FOLLOW-UP 


Student 

-  are  trying  to  forge  meaningful  dialogue 

-  use  storytelling  skills  to  evaluate  dramatic  qualities 
of  improvisations. 

Teacher 

-  keeps  play  alive  for  students  by  introducing  speech 
in  a  specific  way. 

Note: 

The  students  are  at  the  beginning  of  the  seventh  step 
(shaping)  of  the  *PLAYMAKING  SEQUENCE". 

-  try  episodes  with  beginning  and  ending  lines 

-  tape  record  dialogue  as  it  evolves 

-  look  at  shape  of  whole  play  (which  episode  contains  climax?) 
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PIAVMAKING 

5ePARAT6    5UBJeCT 


SAMPLE  LESSON  PLAN: 

PLAYMAKING:   REFINING  THE  PLAY  - 
THE  WILD  WEST 


GRADE: 
TIME: 

OBJECTIVE: 


BACKGROUND 
INFORMATION: 

ADVANCED 

PLANNING 

MATERIALS: 


5-6 

One  hour  lesson  of  a  1-2  month  project. 

To  determine  what  theatre  elements  can  be  used  to 
link  each  episode. 

Class  has  now  refined  each  episode. 

A  decision  is  made  to  show  play  to  another  class. 

Each  student  has  a  copy  of  a  synopsis  and  of  each 
episode. 


CATEGORIES 

Information 

Skill 

I  Developing 
Activities 


Culminating 
Activities 


STRATEGIES 

-  Class  reviews  sequence  of  episodes. 

-  Class  brainstorms  ideas  for  linking  each 
episode. 


A  decision  is  made  to  try  the  following 
ideas : 

"slow  motion  movement 

" tableau  to  tableau 

" narration 

"music  (country  music  and  Cree  chants) 

"lighting  (turning  out  the  classroom 

lights) 
"a  different  idea  is  used  to  bridge 

each  episode 
"all  class  participates  in  this  process 


-  Class  discusses  best  possibilities  and 
decides  which  ideas  worked  the  best 
in  terms  of  the  whole  play. 


TEACHER  NOTES 


Teacher  or 
student  records 
ideas  on 
blackboard. 


Teacher 
encourages 
students  to 
critique 
their  own 
efforts . 

Teacher  records 
all  decisions. 
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EVALUATION 

TEACHER/ 

STUDENT 


Student 

Students  become  more  aware  of  the  total  impression  they 
are  trying  to  create  with  their  play. 


Teacher 

Uses  expertise  to  guide  students'  work  and  to  keep  them 
focused  on  the  structure  of  the  whole  play. 


FOLLOW-UP 


Note: 


The  students  are  at  the  ninth  step  (REFINING)  of  the 
*PLAYMAKING  SEQUENCE*. 

Groups  decide  which  theatrical  elements  are  most  important 
for  their  episodes.   (e.g.,  A  group  decides  that  the  Indian 
spirit  episode  should  have  stillness  and  mostly  darkness 
to  be  really  effective.) 

View  episodes  again  using  these  theatrical  elements  (with 
available  facilities)  and  the  bridging  ideas. 
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SAMPLE  LESSON  PLAN: 

GROUP  DRAMA 
ZOOKEEPERS 

GRADE: 
TIME  : 

OBJECTIVE: 


BACKGROUND 
INFORMATION. 


ADVANCED 

PLANNING 

MATERIALS. 


GROUP  PRAMA 

INTEGRATOR 


Two 

One  hour 

To  encourage  caring,  to  stimulate  problem-solving, 
to  increase  knowledge  of  zoo  animals. 

The  drama  resource  teacher  has  not  worked  with  the 
class  before.   The  classroom  teacher  established 
the  theme. 

The  teacher  made  a  chart  of  keys  on  a  large  sheet 
of  bristol  board,  plus  a  sign-in,  sign-out  sheet, 
and  paper  booklets.   Felt  pens,  a  table  and  chairs 
are  also  set  up  before  the  class  goes  to  the  drama 
room. 


CATEGORIES 


P  Introduction  of 
Teaoher-In-Ro le 


Students 
hooked 


TEACHER  NOTES 


STRATEGIES 

Teacher  stands  by  large  chart  showing  thirty 
drawn  keys.   The  teacher  tells  them  about 
how  she  can  change  into  another  person. 

Today,  if  she  puts  on  her  hat,  she's  the  zoo- 
keeper.   "Can  you  help  me?   I'm  short-staffed. 
And  the  animals  need  care."   Children  respond 
by  wanting  to  feed  and  water  the  animals. 

The  zookeeper  signs  out  "keys"  to  children    The  key  giving 
who  decide  which  animal  they  can  care  for.     and  signing  out 

become   a   ritual 


Building 
belief 


Reflection 
Within  the 
Drama 


Children   mime    the    tasks    of    feeding, 
watering,    cleaning.       Zookeeper   goes    to 
each   cage,    checking  progress,    asking   ques- 
tions.      A    "coffee    break"    is    called    for, 
after    cages    are    safely    locked   and   keys 
pocketed . 

Zookeeper   gets    responses    on   problems, 
keeper   thinks   aloud   that    it   would   be   nice 
to   have    a   team  of   researchers    to   really    look 
at    some    of    the    problems. 


Rhythmic 
activity 


This  was   an 
opportunity   to 
evaluate 
children' s 
commitment . 
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CATEGORIES 


STRATEGIES 


TEACHER  NOTES 


Empower  - 
"Mantle  of 
the  Expert" 


Build  belief 
through  writing 

Utilize  a 
tension 


Students  assume 
responsibi lity 

Reflection 
and  Sharing 


Children    agree    to   act    as    researchers. 
Teacher   distributes   paper   booklets    and 
felt   pens. 


Teams    now   go   back    to    sort   out   problems 
and   write    solutions. 

Zookeeper   calls    for    a    final    meeting. 
Researchers    turn    in   keys.      A   surprise 
visitor,    a   member   of    the     zoo   board 
(classroom  teacher)    is   there   to   hear   and 
comment   on   their   reports. 


Each   team   presents    their    findings. 

There    is    some    discussion    on    the    sensibility 
of   each    report.       Class    ends. 


Once   researchers/ 
children   seem  to 
have   a   sense   of 
purpose   and 
responsibility. 


A   surprise    - 
the   visitor 
role  helped 
to    focus 
student   ideas. 


EVALUATION 

TEACHER/ 

STUDENT 


Student 

-  became  intensely  involved  in  the  various  problems  of  the  animals 

-  for  the  most  part  were  able  to  share 

-  started  to  select  appropriate  language  and  gesture 


FOLLOW-UP 


Teacher 

-  must  now  structure  drama  to  get  at  caring  aspect  of  the 
objectives 

-  can  utilize  aspects  of  research  role  for  caring  and  problem-solving 

Note:  This  is  a  first  class  in  what  could  be  a  unit  of  work. 
Students  are  already  at  the  3.  Shares  task  segment  of 
GROUP  DRAMA  sequence. 

Classroom  teacher  did  extend  this  class.   Researchers  dealt  with 
different  kinds  of  problems  of  zoo  animals. 

Other  possible  extensions: 

-  start  a  zoo  library  beginning  with  researchers '  reports  on  zoo 
animals 

-  as  member  of  the  zoo  board,  classroom  teacher  may  make  additional 
demands  on  researchers,  depending  on  the  learning  objectives 

-  a  field  trip  to  the  zoo,  still  as  researchers,  collecting  specific 
data  on  their  animals 

-  researchers  having  to  set  up  their  own  brand  new  zoo:   choice  of 
animals,  cages,  personnel,  operations,  care  and  feeding  of 
animals  .  .  . 
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GROUP  PRAM/I 

INTMRATOR 


SAMPLE  LESSON  PLAN: 

GROUP  DRAMA 
PIONEERS 


GRADE. 
TIME. 

OBJECTIVE: 


BACKGROUND 
INFORMATION . 


ADVANCED 

PLANNING 

MATERIALS. 


3-4 

One  hour 

To  bring  an  aspect  of  the  social  studies  curriculum 
to  life. 

The  teacher  wishes  to  teach  social  studies  using 
drama.   The  teacher  has  already  taught  drama  to  the 
class  on  two  previous  occasions. 

Some  strategies  planned,  calculated  to  harness  the 
energies  of  an  active  group  of  students.  Research 
into  pioneer  villages. 


CATEGORIES 
Introduction 


Initial 
Commitment  - 
through  a 
group 
discussion 

Build  Belief 


Build  Belief 


STRATEGIES 

The  class  has  been  studying  pioneers.   The 
teacher  asks  them  to  brainstorm  all  the 
important  things  they  know  about  pioneers. 
Suggestions  are  written  on  the  blackboard. 

Students  decide  on  play  location  -  a 
pioneer  village.   Some  students  choose 
partners  to  work  with,  others  work  alone. 
The  class  then  finds  space  in  which  they 
will  'live'  in  the  pioneer  village. 

Once  individual  spaces  are  established, 
the  teacher  gets  class  to  close  eyes.   The 
teacher  talks  them  through  a  picture  of  their 
environment,  using  the  words  and  phrases 
already  given  to  her  by  the  students. 

The  students  gradually  get  up  and  start 
their  daily  tasks.   Each  group  mimes  acti- 
vities that  they  think  a  pioneer  might  do 
in  a  pioneer  village. 

After  a  time  the  teacher  calls  "freeze". 


TEACHER  NOTES 

Objectives 
have  been 
chosen. 


A  preference  was 
clearly  stated 
for  working  alone 
-  it  was  respected, 


Imaging. 


Rhythmic  activity. 
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CATEGORIES 
Sharing 


Reflection 


Reinforcement 


STRATEGIES 

One  group  is  activated  by  a  pre-arranged 
signal  (tap  on  shoulder).   The  rest  of  the 
class  listens  and  watches  this  particular 
group  go  about  their  pioneer  tasks. 

This  process  of  listening  in  on  a  group 
is  carried  out  several  times. 

The  teacher  then  stops  the  action  and  all 
gather  round.   The  class  discusses  how 
authentic  were  the  tasks  portrayed. 

Art  paper  and  felt  pens  are  brought  out. 
Students  draw  themselves  as  pioneers 
performing  the  tasks  they  did.   Another 
student  writes  a  description,  using 
authentic  words. 

The  class  ends  before  the  drawing  is 
completed. 


TEACHER  NOTES 

Within  the 
frame  of  the 
drama . 


The  focus  is  on 
authenticity  and 
on  how  performed. 

The  artworks 
reinforce 
learning  and 
establish  detail 


I 
I 
I 


EVALUATION 

TEACHER/ 

STUDENT 


Student 

-  stopped  talking  about  pioneers  as  "boring" 

-  showed  real  interest  in  the  eavesdropping  section  ot 
the  lesson 

-  was  anxious  to  express  his/her  ideas 

-  demonstrated  an  interest  in  further  research  of  the  topxc 


•  > 


FOLLOW-UP 


Teacher 

-  made  an  inroad  on  the  lesson  objective 

-  spent  most  of  the  lesson  attracting  students  to  the  subDect 

-  must  try  for  more  commitment  from  the  students 

NOTE:   Class  is  at  the  very  beginning  of  GROUP  DRAMA  SEQUENCE, 
Step  1.   Students  are  hooked  on  a  topic. 

WHAT  ACTUALLY  HAPPENED: 

-  teacher  took  students  back  to  a  time  before  the  pioneers  arrived 

"Who  were  they  anyway? 
"Where  did  they  come  from? 
"Why  were  they  leaving? 

-  further  commitments  were  made  as  students  made  decisions 

"students  decided  to  be  a  group  of  pioneers  travelling 

to  the  prairies  from  England 
"two  lessons  were  spent  on  preparing  for  the  journey 

(.they  divided  themselves  into  family/business  groups) 
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GROUP  PRAMA 

INTeSRATOR 


SAMPLE  LESSON  PLAN 

OUR  COUNTRY 

GRADE: 
TIME: 

OBJECTIVE: 


BACKGROUND 
INFORMATION: 

ADVANCED 

PLANNING 

MATERIALS: 


5-6 

One  hour 

To  enable  students  to  consider  the  implications  of 
the  development  of  our  natural  resources. 

The  students  had  never  met  the  teacher  before,  but 
knew  they  were  going  to  be  doing  drama. 


The  teacher  painted  a  large  landscape  and  displayed 
it  in  a  prominent  place  in  the  room. 


Categories 

Planned 
"Hook" 


Focus 


Initial 
commitment  - 
Empower  - 
students  asked 
for  input 


Creating 
rob  tern 


STRATEGIES 

Students  gather  around  the  teacher  who 
is  standing  by  a  painted  picture  pinned 
up  on  the  bulletin  board.   The  picture 
shows  a  country  with  mountains,  a  lake, 
rivers,  forest  and  some  dark  patches  on 
the  mountains  that  could  be  caves. 

The  teacher  brings  the  students  into  a 
discussion  about  "drama  eyes".   Students 
begin  to  offer  suggestions  on  possible 
implications  of  objects  worn  by  the 
teacher  (necklace,  ring).   After  this 
brainstorming  session,  the  teacher 
reiterates  the  power  of  seeing  more  than 
what  is  there  and  steps  up  to  the  picture. 

Teacher  introduces  drama  as  something 
students  will  make  as  they  go  along. 
First  thing  they  must  consider  is  a 
name  for  their  country.   All  suggestions 
are  recorded  on  the  blackboard.   After 
discussion  and  a  vote  a  name  is  chosen  -- 
Golan . 

Teacher,  as  government  bureaucrat,  assumes 
official  stance  and  welcomes  class  to 
meeting  of  concerned  Golan  citizens.   The 
problem  is  that  Golan  is  being  offered 
a  large  sum  of  money  by  a  developer.   What 
restrictions  should  be  placed  on  the 


TEACHER  NOTES 

Picture  was 
"way  in"  and 
was  purposely 
ambiguous. 


Questioning 
by  teacher. 


Using  the 
blackboard 
consolidates 
students ' 
contributions . 


A  clipboard 
was  used  to 
signify  the 
teacher-in- 
role  as 
beaurocrat . 
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CATEGORIES 


STRATEGIES 


TEACHER   NOTES 


Students 

accept 

challenge 


development    of   Golan?      In    role,    the 
teacher   encourages    students   to   record 
all    ideas    and   thoughts,    so    that    the 
recommendations   may   be   brought    back    to 
the   government. 

Students    break   up    into   committees. 
Ensuing   discussion    is    intense,    with 
reference   to   the   map   and  consultations 
among   other   groups.       Some    focus   on 
tourist    facilities,    others   on   preserving 
Golan' s   heritage    (sacred    caves). 


The   students 
took  quickly   to 
role   as 
Golanians. 
(The   teacher- 
in-role   checks 
periodically 
on   their 
committee  work 
progress. ) 


Increasing 
tension  by 
placing  time 
restriction 


Students 

accept 

challenge 


Leading 

articulation/ 

reflection 


The   teacher  makes   a   surprise   announce- 
ment   --    the    developer   plans    to   make    a 
visit    in    a    few  minutes.       It    is    crucial 
that   each   committee   have   a    spokesperson. 
Students   are   excited   and   assemble   chairs 
to    form   an    official   meeting    room.       A 
chairperson    is    selected   and   speakers 
take   their   places. 

The   developer    (classroom   teacher)    enters. 
The    chairperson    formally   greets    the 
visitor.       The   meeting   begins.       A   speaker 
addresses   entire  meeting    from  a   podium. 
The    student    speaks    from   the   prepared 
notes    containing   the   committee's 
recommendations.       The    developer   critically 
questions    the    spokesperson.       This    line 
of   questioning    continues   with   each 
speaker   until    the   developer    is    really 
challenging    the    students'    statements. 

The    teacher    steps   out   of    role   as 
beaurocrat   and    asks    if    it   would   be 
possible    to  make   up   another    drama 
arising    from   the   meeting.       Students 
have  many   ideas. 


Students 
structure   a 
very   formal 
meeting  and 
are   unanimous 
in   their   choice 
of   chairperson. 


Students  were 
not   expecting 
their  own 
teacher   to  be 
in   role.      Once 
the  meeting 
started,    the 
role  was    accepted 
and   students    looked 
for  ways   to   resolve 
the   issue. 

The   teacher  has 
not  planned   an 
ending.      It 
seems   that 
there   is 
potential    for 
more  drama. 
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EVALUATION 

STUDENT/ 

TEACHER 


Student 

-  entered  into  the  drama  with  enthusiasm 

-  worked  co-operatively  in  small  groups  and  in  the  large  group 

-  showed  concern  for  the  fate  of  their  "country". 

-  demonstrated  a  willingness  to  extend  the  drama 


Teacher 

-  allowed  students  to  assume  responsibility,  especially  in 
setting  up  their  meeting  with  the  developer 

-  left  the  class  open-ended,  thus  enabling  the  drama  to  grow 


POSSIBLE 
EXTENSIONS 


(Depending  on  learning  objectives.) 

-  work  from  students '  ideas 

-  type  up  each  committee's  report  and  compile  these 

-  teacher-in-role  as  native  Golanian  challenges  the  committees 

-  students-in-role  dramatize  any  of  the  recommendations  they 
have  made,  e.g.,  building  water  slide  on  native  land 


168-G 


II 


DATE  DUE  SLIP 


F255 

0 

h 


■ 


• 


PN   1701   A325   1985  GR-1-6 
ELEMENTARY  DRAMA     DRAMA  RESOURCE/ 


398IHHI9  CURR  HIST 


-00002090  7  788* 


PN  1701  A325  1985  gr .  1 -6 
Elementary  drama  : 


39814419  CURR  HIST 


CURRICULUM  GUIDE 


For  Reference 


NOT  TO  BE  TAKEN  FROM  THIS  ROOM 

tvr-; —  WITH  '  »£?  /-•'••■  ■'     ■-      ''MJ 


I 


